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WHAT IS LOVE BITES RESPECTFUL RELATIONSHIP EDUCATION?

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Love Bites is a well established respectful relationship
program that has been facilitated in schools across
Australia since 2004. It began on the Mid North Coast
of NSW in response to a local high school where
teachers had become concerned about their young
people who appeared to be becoming involved in
abusive and unhealthy relationships. Love Bites began
as a community and grassroots response to this issue
with workers from various agencies such as health,
police, domestic violence services and education
coming together to write a prevention program for
their young people. It was shaped by the needs of the
community and young people with little funding but
much enthusiasm and commitment from all involved.
Since this time Love Bites has reached many young
people across Australia. Feedback from young
people, service providers and the development of
Best Practice Standards has seen Love Bites develop
and evolve. This Love Bites Manual is the latest
development in the Love Bites journey. From its
beginning as a one day workshop Love Bites is now
a multi sessioned respectful relationship education
program. It has been developed as a flexible model
which allows for those working with young people
to utilise the programming to fit with their setting
and meet their young people’s needs at a local level.

FACILITATOR MANUAL LOVE BITES
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HOW CAN LOVE BITES BE IMPLEMENTED?

NAPCAN RECOMMENDS that any respectful
relationship education is supported by a Whole
of School Approach and that young people
have access to multiple lesson plans rather than
a one off workshop. It is clear from the literature
and best practice standards that there is an
association between program intensity or duration
and program impact (Vic Health, 2007). To achieve
real attitude and behaviour change young people
need to be exposed to respectful relationship
education multiple times to reinforce learning
and skill development.

FACILITATOR MANUAL LOVE BITES

The flexibility with Love Bites is that schools/
communities can decide how to implement
the programming.
• F
 or example a school may only have capacity to
start with the one day workshop and do 4 education
modules from Love Bites Junior prior
to the workshop in small class settings.

It is important to note that the fidelity of the Love
Bites Program and its outcomes are best maintained
by completing all of the content in each component.
Dropping a couple of lesson plans or leaving out
the creative sessions will have an impact on fidelity
and outcomes.

• A
 nother school may prefer to have all their students
do the multi lessoned Love Bites in their PDHPE
lessons over a term.
• A
 youth service may decide to facilitate Love Bites
Junior lesson plans over a full year with
their young people in small groups.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

NAPCAN appreciates that schools have many
competing demands and levels of capacity to
implement respectful relationship education.
Love Bites allows for flexibility in how respectful
relationship programs are delivered.
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FULL DAY AND MULTI-SESSIONED
APPROACHES

SUPPORTED LEARNING

COMMITMENT FROM SCHOOLS

Love Bites has traditionally been facilitated as a full
day workshop in schools by external professionals.
Love Bites can still be presented in this format.
It is STRONGLY ADVISED that if the full day
workshop structure is going to be used then
the school should also undertake some of the
Whole of School Strategies (page 13). This would
include a school audit and the facilitation of lesson
plans either pre or post the full day session.

Creating an emotionally supportive and safe
environment for young people to share conversation
is key to the successful implementation of this
program. The program utilises a diversity of learning
modalities to engage young people with different
learning styles and levels of literacy. Key facilitation
skills that promote safe and open discussion
are outlined on pages 30-31.

In the many years NAPCAN has been involved in
working with schools it is very clear that the school
leadership must be committed to the program for it
to be effective and more importantly safe for
young people. There are many things to consider
when planning for implementation in schools and
this process is imperative and just as important as
the implementation process. Schools need to be
fully aware of the program’s content, what they
are required to provide and do to ensure a safe
environment for participants, facilitators and
school staff.

FACILITATOR MANUAL LOVE BITES
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EXTENDING THE LEARNING

WHAT THEORETICAL FRAMEWORKS
INFORM LOVE BITES?

Program facilitators are encouraged to extend the
learning from these sessions as much as is possible in
your setting.

Love Bites is a Social and Emotional Wellbeing
program within a Health-Promoting Schools
(World Health Organisation, 2009) framework that
encourages ‘schools to develop a culture that holds,
contains and supports adolescents through their
transition while allowing them to remain connected
and contributing’ (Andrew Fuller, 2006).
Participatory and Youth-inclusive education
models are utilised to engage young people
as knowledgeable partners and potential leaders
in the area of respectful relationships.

Connecting the programming with other campaigns
and respectful relationship initiatives is helpful.
Initiatives like Our Watch and the White Ribbon
Foundation offer great resources to schools and
communities. Schools can introduce White Ribbon
days and/or link Love Bites to the Our Watch
national campaign.

Love Bites is also informed by a Human Rights and
Feminist understanding of the gendered nature of
relationship violence. These perspectives emphasise
the universal rights and responsibilities, and choice
we all have in how we behave in relationships.
Love Bites is informed by an Ecological approach
to creating respectful relationships across our
communities. This approach advocates that the
attitudes, beliefs and behaviours of individuals,
institutions and societal systems must all change
in order to create significant and sustained change.
Love Bites uses the Community of Responsibility
model of behaviour change to emphasise the role
we all play in our own relationships and as bystanders
to disrespectful or abusive behaviour.

FACILITATOR MANUAL LOVE BITES

RESPECTFUL RELATIONSHIPS
EDUCATION FRAMEWORK
Love Bites is informed by a Respectful Relationships
education framework that provide opportunities to
discuss the strengths and challenges of navigating
relationships. The key themes of a Respectful
Relationships framework are Power, Gender, Respect,
Friendship, Communication and Conflict Management.
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HOW DOES LOVE BITES MEET THE BEST
PRACTICE STANDARDS IN RESPECTFUL
RELATIONSHIPS EDUCATION?

USEFUL DOCUMENTS TO DOWNLOAD
AROUND VIOLENCE PREVENTION AND
RESPECTFUL RELATIONSHIP EDUCATION:

NAPCAN continues to partner with communities
to advocate, promote and actively develop
programs, community engagement and evaluation
frameworks to increase our knowledge on the
prevention of relationship violence, child abuse
and neglect. NAPCAN’s suite of Respectful
Relationships Education Programs aim to
deliver effective programs, as measured by the
emerging best practice criteria for respectful
relationships education.

National standards for the primary prevention
of sexual assault through education. Go to:
www.nasasv.org.au/Standards.htm;

1. a whole of school approach;
2. a program framework and logic;
3. effective curriculum delivery;
4. relevant, inclusive and culturally sensitive practice;
5. impact evaluation.

Respectful Relationships Education in Schools Evidence Paper from Our Watch, Dec 2015. Go to
http://www.ourwatch.org.au/getmedia/4a61e08bc958-40bc-8e02-30fde5f66a25/Evidence-paperrespectful-relationships-education-AA-updated.pdf.
aspx
Change the Story - A shared framework for the
primary prevention of violence against women and
their children in Australia - Our Watch, VicHealth and
ANROWS, 2015. Go to: http://www.ourwatch.org.au/
getmedia/0aa0109b-6b03-43f2-85fe-a9f5ec92ae4e/
Change-the-story-framework-prevent-violencewomen-children-AA-new.pdf.aspx
The table on the next page outlines how
Love Bites meets the best practice standards
as per VicHealth’s (2009) definition.

FACILITATOR MANUAL LOVE BITES
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These include:

VicHealth standards for Respectful Relationships
Education. Go to http://www.education.vic.gov.au/
Documents/school/teachers/health/respectfulrel.pdf
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HOW LOVE BITES MEETS THE BEST PRACTICE STANDARDS AS PER VICHEALTH’S (2009) DEFINITION:
HOW WE AIM TO MEET THIS STANDARD?

1. W
 HOLE SCHOOL
APPROACH

FACILITATOR MANUAL LOVE BITES

HOW THE LOVE BITES MEETS THE STANDARD

In implementing Love Bites, NAPCAN recommends and
supports schools and services to undertake complementary
activities to these aspects.
Address the context and culture in which children and
young people learn and interact in order to foster safe and
supportive school environments.

Facilitator Training and see pages 30-31 regarding Facilitation
Skills.

Foster sustainable and comprehensive efforts among
teachers, other staff and schools, and build capacity to initiate
and sustain program efforts and innovations

The delivery of Love Bites requires facilitators to have
completed the Facilitator Training.

Engage relevant stakeholders.

NAPCAN promotes the inclusion of community services
and schools working together.

Involve a concerted approach across entire schools,
which is necessary to effect culture change.

Love Bites involves programming that crosses all year
levels and provides tools and resources for schools
to implement a whole of school approach.

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

BEST PRACTICE STANDARD
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HOW LOVE BITES MEETS THE BEST PRACTICE STANDARDS AS PER VICHEALTH’S (2009) DEFINITION:
HOW WE AIM TO MEET THIS STANDARD?

2. P
 ROGRAM FRAMEWORK
AND LOGIC

As described above in the Theoretical Approach informing
Love Bites.
Incorporate an appropriate theoretical framework for
understanding violence that draws on relevant feminist
research, in particular addressing the links between gender,
power and violence, examining violence-supportive
constructions of gender and sexuality, and fostering gender
equitable and egalitarian relations.

Human Rights, Feminist and Ecological approaches.

Incorporating a theory of change, that is an account of the
ways in which project content and processes will be used to
achieve the project’s intended outcomes.

Community of Responsibility and Ecological approaches.

3. E
 FFECTIVE CURRICULUM
DELIVERY

FACILITATOR MANUAL LOVE BITES

HOW THE LOVE BITES MEETS THE STANDARD

Relevant links to the Curriculum are provided to facilitators
during the Facilitator Training.
Be informed by feminist research on violence against girls
and women.

As described above in Theoretical Approach informing
Love Bites.

Address various forms of violence, including domestic and
sexual violence.

Love Bites is promoted as part of whole-of-school
programming and focuses on addressing both domestic
and sexual violence.

7
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BEST PRACTICE STANDARD

HOW WE AIM TO MEET THIS STANDARD?

HOW THE LOVE BITES MEETS THE STANDARD

3. E
 FFECTIVE CURRICULUM
DELIVERY (CONTINUED)

Target the antecedents to or determinants of violent
behaviour.

Love Bites directly discusses misuse of power, bullying,
identifying early warning signs and behaviours that ‘cross
the line’ as an age-appropriate introduction to this topic.

Address not only attitudes but also behaviours, interpersonal
relations and collective and institutional contexts.

Love Bites directly explores young people’s attitudes,
beliefs and interpersonal communication skills. Societal
norms, stereotypes and peer pressures are explored through
scenarios and active problem solving.

Avoid focusing only on strategies for minimising personal
risks of victimisation, instead addressing systemic constraints
on safety and teaching commitments to, and skills in,
non-violence.

Love Bites engages young people as potential bystanders,
rather than potential victims or perpetrators of violence.

Adopt the general characteristics of effective teaching and
learning practice.

Love Bites uses an assets-based approach; engaging young
people as potential bystanders and leaders who contribute to
and inform the program. Young people are engaged through
interactive and participatory approaches which utilise and
build on existing knowledge to develop skills relevant to them,
in a supportive learning environment.

Involve the use of quality teaching materials.

The use of quality and current teaching materials has been
developed in consultation and trialed with young people
and educators.

FACILITATOR MANUAL LOVE BITES
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BEST PRACTICE STANDARD

HOW WE AIM TO MEET THIS STANDARD?

HOW THE LOVE BITES MEETS THE STANDARD

3. E
 FFECTIVE CURRICULUM
DELIVERY (CONTINUED)

Be interactive and participatory.

Love Bites utilises interactive and participatory activities to
engage young people while utilising and building on their
knowledge and leadership skills.

Address cognitive, affective and behavioural domains.

Love Bites activities are identified as Knowledge and Skill
Development activities that address these different learning
domains and explore what young people know, how they
feel/think and unpack behaviour in relationships using
social media.

Be matched to stages of change.

Love Bites is identified as appropriate for young people
from 15-17 years to match development.

Give specific attention to skills development.

Love Bites has identified Skill Development activities in
each session.

Respond appropriately to participants’ disclosures of
victimisation and perpetration.

See Facilitation Skills on p. 20 and 21 and Group Agreement.

Be of sufficient duration and intensity to produce change.

Love Bites has been specifically developed to provide young
people with multiple sessions to reinforce learning
and practice skill development.

FACILITATOR MANUAL LOVE BITES
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Be timed and crafted to suit children’s and young people’s
developmental needs, including their developing identities
and social and sexual relations.

Love Bites has been written in line with developmental
recommendations and following consultation with
young people.

Have clear rationales for their use of single-sex and/or mixed
sex groups, including the merits and drawbacks of each.

NAPCAN recommends working with young men and young
women together unless this compromises the emotional
(including cultural) safety to promote participation for
either gender. NAPCAN is available to discuss this or
other adaptations.

Be delivered by skilled teachers and/or educators, supported
by resources, training and ongoing support.

Facilitator Training and resources are provided and NAPCAN
is available for ongoing support and program development.

Have clear rationales for their use of teachers, community
educators, and/or peer educators.

Love Bites has been written for teachers or community
educators who have undertaken facilitator training with
NAPCAN; who also have an existing relationship or link
with the young people they are working with. Offering
professional development to teachers and community
educators encourages sustainability and builds capacity
within schools and communities to support young people
to have respectful relationships.

Have clear rationales for, or a critical understanding of,
their use of female and/or male staff.

Due to the gendered nature of violence against women and
the importance of involving men in prevention work NAPCAN
recommends mixed gender facilitators where possible.

10
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HOW LOVE BITES MEETS THE BEST PRACTICE STANDARDS AS PER VICHEALTH’S (2009) DEFINITION:
4. R
 ELEVANT, INCLUSIVE
AND CULTURALLY
SENSITIVE PRACTICE

Implemented by local facilitators who know both the young
people and their social context, allows for thoughtful
adaptation in partnership with NAPCAN, to be inclusive and
sensitive to different cultural contexts.
All of NAPCAN’s Respectful Relationships programs sit
within a community development model, and consultation
with local leaders is inherent in the planning process prior to
implementation.
Be relevant, that is, informed in all cases by knowledge of
their target group or population and their local contexts.

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Be inclusive and culturally sensitive, embodying these
principles in all stages of program design, implementation
and evaluation.
Involve consultation with representatives or leaders from the
population group(s) participating in the program,
where appropriate.

FACILITATOR MANUAL LOVE BITES
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HOW LOVE BITES MEETS THE BEST PRACTICE STANDARDS AS PER VICHEALTH’S (2009) DEFINITION:
5. I MPACT EVALUATION

Involve a comprehensive process of evaluation that,
at a minimum:
• reflects the program framework and logic
• includes evaluation of impact or outcomes, through:

NAPCAN continues to work with our academic partners,
on evaluation frameworks and tools for Respectful
Relationships education in communities where we
are working across age ranges.

• pre- and post-intervention assessment
• long-term follow-up
• use of standard measures or portions of them
• measures of both attitudes and behaviours
• includes a process for dissemination of program findings
in the violence prevention field.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Ideally include
• longitudinal evaluation, including lengthy follow up
at six months or longer
• examination of processes of change and their mediators
• p
 rocess evaluation of program implementation
and fidelity
• measures of school culture and context
• e
 xperimental or quasi-experimental design incorporating
control or comparison schools,
students or groups.

FACILITATOR MANUAL LOVE BITES
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A WHOLE OF SCHOOL APPROACH

Love Bites aims to provide young people with a
safe environment to examine, discuss and explore
respectful relationships. All Love Bites programming
takes a strength based approach and views young
people as active participants who are able to make
choices for themselves and their relationships when
supported with information and opportunity for
skill development.

In the paper Respectful relationships education:
Violence prevention and respectful relationships
in Victorian Secondary Schools (Flood et al, 2009)
it states:

Love Bites education is focused on three critical areas
for learning:
• Knowledge: youth-led collaborative learning
• Attitudes: critical thinking and decision-making and
• B
 ehaviours: problem solving and
communication skills
The overall aims of the programming are to equip
young people with the knowledge needed to have
respectful relationships, encourage and develop their
skills in critical thinking and assist them in being able
to problem solve and communicate effectively. When
equipped in these areas, NAPCAN believes that young
people can make the right choices for themselves and
their relationships that are free from violence
and abuse.

FACILITATOR MANUAL LOVE BITES

The single most important criterion for effective
violence prevention and respectful relationships
education in schools is the adoption of a whole
-of-school approach.
NAPCAN advocates a whole of school approach
to respectful relationship education. It is strongly
recommended that schools address violence
prevention in a holistic way. This can be done by:
• C
 ompleting an audit to review the policies and
procedures, curriculum, school culture and
environment, partnerships and services of the
school. This allows for schools to identify strengths
and gaps and can inform a strategic plan for
violence prevention programming within the
school. The Love Bites Audit assists schools to
systematically review their school across policy,
curriculum, culture and environment, professional
development and partnerships. This Audit can
be found in program resources.

• T
 he school audit allows schools to identify their
own strengths and weaknesses and can inform a
strategic plan for violence prevention and respectful
relationship education that is customised for each
individual school’s needs. The audit should be
completed by an individual or group within the
school (ideally the principal, welfare coordinator
or group of appropriate staff) in consultation with
a violence prevention and respectful relationships
worker.
• F
 orming a working group of key people including
executive staff, teachers, support staff, parents
and community members to develop a plan to
address violence prevention and implement this
within the school is also a good way to ensure
a whole of school approach is implemented.

13
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COMMUNITY CAMPAIGNS

EVALUATION
Understanding why something is effective or
not effective is an important part of program
development and design. Evaluation is a part of
any respectful relationship strategy or program
that is being implemented.
If you would like further information about conducting
pre and post evaluation of the Love Bites program,
please contact NAPCAN.

FACILITATOR MANUAL LOVE BITES
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One of the successful parts of the Love Bites program
has been the Creative sessions and community
campaigns. The community campaign connects
young people to the bigger picture of violence
prevention and encourages them to speak out and
educate their communities about domestic violence
and sexual assault. It encourages them to take a stand
and make different choices for themselves and their
relationships. This has involved connecting them
with other campaigns such as White Ribbon and
Our Watch. A comprehensive outline and steps
required to build this into any programming is
detailed in Program resources.
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COMMUNITY CAMPAIGN EXAMPLE
Port Macquarie-Hastings challenging the myths in
their community that perpetuate violence against
women – 2008.

Students from the Love Bites High School Domestic
Violence and Sexual Assault Prevention program
selected the myths that they felt were the most
pertinent in their local community and developed art
works, songs and drama performances that were used
to challenge these myths in the greater community.

FACILITATOR MANUAL LOVE BITES
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Service providers and schools in the Port MacquarieHastings area ran a community campaign that
challenged the myths that exist in the Port MacquarieHastings area around the issue of violence against
women. The funding for the campaign was provided
by the Port Macquarie-Hastings Council – Crime
Prevention Programs.
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COMMUNITY CAMPAIGN EXAMPLE (CONTINUED)

• Local High Schools
• Libraries
• L
 ocal pubs and clubs
(coasters were developed)
• Doctors’ surgeries
• C
 ommunity Services waiting rooms
and other appropriate locations
Over 500 T-shirts were developed – one focusing
on Domestic Violence, the other on Sexual Assault
– that challenged two myths.
These t-shirts were provided to:
• A
 ll High School students who participated in
the Love Bites program.
• Teachers from local high schools.
• S
 ervice providers who work in the areas of
sexual assault and domestic violence.
• The general community.

FACILITATOR MANUAL LOVE BITES

The campaign was run throughout the month of
November and beyond and was strongly connected
to the White Ribbon Day campaign. The campaign’s
focal point was on the White Ribbon Day where
NAPCAN was able to arrange for Angela Barker,
the young woman from the Loves Me, Loves Me
Not short film that is used in the Domestic Violence
session of the Love Bites program, to come up to Port
Macquarie.
There was also:
• A
 speech from White Ribbon Ambassador Steve
Cannene from Triple J/Radio National/ABC 2 about
the importance of White Ribbon Day and all men
taking a stand against violence against women;
• D
 rama performances by students from Port
Macquarie HS from the Love Bites program 2008
and from other performances run by Port Macquarie
HS through 2008 including scenes from HOODS;
• W
 hite Ribbon Ambassador presentations to
male teachers, students and workers who had
shown leadership and commitment to taking
a stand against violence against women on the
Mid-North Coast.

16
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Art works were selected by students and were made
into posters for:
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STEPS FOR PROGRAM PLANNING, DELIVERY AND EVALUATION
• T
 imetable your sessions: Establish what
programming you wish to use and how you
are going to timetable this.

1. Attend facilitator training

• H
 old a pre-program meeting for facilitators to
refresh the program content, facilitation skills
and allocate leadership of activities.

Contact NAPCAN for upcoming sessions.
2. Preparation
• C
 ommunity engagement and adaptation: consult
with local leaders, schools and NAPCAN about any
active adaptation you think may be worthwhile to
increase relevance and inclusivity of the program
for young people in your context.
• P
 lan for a safe implementation: consider the needs
of the individuals and group of young people you
are working with. NAPCAN welcomes conversation
about any active adaptation you are thinking of
making to the session plans or delivery.
• R
 eview whole of school / organisation context: see
resources attached; consistency in messaging with
other social and emotional wellbeing programming.

FACILITATOR MANUAL LOVE BITES

• R
 esources: Prepare session resources as outlined
in this manual.
• P
 repare young people: Spend time preparing
any young people that you or your school counsellor
can identify as having had negative experiences
of bullying (including via social media), or of
relationship violence. Share and discuss the content
of the program and facilitate the Group Agreement
activity which aims to create a shared understanding
of expectations and ensure safety within the
classroom. If relevant, share key resources
and messages of the programs with young
people’s families.

3. Implement the program with young people
Facilitators complete the Facilitator Review form
(distributed at Training) following each session and
Overall following Session 8.
4. Feedback
Ask young people to complete the Evaluation form
and/or hold a small focus group to hear young
people’s feedback.
5. Community campaign
Support young people to implement their ideas.
Run further extension sessions if there is an
opportunity and interest.
6. Hold a post-program meeting
For facilitators to reflect on challenges and successes
of this implementation.
7. Share learning with NAPCAN
To inform the ongoing development and
implementation of Love Bites.

18
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The following outlines the steps needed to ensure safe
delivery of respectful relationship programming in
your school/community.
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LOCALISING THE LOVE BITES PROGRAM

Changes would only be made to meet specific needs
of your young people. The NAPCAN team can be
contacted to assist with structuring changes or
consulting on ideas for changes.
Some changes that have been consistently successful
• R
 unning the program over more sessions to allow
more time per activity
• S
 eparate gender groups: in some contexts this
is necessary to create a ‘safe’ environment due
to culture or other dynamics. We encourage that
young men and women are supported to share
some aspects of the program, such as their artwork
• G
 roups with lower literacy: having additional
support adults in the room assists with reading
and writing
• L
 ocal scenarios: it is possible to rewrite or add
scenarios more relevant to your community, as long
as the aims of the activity are still met and they
do not contain messages that may blame victims.
• A
 lternative facilitators: a positive role model of
respectful relationships in your community may be
invited to co-facilitate. Ensure these individuals are
adequately trained and preferably trained to deliver
respectful relationships education and
have a Working with Children Clearance.
FACILITATOR MANUAL LOVE BITES

• T
 ranslating resources into a more familiar language
is encouraged, while maintaining the core messages,
aims and philosophies of the program. Please
acknowledge “NAPCAN Love Bites Respectful
Relationship Education” as the source
of the material in your adaptations.

The core messages of the Love Bites program that
should not be changed are:

Some changes that would diminish the effectiveness
of respectful relationships programs

• The message is primary prevention not harm 		
minimisation.

• F
 acilitators not modeling respectful relationships
or acting inconsistently with the Group Agreement

• Relationship Violence and Sexual Assault are 		
explored through a gendered analysis.

• Excluding the creative sessions

• Promotion that violence is a choice and we all have
rights and responsibilities in relationships.

• U
 sing Love Bites activities or resources in isolation
of the entire program

• Y
 oung person focused. The program focuses on
young people’s relationships not adult relationships
or child sexual abuse.
• Strength based in language used in facilitation.

• F
 ailing to plan for and create a safe environment
for young people

In the Relationship Violence section, you need to
include Angela’s Story, the definitions and attitudes
and beliefs.

• F
 acilitating in an ‘I will instruct/enlighten’ you
style rather than facilitating open discussion
where young people can express themselves

In the Sex and Relationships section, you need to
include consent, the definitions and attitudes and
beliefs.

• R
 unning the program with young people in
primary school
• B
 eing directive in what or how young people’s
artwork should say or look
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Considerations in making changes to the program

AMS.002.0024

PLANNING
PAGE 3 OF 4

WORKING WITH YOUNG PEOPLE IN THE CONTEXT OF VIOLENCE PREVENTION
Words of wisdom from other facilitators

• B
 e open, receptive and enthusiastic - make it easy
for young people to talk. Be aware of the messages
you send with your words, tone attitude and
body language.
• Listen to young people and respect their opinions.
• S
 peak to the young people as you would like
them to speak to one another using respectful
communication skills.
• B
 e calm and use respectful conflict resolution
processes.

FACILITATOR MANUAL LOVE BITES

• B
 e flexible: every group is different, so be prepared
to make the program work for young people not the
other way around.
• M
 ake what you say relevant, young people need
to relate to what is being talked about. This is
not about adult views on things like social media,
fashion, ‘adolescence’.
• R
 emember the age group you are working with.
It is a confusing, scary and exciting time for
adolescents. Add to that the subjects we are
talking about, and you have to expect some
“challenging” behaviour!
• J
 ust give it a go and enjoy spending time with
young people; they will bring about attitude
and behaviour change!

20
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Modeling respectful communication is vital in
running Respectful Relationships programs where
we want young people to feel safe to participate in
open conversations. Tips on modelling respectful
communication include:

AMS.002.0025

PLANNING
PAGE 4 OF 4

SAFETY WHEN RUNNING PREVENTION PROGRAMS

What about disclosures?
The planning process and Group Agreement should
minimise disclosures during the delivery of the
program. It is rare to receive a disclosure when
running the program as facilitators have made it very
clear that we are talking about the relationship issues
generally and that we do not want young people to
disclose in front of their peers as we cannot ensure
their confidentiality.

FACILITATOR MANUAL LOVE BITES

Protective interrupting

If a young person does disclose, remember to:

If a young person does disclose in the group setting,
a strategy called Protective Interrupting can be useful.
If a young person starts to disclose information,
interrupt firmly but gently, immediately refocusing
the comment. For example: ‘OK thanks Sam,
but remember we are not talking about our own
experiences, we are trying to work out the problem
in the scenario. I would be really happy to chat to
you about this after the session, but lets get back
to it.’ If this happens, make sure you follow this up
with the young person when you said you would.
If the young person continues to disclose, one
facilitator can keep the focus on the activity,
while another facilitator respectfully takes
the young person outside to support them.

• Always believe the young person;
• T
 ell them they were right to share this
information (outside of the group session);
• Maintain a calm appearance;
• B
 e truthful, don’t promise to keep secrets
you can’t keep;
• Let the young person use their own words;
• Tell them it was not their fault;
• Let them know what you are going to do next;
• R
 emind them that your first concern is making
sure they are safe;
• F
 ollow your school/settings procedures and
any Mandatory Reporting responsibilities;
• Look after yourself.

21
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Keeping a focus on young people’s safety is critical
in the planning and delivery of Love Bites. It is
important to talk with teaching staff and school
counsellors prior to the implementation of the
program, to ensure that young people who are
survivors of any relationship violence or bullying
are supported and not triggered by attending
the program. You may wish to share information
about the program with young people prior to
commencing, and depending on your setting,
may allow young people to opt out.

CHECKLIST FOR WORKERS

CHECKLIST FOR TEACHERS

Contact person at the school and contact details:

Contact person for Love Bites:

Met with key school contact

Numbers of students per day

Organised times and breaks with school

Mix of students in the groups

Organised teacher briefing (for those teachers supervising but not
facilitating)

Rooms organised for both information sessions and creative sessions

Completed teacher briefing

Other staff notified of the program being run and expectations

Meeting organised with facilitators prior to delivery of Love Bites

Letters to parents organised and sent

All facilitators have signed Code of Conduct

Lunch for students and facilitators organised

Meeting for facilitators completed and roles allocated

Students informed about the Love Bites program and overview provided

Resources organised - including musicians etc.

Plan established for where students will go if they choose not to participate

Follow up - debrief meeting scheduled

Art materials organised for creative sessions

Allocate facilitator to liaise with school for feedback after sessions
have finished

Notes:

FACILITATOR MANUAL LOVE BITES
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RESOURCES

AMS.002.0028

RESOURCES

OTHER RESOURCES AND
BACKGROUND INFORMATION

BEST PRACTICE STANDARDS

PROGRAMS/
BACKGROUND READING

NAPCAN recommends that schools/communities
extend on and connect with other respectful
relationship programs and initiatives.
Recommended websites:

VicHealth:

Sex and Ethics:
The sexual ethics education
program for young people (2009)
Moira Carmody
Palgrave Macmillan

www.ourwatch.org.au
www.theline.org.au
tuneinnotout.com
www.partnersinprevention.org.au
www.itstimewetalked.com.au

National Association for Services
Against Sexual Violence (NASASV):
Framing Best Practice:
National standards for the primary prevention
of sexual assault through education.
Our Watch
Respectful Relationships Education in Schools Evidence Paper (Dec 2015).
Our Watch, VicHealth and ANROWS:
Change the Story - A shared framework for the
primary prevention of violence against women and
their children in Australia (2015).

Safe Dates:
An Adolescent Dating Abuse Prevention
Curriculum (2004)
Vangie Foshee, PhD and
Stacey Langwick PhD Hazelden
In the Picture:
Supporting young people in an era of explicit sexual
imagery: A secondary School resource
Maree Crabb
The Macho Paradox:
Why Some Men Hurt Women and
How All Men Can Help (2006)
Jackson Katz
Naperville, Illinois: Sourcebooks.
Sex, Power and Consent:
Youth Culture and the unwritten rules.
Anastasia Powell (2010)
Cambridge University Press

FACILITATOR MANUAL LOVE BITES
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www.whiteribbon.org.au

Respectful Relationships Education Violence
prevention and respectful relationships education
in Victorian secondary schools (2009).
Michael Flood, Lara Fergus and Melanie Heenan

AMS.002.0029

RELATIONSHIP VIOLENCE IN LGBTIQ1 COMMUNITIES

PREVALENCE
Whilst research is limited, available statistics
demonstrate that interpersonal violence is equally as
prevalent within the LGBTIQ community as within the
community at large. In fact:
• 1 in 3 LGBTIQ people have experienced intimate
partner violence in a past or present relationship2
• LGBTIQ people experience sexual violence at similar
or higher rates than heterosexuals3
In addition:
• 1 in 3 lesbian, gay and bisexual women and men
have experienced heterosexist harassment or abuse in
the previous 12 months4
• With an understanding of the additional barriers to
help-seeking and reporting abuse, it may be that the
real statistics are in fact higher

TYPES OF VIOLENCE
Many of the dynamics of power and control are the
same within the LGBTIQ communities. However, there
are some unique types of abusive behaviours that
exist for LGBTIQ people. These include:
• Threatening to ‘out’ someone’s sexuality or gender
identity
FACILITATOR MANUAL LOVE BITES

• Using someone’s sexuality, gender, gender
expression or intersex status against them

• ACON web resource and clips: http://sayitoutloud.
org.au/

• Controlling someone’s access to medication
e.g. puberty blockers, hormone treatment or HIV
medication

• Calling It What It Really Is: A Report into Lesbian,
Gay, Bisexual, Transgender, Gender Diverse, Intersex
and Queer Experiences of Domestic and Family
Violence, 2014

• Deliberately using someone’s birth name or
pronouns which they no longer use

BARRIERS TO DISCLOSURE
In addition to the many reasons that make it difficult
for any victim to disclose, seek support or leave an
abusive relationship, LGBTIQ victims face additional
barriers. For example, LGBTIQ victims:
• May not be ‘out’ to friends or family, so unable to
mention the relationship, let alone the abuse
• May believe that they won’t be able to meet any
other LGBTIQ people and fear they will end up
isolated and alone
• Are likely to experience further difficulty finding
suitable support services
• May experience leaving or disclosing as another
‘coming out’ which they may not feel prepared to do

FURTHER RESOURCES
There are a growing number of resources available
which address interpersonal violence in LGBTIQ
communities. Key resources for further information
include:
• Another Closet: LGBTIQ Domestic and Family
Violence Booklet and web resource: http://www.
anothercloset.com.au/

• Charmed and Dangerous: A Woman’s Guide to
Reclaiming a Healthy Relationship booklet
There are specific education programs and
approaches that aim to build young peoples’ and
schools’ understanding of and response to gender
diversity, sexual diversity and intersex topics. Love
Bites is intended to complement these specific
programs and highlight the link between gender,
gender-based bullying and violence. It is not intended
to replace these specific programs.

FURTHER TRAINING
NAPCAN recommends facilitators seek out inclusivity
training with ACON or a similar LGBTIQ specific
service in your state or territory.
1
As a measure of inclusivity, we use the acronym LGBTIQ to include
all sexualities, gender identities and expressions. We understand that
identities are not limited to the terms represented by the letter in this
acronym and aim to be representative of the entirety of identities
across the queer spectrum.
2
“Calling it what is really is”: 2015, ‘Private Lives’ 2006, ‘Fair’s Fair’:
2006, Scottish Transgender Alliance IPV Study: 2010.

CDC, “NISVS: An overview of 2010 findings on victimisation based
on sexual orientation’: 2010.

3

4

‘A closer look: Private lives 2’: 2015.
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Interpersonal violence happens in all relationships and
amongst all communities. The LGBTIQ community is
a large community of people who have often been
excluded from violence prevention conversations and
approaches, however face significant interpersonal
violence as well as other forms of bullying, harassment
and exclusion in our society.

AMS.002.0030

FEEDBACK FORM
FOR YOUNG PEOPLE
IT IS USEFUL TO HAVE FEEDBACK FROM PARTICIPANTS ABOUT THE LOVE BITES PROGRAM. NAPCAN TAKES
FEEDBACK SERIOUSLY AND IT SHAPES THE PROGRAM AND THE CONTENT CHANGES THAT ARE MADE.
THE FEEDBACK FORMS ARE GIVEN TO PARTICIPANTS AT THE END OF THE CREATIVE SESSIONS AND 10
MINUTES IS USUALLY PLENTY OF TIME FOR THEM TO BE COMPLETED.
NAPCAN WOULD BE VERY INTERESTED IN RECEIVING FEEDBACK ABOUT THE PROGRAM SO PLEASE FEEL
FREE TO SHARE FEEDBACK WITH US SO THAT WE CAN CONSTANTLY REFLECT ON THE PROGRAM AND ITS
RELEVANCE FOR YOUNG PEOPLE.

AMS.002.0031

FEEDBACK FORM FOR YOUNG PEOPLE
TELL US WHAT YOU THINK...
1. Gender _ _ _ _ _ _ _ _ _ _ _

3. What did you learn in Love Bites?
(tick as many as you want)

5. How did you feel talking about these things?
Not good

Ok (average)

Good

Great

General information
How to get help and support
2. What did you like about Love Bites?
(tick as many as you want)
General information
Learning about relationships
Learning about difficult situations
Activities
Videos
Art session
Music session

Laws
Real life examples
How common abuse is
Respectful relationships

6. Overall, how do you rate Love Bites?
Worst 1

2

3

4

5

6

7

8

9

10 Best

Consent
Nothing
4. Did you think Love Bites applies to real life?
Yes/No

7. General comments and suggestions to make Love
Bites better?
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Legal information
Nothing

FACILITATOR MANUAL LOVE BITES
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FACILITATORS’
CODE OF CONDUCT

AMS.002.0033

FACILITATORS’
CODE OF CONDUCT
• Promote critical thinking, decision making,
problem solving and respectful
communication skills.

The Facilitators’ Code of Conduct requires you to:

• E
 ncourage and educate young people to support
their friends and seek help from local services.

1. A
 dvise NAPCAN of all schools where you facilitate
Love Bites. This includes the name of the school,
date of delivery and how many sessions.

• S
 upport the development of youth-led
community campaigns on respectful
relationships.

13. Scan and email signed copy of this
Code of Conduct to NAPCAN at
contact@napcan.org.au. Any changes
to contact details, I will inform NAPCAN.
I have read this Code of Conduct and agree
to abide by it at all times.
Name:

2. C
 onduct yourself in a manner consistent with your
position as a positive role model of respectful
relationships, and cause no harm through
disrespectful or intimidating practices.

8. N
 ever commit, condone or remain silent about
violence; and be an advocate that violence is a
choice and victims are never to blame.

Signed:

3. R
 espect children and young people’s rights,
background, culture, language, customs and beliefs.

9. A
 ctively participate in collecting and providing
feedback to NAPCAN, for example student
feedback forms.

Organisation:

4. B
 e open to new ideas and be willing to learn from
suggestions from others.
5. R
 ecognise how your personal values, opinions and
biases can affect your reactions and judgements.
6. S
 upport the aims and objectives of NAPCAN’s
programs and implement the lesson plans in
accordance to the training manual.
7. Respect and adhere to NAPCAN’s approach to:
• P
 rovide a safe learning environment for all young
people to talk about respectful relationships.
• F
 acilitate open discussion to promote young
people’s leadership, honour their existing
knowledge and promote peer-to-peer learning.

FACILITATOR MANUAL LOVE BITES

10. Keep updated in the programming, through
accessing NAPCAN website and updates,
and preparedness to attend updated training
as required by NAPCAN, with a minimum
of every 5 years.
11. N
 otify NAPCAN of any breaches of facilitators/
colleagues to the Code of Conduct
• S
 tep one - discuss breach with fellow
facilitator/colleague.
• S
 tep two - if the behaviour continues,
document the specific nature of the incidence
and notify NAPCAN.
12. Not share or copy any of the Love Bites material
on the USB provided. This USB is only provided by
NAPCAN to facilitators who have completed the
training.

Date:

Address:

Contact ph:
Email address:
Do you agree to have your name, email address and
postcode to be registered on the NAPCAN website for
other facilitators to contact you? Yes / No
If NAPCAN receives documented information
pertaining to a potential breach of the Code of
Conduct, the facilitator’s certification will be revoked
pending retraining and recommendation from
a NAPCAN approved trainer.
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The Love Bites Facilitators’ Code of Conduct
outlines the values and behaviours expected and the
obligations of all Facilitators of NAPCAN programs.

AMS.002.0034

FACILITATOR SKILLS
ESTABLISHING SAFETY

MODELLING RESPECTFUL RELATIONSHIPS

Establishing a safe classroom where children and
young people feel respected and supported is
important.

Modelling respectful relationships in what we do and
say is vital when delivering respectful relationships
programs.

Things that can help are:

Tips on modelling respectful behaviour:

Using open questions are an effective way of opening
up the discussion and ensuring young people are
leading the activities through their experiences and
opinions.

• Having class rules or agreements

• Speak to young people as you would like them to
speak to each other

Example questions include:
• Where do you think that idea or belief comes from?

• Expecting and reinforcing positive behaviours

• B
 e aware of the messages you send with your
words, tone and attitude

• Being consistent

• Be open, receptive and enthusiastic

• Acknowledging young peoples’ strengths

• Listen to children and young people and respect
their opinions

• What does that do with the responsibility for [the
behaviour]?

• Showing to all young people that teachers respect
and care about them
When introducing respectful relationship
programming, be upfront about what it is about
and explain that it is not about sharing personal
information or experiences. Let them know that if they
did have something they wanted to talk about, they
could see you after the session.

• Be calm and use respectful conflict resolution
processes
Tips on facilitating open conversation:
• Be a curious observer - stay calm and have fun
• Try not to be defensive or block conversations

• Why would somebody think that way?

• Where do we learn those ideas?
• Where did you first hear those ideas?
• That’s a really commonly held idea. Where does it
come from?
• People have lots of different ideas on this issue,
does anyone want to share theirs/give a different
opinion?

• Be flexible - every group is different
• Let the statement sit, don’t fill the gap
• Let the conversation flow and provide information at
the end

Useful resource: http://www.theline.org.au/managingstudent-behaviour-whats-gender-got-to-do-with-it

• Check the group vibe - are the majority engaged in
the conversation?

FACILITATOR MANUAL LOVE BITES
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• Encouraging discussion and reconciliation if rules
are broken

OPENING UP THE DISCUSSION - USING
OPEN QUESTIONS

AMS.002.0035

FACILITATOR SKILLS
IF THINGS GET HEATED
Sometimes when young people are given the
opportunity to share their opinions in a safe, honest
way, discussions can get heated, particularly if there is
a different of opinion.
Here are some example statements that may help in
these situations:
• Just a reminder that this program is about
respectful relationships, so please be respectful in
how you’re talking about these issues.

• Feeling jealous/angry/wild/stressed is normal. We
need to be aware of how we act on our feelings so as
not to hurt or control someone else
• Ok, I think we might need a 5 minute break before
returning to being respectful for the next activity.
Remember: we can agree to disagree. Planting the
seed through open conversation is the important
thing!

• Thanks for sharing your thoughts. Does anyone else
have a different perspective?
• Thanks everyone for that lively discussion. I’d like to
finish this conversation by making it clear that...

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• Physical violence is never okay/there are no excuses
for violence/violence is a choice
• A victim is not responsible for violence towards
them
• Bullying/homophobia/sexual harrassment is a form
of abuse
• There are no one set of rules that apply to all
relationships - you can decide your rules about
respect in your relationship
• Respect is important in all of our relationships
• We can use power in positive ways
• Stereotypes about girls/boys/women/men can
get in the way of young people developing healthy
relationships

FACILITATOR MANUAL LOVE BITES
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THE
SINGLE-DAY
APPROACH

AMS.002.0037

CONTENTS

SESSION 1
RELATIONSHIP VIOLENCE
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SESSION 2
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SESSION 3
CREATIVE SESSION
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2.1: MY IDEAL RELATIONSHIP

78

ART SESSION

122
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OPTION A - SCENARIOS

83
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65
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71
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117
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SESSION 1 OF 3
THE SINGLE-DAY APPROACH

AMS.002.0039

SESSION 1
RELATIONSHIP VIOLENCE
TIME NEEDED

DESCRIPTION

OUTCOMES

1.1	INTRODUCTION OF FACILITATORS

5 MINS
10 MINS

The Relationship Violence education
session explores the definitions and
impacts of relationship violence. It’s an
opportunity for young people to think
about what a respectful relationship
looks like. They also explore abuse and
violence in relationships. The session
allows young people to critically think
about when behaviours in relationships
cross the line and are not safe.
The gendered nature of domestic
violence is covered and bystander
strategies explored.

Participants will be able to:

1.2	SAFETY AND TRUST

1.3	YOUNG PEOPLE AND RELATIONSHIP VIOLENCE 5 MINS
1.4	RIGHTS AND RESPONSIBILITIES

15 MINS

1.5 ABUSE IN A RELATIONSHIP OPTION A/B

35 MINS

1.6 DEFINING RELATIONSHIP VIOLENCE

10 MINS

1.7 ATTITUDES AND BELIEFS

10-15 MINS

1.8	EXCUSES, EXCUSES

5 MINS

1.9 WRAP-UP

10 MINS
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• Discuss the different types of abuse
that constitute relationship violence
• Identify what an abusive/unhealthy
relationship looks like and discuss some
of the early warning signs to be aware of
• Explore their rights and
responsibilities in relationships
• Discuss attitudes and beliefs that
continue to perpetuate and justify
relationship violence
• Identify and discuss safe ways to help
a friend (or themselves) and where to
go for further support in their school,
community or online
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TOPIC

AMS.002.0040

1.1:	INTRODUCTION OF FACILITATORS

ACTIVITY:
WELCOME
Aims of this activity

The introduction sets the tone for
the day. The day needs to start in
a positive way. Be enthusiastic and
strengths based in your language.
Make sure that in the introduction
you stress the importance of safety
and their options if they are not feeling
OK. Attendance should always be
voluntary. Share the introduction
between facilitators if possible. Enjoy!

 o introduce the day to participants
T
and set ground rules
Time needed
5 minutes
Materials needed
None

How to introduce the Love Bites
program. Key points:
- Welcome: Start the day with
enthusiasm and introduce all facilitators
- Why we run LOVE BITES: Explain that
the program aims to give young people
an understanding and awareness
of relationship violence and sexual
assault; to provide young people with
strategies to manage concerns early in
their own relationships; to support their
friends in their relationships; and most
importantly to highlight that they can
make CHOICES around their behaviour
in relationships.

- Introduce creative workshops: Inform
young people about their options for
creative workshops and the purpose
to develop youth-led respectful
relationship campaign messages to be
shared in their school/community.
- Housekeeping – Let the students
know how the day will be structured,
location for workshops, etc.
- Safety as a priority: Explain that the
most important thing about the day
is that everyone feels safe and okay
about being there. This leads into the
introduction of the group agreement.

- Diversity: Acknowledge that
relationship violence and sexual assault
happens in all types of relationships,
in all communities. Whilst we hear
a lot about violence in heterosexual
relationships, it is important to
remember that violence also happens
in the LGBTIQ community/between
people who are the same gender. What
we discuss today is important to all
young people.

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES
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Background information

AMS.002.0041

1.2: SAFETY AND TRUST

ACTIVITY:
ESTABLISH GROUP AGREEMENTS
Background information

Aims of this activity

Step 1:

The group rules have been written
to save time. They were developed
by young people. Again the most
important group rules are the ones
about safety and disclosures. Be sure
to cover all of these is depth.

 o establish group agreement
T
for the day

Discuss the group agreement with
young people and reiterate that the
day is about respect and inclusion and
not about how much or how little they
know about the topics. It is important
to reiterate that the day is not about
self disclosures (within the group
setting). Let young people know what
they need to do should they wish to
speak to a support person or leave the
program at any time.

Time needed
10 minutes
Materials needed
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Group rules handout

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

37

AMS.002.0042

T

GROUP AGREEMENT
G RO u P

AG RE E M E N T
HAND OUT:
DISCUSS GROUP AGREEMENTS

The Agreement:

1. Be present, turn your phone off and
participate as much as you can.

s.

3. Be mindful of what you share personal information is best shared
with someone who you trust or know
can actually help you. We may need to
report information if we think someone
is in an unsafe situation.

the

hat
not
d to
e break.

4. Be caring towards yourself and notice
if you need some time out - just let us
know.

d
our

5. Be responsible but have fun.
32
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2. Be genuine, honest and respectful
towards others.

olence
oup.
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1.3: Y
 OUNG PEOPLE AND RELATIONSHIP VIOLENCE

ACTIVITY:
LOVE BITES INTRODUCTION CLIP
Aims of this activity
 o provide information to the young
T
people about the Love Bites program.
To provide statistics and information
about relationship violence and sexual
violence
Time needed
5 minutes

Step 1:
Explain to the young people that a clip
is going to be played to introduce the
Love Bites program.
Step 2:
Invite the young people to comment or
provide feedback on the information in
the clip

Materials needed

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES
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NAPCAN Clip: Introduction to Love
Bites

39

AMS.002.0044

1.4: RIGHTS AND RESPONSIBILITIES

ACTIVITY:
THE LINE
Aims of this activity

Step 2

The purpose of this activity is to get
young people up and moving around
and to really think about their own line
and what behaviours would cross their
line. This activity is a starting point for
young people to start defining their
own relationship rules and boundaries.

 o explore the concept of the line
T
in relationships. To give participants
an opportunity to think about what
behaviours are OK or not OK in
relationships

Facilitators ask young people to think
about someone they have hooked up
with in the past, or are in a relationship
with, or can imagine being with in the
future. It could even be a friend.

It is very important here to inform
the participants that they will not be
judged and that everyone has the right
to decide what they will and will not
accept in relationships. Reinforce that
sometimes the line can become a bit
blurry and behaviours can creep into
your relationship without you realising.
Even though we all have an idea about
our line and what we will and won’t
accept we can find ourselves in a
relationship that isn’t what we wanted
or expected.

15 minutes

Time needed

Materials needed
• Masking tape
• Statements
• L
 aminated signs –
OK / Not OK / Still deciding
Step 1
Use masking tape to put a line down
somewhere in the room. If you cannot
use masking tape you might want
to use something else to make the
concept of a line.
• On one end of the line: Not OK
• On one end of the line: OK
• On the middle of the line: Still
deciding

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

Explain that some statements will
be read out and they need to think
about placing themselves on the line
depending on whether they think the
statement is OK, NOT OK or they are
STILL DECIDING.
Statements
It is OK for:
• ...me to want to know where my
boyfriend/girlfriend/partner is all the
time
• ...me to text or call my boyfriend/
girlfriend/partner to check up on them
• ...my boyfriend/girlfriend/partner to
hang out with their family or friends
without me (what if it was with their
ex?)

• ...my boyfriend/girlfriend/partner to
call me names or make fun of me
• ...me to use the silent treatment, anger,
or threats to hurt myself to get what I
want in a relationship
See Facilitator Resource on the next
page which provides helpful follow up
questions to ask in relation to young
people’s responses to these statements.
Step 3
End the discussion with the question:
“What are my rights in a relationship?”
Brainstorm with the whole group their
answers to this question. If needed show
slide: MY RIGHTS IN A RELATIONSHIP
Finish the activity by reminding young
people that if they have rights, so does
the other person in the relationship.
Rights also come with responsibilities
such as taking responsibility for your
emotions and actions.
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Background information

AMS.002.0045

FACILITATOR RESOURCE:
RIGHTS AND RESPONSIBILITIES ACTIVITY
CHOOSE A COUPLE OF THESE QUESTIONS TO CREATE FURTHER DISCUSSION.
YOU WILL NOT HAVE TIME TO ASK ALL OF THESE QUESTIONS.

Is it OK for...
...me to want to know where by boyfriend/girlfriend/partner is all the time
Helpful questions
What are your thoughts about the ‘all the time’ part of this statement?
Would there be some healthy contexts for wanting to know where your boyfriend/girlfriend/partner is all the time?
When might things get a little ‘stalkerish’ or controlling here?
How do you think someone would know when the behaviour has crossed the line to ‘stalkerish’/controlling type behaviour?

Is it OK for...
...me to text my boyfriend/girlfriend/partner to check up on them
Helpful questions
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Not considering an actual text conversation here - how many texts would be too many for you? What is your limit?
Is there a difference between checking up and checking in?
What might be going on if someone was ‘checking up’ on you all the time?
When does texting cross over into ‘stalkerish’/controlling type behaviour?
What might be some ‘red flag’ type texts? (Where are you? Who are you with? What are you wearing? etc.)

Is it OK for...
... my boyfriend/girlfriend/partner to hang out with their family or friends without me
Helpful questions
How important do you think it is for people to have their own space in a relationship?
What may happen if two people are totally reliant on each other and never have time on their own or with their friends or family?
Could there be a ‘hidden agenda’ behind someone stopping another person from being with their friends or family?
THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

41

AMS.002.0046

FACILITATOR RESOURCE:
RIGHTS AND RESPONSIBILITIES ACTIVITY
SECOND PART

Is it OK for...
...my boyfriend/girlfriend/partner to hang out with their ex
Helpful questions
Where does trust come into play in a healthy relationship?
Can you force a situation of trust in a relationship by trying to control another person?
If someone starts dictating who you can and cannot hang out with - is that going to bring you closer?
If someone is going to cheat on you, do you think you can really control this in the long run?

Is it OK for...
...my boyfriend/girlfriend/partner to call me names or make fun of me
Helpful questions
What names would totally cross your line?
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

When does this sort of thing become hurtful or even abusive?
What could be behind someone accepting this sort of behaviour from another person even though they feel hurt or disrespected?

Is it OK for...
... me to use the silent treatment, anger, or threats to hurt myself to get what I want in a relationship
Helpful questions
Is it a healthy relationship when someone is trying to force another person into doing something they may not want to do?
How do you think this impacts on the other person?

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES
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MY RIGHTS IN A RELATIONSHIP - SOME EXAMPLES
• You have the right to feel safe and respected
• You have the right to decide who you want to date or not date
• You have the right to choose if and when to have sex
• You have the right to say no at any time; to sex, to drugs, to alcohol, to a
relationship, even if you’ve said yes before

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• You have the right to hang out with your friends and family and do things
you enjoy without your partner getting jealous or controlling
• You have the right to end a relationship that isn’t right or healthy
• You have the right to live free from violence and abuse
• You have the right to privacy, both online and offline
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OK
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NOT OK
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DECIDING
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1.5: ABUSE IN A RELATIONSHIP

Background information
Love Me Loves Me Not is a film that
was produced by the Australian
Federal government. It was developed
as a resource for high schools to
address relationship violence. It tells
Angela Barkers story. Angela was a
young woman who became involved
in an abusive relationship. It involves
interviews with friends, family and
community members and shows the
progression of the relationship.

THE AIMS OF THIS ACTIVITY

TIME NEEDED

MATERIALS NEEDED

• T
 o provide young people with a
real life scenario that focuses
on a young woman’s experience
of relationship violence.

35 minutes

• Loves Me Loves Me Not DVD

• T
 o highlight the different types
of relationship violence.
• T
 o show the impact of relationship
violence on the victim, her family
and friends and the and wider
community.

• Masking tape
• L
 aminated statements of events
on page 46
• Laminated cards - OK, NOT OK,
STILL DECIDING

It is very powerful and quite confronting
and it is important to speak with the
young people about this prior to the
DVD being shown. Let young people
know there will be an opportunity to
debrief after the DVD has been shown.
*	To get a free copy of the DVD
please contact the Department
of Social Services (Publications)
Phone: 1800 050 009
There is a limit of 3 copies per order.
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ACTIVITY: LOVES ME, LOVES ME
NOT

AMS.002.0052

1.5: ABUSE IN A RELATIONSHIP

QUESTIONS THAT YOUNG
PEOPLE OFTEN ASK

ANGELA BARKER; SINCE THE
END OF THE DOCUMENTARY

YOUNG VICTORIAN
OF THE YEAR, 2012

WATCH THE 2010 INTERVIEWS
WITH ANGELA BARKER

Did Dale go to jail?
Yes.

• A
 ngela can move
about with an electric wheelchair
and can speak with the aid of
electronic devices.

Angela was recognised for her work as
a Young Care advocate around young
people with disabilities, educating the
community about communicating with
people with disabilities; and advocating
for young people’s needs in nursing
homes and preventing violence
against women.

ABC interview

Is he out now?
Yes. He got out in August 2010,
with conditions.
What do you know about Dale?
He has shown no remorse.
How could Dale do that to her?
Dale was not diagnosed with any
mental illness or substance abuse
issues. We hope that as we run the
sessions you will understand how this
can happen and what you can do as
young people to make sure it does not.
(Young people may have questions you
don’t have the answer to. That is OK.
Tell them someone will get back to
them later. You can tell them these are
the sorts of questions lots of people
would be curious about.)

• A
 ngela was in hospital for 3 years
and also lived in a nursing home
for 2 years.
• A
 ngela has achieved her Bachelor
degree and now lives in Melbourne.

SMH article
Weeowiser article

• A
 ngela has been fighting her cause
for specialised services to cater
for young people with disabilities,
and for greater public awareness
and education about relationship
violence. She has made numerous
speeches to school students,
and represented Australia at
the United Nations.

© NAPCAN – 2018
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How long did he get?
10 years with a non-parole period of 7
years. He only served the non-parole
time.

• A
 ngela is an ambassador for Building
Better Lives which is an organisation
campaigning to get young people
out of nursing homes and into
appropriate care facilities.
• A
 ngela says she still ‘wants to fall
in love’.
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1.5: ABUSE IN A RELATIONSHIP

ACTIVITY: LOVES ME, LOVES ME NOT

25 minutes

- Angela having to ask permission from
Dale
- Angela’s personality changed

Materials needed

- Bashing Angela in the park

• Loves Me Loves Me Not DVD*

- Getting in between Angela and her
friends

• Masking tape
• L
 aminated signs
– OK, NOT OK, STILL DECIDING
• Laminated Statements
of Events

- Hits Angela and assaults her
neighbour, Ken
- Angela was 14 and Dale was 18 when
they started dating

Facilitator Tip: Place each statement on
A4 paper and laminate so you have 25
A4 cards to work with.
Step 1
Play the DVD
Step 2
Debrief and questions - see tip sheet
Step 3

- Constantly checking up on her

- Conning Angela into going out with
him again by being really good and not
arguing

- Having fun together

- Spending time together

-O
 bsessing with each other all the
time

- Everything revolved around Dale

Set up a line on the floor with OK, NOT
OK, STILL DECIDING laminated signs.
Hand out the laminated Statement of
Events to each young person (should
be enough for one each).

- Yelling at Angela and embarrassing
her in front of others

Step 4

- Looking at the stars

-W
 aiting for her before and after
work
- Drawing her ‘wicked’ pictures
- Threatening to hurt himself
- Lots of kissing and hugging
-B
 eing possessive and always with
her and her mates
-T
 elling her that her family is trying to
split them up

- A pattern of breaking up and getting
back together again
- Angela felt loved and wanted and she
liked that feeling
- He would never let her go
- Utterly infatuated - a need for each
other
- He said that he loved her
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Explain that the statements represent
all the different behaviours and events
that happened in Anj and Dale’s
relationship.
Ask young people to consider the
questions on the associated slide
on the powerpoint and place the
statements accordingly near the OK,
NOT OK, STILL DECIDING cards.

Young people can stand near the 3
different cards on the line and hold their
statements or place them on the floor
near the cards.
• Is this behaviour OK (healthy) or NOT
OK (unhealthy) in a relationship?
• Is there a possibility the behaviour
could be in the STILL DECIDING area
because it could be either healthy or
unhealthy - depending on the situation?
• What is the real agenda behind Dale’s
behaviour? (E.g. Not allowing Angela
to be with her friends by herself – why
would Dale have to be with her all the
time?)
• Where would I draw the line?
Would I act like this or accept this
behaviour in my relationships?
Step 5
Discuss as a whole group if everyone
feels the statements have been placed
in the right area and ask if there are
any statements that should be moved?
If there are statements in the STILL
DECIDING area - invite young people
to discuss why the behaviour/event is
there.
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Time needed

AMS.002.0054

1.5: ABUSE IN A RELATIONSHIP

ACTIVITY: LOVES ME, LOVES ME NOT. CONTINUED...

Statements in the STILL DECIDING
area are a great opportunity to
discuss how some behaviours can
be in the ‘gray area’ when it comes
to relationships and could move into
healthy or unhealthy depending on
the agenda behind the behaviour. An
example of this is the ‘Lots of kissing
and hugging.’ (Many young people
have pointed out that not everyone
likes to be hugged and kissed and
forcing this on your partner/bf/gf is
not okay).
Ask young people whether they
would have had different responses in
the activity if we were considering a
same sex relationship.
Facilitator Tip 2:
Discuss the Cycle of Violence - For
example, “In the video we just
watched it might seem like Anj and
Dale’s relationship went from healthy
to unhealthy along a straight line.

However, what we know is that
relationships have cycles of violence.
This means that relationships have
times when it is really unsafe and then
times when it feels ok. That is what can
make it hard to end a relationship that
is unhealthy because of these cycles.
Anj experienced this in her relationship
with Dale as he would hurt her and then
draw her pictures and make her feel
special so that she would forgive him.”

Step 6 continued...

Step 6

• Why might a person stay in a
relationship even though they knew
that what was happening to them was
not ok?

Red Flags - Explain that red flags are
like warning signs that a relationship
is becoming abusive. Early warning
signs can also be a ‘gut’ feeling that
something is wrong. Ask young people
to imagine that Angela was their
friend and they were aware of Dale’s
behaviour from what they had seen and
heard.
Facilitate a conversation with the
following questions:
• Where would you place a red flag in
terms of what was happening in Anj
and Dale’s relationship?
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• What could you say or do here to
help Anj?
• Considering your safety and Anj’s
safety, what could you say or do if you
witnessed Dale abusing Anj?
• Would the placement of the red flag
be the same if the young person was in
Anj’s situation themselves? What might
get in the way of someone recognising
abuse in their own relationship?

Step 7
Flip it to healthy. Imagine that Dale and
Anj had a healthy relationship. ( You
could hand young people a post it note
here to write on). Ask young people to
choose unhealthy/abusive behaviour
that Dale displayed and flip it to a
more respectful/healthy behaviour. A
good sign of a healthy relationship is
that each person feels physically and
emotionally safe.

A healthy relationship will still have
ups and downs and even arguments
but each person takes responsibility
for their actions and emotions without
making somebody feel unsafe. Consider
answers as a group.
Step 8
Finish by saying that abuse in
relationships can sometimes be difficult
to see at first. It can sneak up on you.
This is why we need to be really clear
with ourselves about what behaviours
are OK for us and which ones cross
the line. Although Dale and Angela
were in a heterosexual relationship, this
applies in to young people in same sex
relationships too.

*	To get a free copy of the DVD
please contact the Department
of Social Services (Publications)
Phone: 1800 050 009. There is a limit
of 3 copies per order.
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Facilitator Tip:
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OK
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NOT OK
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AMS.002.0058

1.6: DEFINING RELATIONSHIP VIOLENCE

THE AIMS OF THIS ACTIVITY

TIME NEEDED

Background information

• T
 o inform young people about the
different types of abuse that can
occur in an unhealthy relationship

10 minutes

It is important to distinguish the
different types of relationship violence.
Often the focus can be on physical
violence so this activity is about
drawing out all the other types of
relationship violence that are just
as harmful.

• T
 o state that all of these behaviours
are unhealthy in a relationship
• T
 o help identify the impacts that
abusive behaviour can have on
a young person

Step 1

Step 2

Place all the definitions on the floor
and then hand out the different types
of relationship violence cards to the
students. Then ask the students to
match the type of abuse with the
definitions. Ask the students to hold
onto the type of abuse and definition
so it can be read out to the large group.

Go through all the definitions. Starting
with physical violence. Make sure they
are all read out. Ask the group did that
type of violence happen in Angela’s
relationship. Discuss how sometimes
only one of these types of violence
might be in a relationship and other
times there may be multiple types.
If any of these are happening they
are way over the line and not OK
or safe for anyone.
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MATERIALS NEEDED
• ‘Types of Relationship Violence’
cards and definitions cards

TOP TIPS
Students often need help with
	
this session as some of the
different types are quite similar
so always check that students
have the right type of violence
with its definition.
	Starting with physical violence
allows facilitators to debunk
the myth that Domestic and
Family Violence is only about
physical violence.
	At the end of the session it is
important to discuss that in
Domestic and Family Violence
situations all of these types
of abuse can occur or only
some can.
	Remember that we are talking
about adolescent relationships
here so it is important not to
focus on adult relationships.
You can often lose young people
if you focus on adult relationships
too much. Always keep in mind
that this is a program for young
people and the prevention of
Domestic and Family Violence.
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ACTIVITY 1

AMS.002.0059

1.6: DEFINING RELATIONSHIP VIOLENCE

THE NINE DIFFERENT TYPES OF RELATIONSHIP VIOLENCE
3. Cultural and Spiritual Abuse

This involves physical acts such as
hitting, slapping, pushing, kicking,
pulling hair, choking, or threatening
to harm someone in any way. It could
involve using a weapon or an object
to threaten or hurt someone,
smashing things or driving a car
dangerously to frighten someone. A
person does not have to be physically
stronger or bigger than their partner
to hurt or threaten to hurt them
physically. These behaviours are
criminal offences.

Includes when your boyfriend/
girlfriend/partner shows a lack of regard
or respect and is critical or belittling of
your cultural and/or spiritual beliefs,
values and practices. This includes
putting you down in relation to your
accent and keeping you from important
cultural events. For LGBTIQ people, this
could be a cultural event such as Mardi
Gras.

2. Sexual Violence
This involves pressuring or forcing
someone to do sexual things that they
don’t want to do. If someone tries to
manipulate or intimidate a person into
having sex when they don’t want to (if
they say ‘you’d do it if you really loved
me’ or ‘you’re frigid’), this is still
sexual violence. They may or may not
be bigger or stronger than the person
they are intimidating.

5. Emotional Abuse
Is about making the person feel hurt
or bad by constantly putting them down
or making them feel stupid. It can include
emotional blackmail, like threatening to
commit suicide if their girlfriend/boyfriend/
partner leaves or saying ‘men can’t abuse
men’ or ‘women can’t abuse women’. It
can also be the use of jealousy or anger to
intimidate or to control the other person’s
behaviour.

4. Verbal Abuse

6. Financial Abuse

This is when a boyfriend, girlfriend or
partner puts their partner down, ignores
them or calls them names about what
they are wearing, or how they are acting
e.g. slut, stupid bitch, whore… They
might also deliberately humiliate and
criticise the other person front of other
people.

Is when one person demands or takes money
off the other person in a relationship, or when
one person always pays for everything or is
guilt-tripped into paying for everything.
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7. Stalking
Stalking is when a person constantly follows
someone around, watching them, hanging
around their home, work, or school. This can
occur before, during or after a relationship.
It also occurs between people who are not in
a relationship. Intimidation is used to control
and harass and can include behaviours such
as making repeated phone calls, sending
repeated text messages, sending repeated
e-mails etc.

8. Cyber bullying/harassment
The use of e-mail, instant messaging,
chat rooms, mobile phones, or
other forms of information/digital
technology to deliberately harass,
humiliate, embarrass, torment,
threaten, target/pick on, or intimidate
someone. Can constitute stalking and
is considered to be a serious offence.
9. Social Abuse
Is when someone keeps their partner
from, or turns them against their
friends, family and other supports.
This can include constantly checking
up and demanding to know where the
other person is and who they are with.
It also includes “outing” their partner’s
sexuality or gender identity without
their consent.
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1. Physical Violence

AMS.002.0060

DEFINITION CARD:
1
PHYSICAL VIOLENCE
DEFINITION
Physical violence can include hurting or threatening to hurt someone, which is
a criminal offence. Driving dangerously or damaging property that belongs to
someone else can also be a criminal offence.

Pulling hair
Threatening to harm
someone in any way
(it could involve using
a weapon to threaten
or hurt someone)

Pushing
Choking
Driving a car
dangerously to
frighten someone
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Smashing things or
punching holes in walls

Slapping

Kicking
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Hitting

AMS.002.0061

DEFINITION CARD:
2 SEXUAL VIOLENCE
DEFINITION
Sexual violence is a criminal offence. It happens when someone pressures or forces
someone to do sexual things that they don’t want to. It can include sexual assault,
which is a criminal offence.

Forcing someone
to have sex
Saying things to manipulate
your feelings e.g.
“if you really loved me”
“you’re frigid”
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Forcing or pressuring you
to perform sexually to be
filmed on a phone, camera
or any other media device

Making you do sexual
things you don’t want
to do
Pressures you to have
sex with their friends
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Touching someone in
a sexual way without
their permission

AMS.002.0062

DEFINITION CARD:
3 
CULTURAL AND SPIRITUAL ABUSE/
NOT RESPECTING YOUR CULTURE
DEFINITION
Your partner shows a lack of regard or respect and is critical or belittling of your
cultural and/or spiritual beliefs, values and practices. This also applies to disrespect
towards LGBTIQ culture or community.

Not respecting your
beliefs, values, identity
or gender expression

Not letting you attend
important ceremonies
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Not letting you attend
LGBTIQ events

Running you down about
your identity and culture
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Putting you down in
relation to your accent

Not letting you go to church

AMS.002.0063

DEFINITION CARD:
4 VERBAL ABUSE
DEFINITION
Someone who puts their partner down, ignores them or calls them names and
might also deliberately humiliate and criticise the other person in front of other
people.

Name-calling like dumb
bitch, whore, slut, idiot

Saying you are stupid,
ignorant, dumb
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Deliberately humiliating or
embarrassing you in front of
your friends and family

Swearing at you
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Putting you down by
criticising you, ridiculing
what you say

Deliberately using your
‘birth name’ if you no
longer use or identify with
that name
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DEFINITION CARD:
5 EMOTIONAL ABUSE
DEFINITION
All these things can hurt, control or intimidate you emotionally.

Uses anger to intimidate
or control

Threatening to ‘out’ you
as gay, lesbian, bisexual,
queer, transgender

Tries to make you feel
bad
Threatens to hurt or kill
themselves
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Gets jealous and
controlling all the time
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Guilt-tripping

AMS.002.0065

DEFINITION CARD:
6 
FINANCIAL ABUSE/TAKES OR
CONTROLS ALL YOUR MONEY
DEFINITION
This takes away your choice about how you spend your own money and is about
power and control.

Checking your receipts to
approve what you spend
your money on
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Guilt tripping you into
or making you pay for
everything e.g. clothes,
food, alcohol, drugs or fuel
for their car
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Having access to your bank
account and/or taking your
money without asking

Wrecking things that
you like
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DEFINITION CARD:
7 
STALKING AND INTIMIDATION/FOLLOWING
SOMEONE AND MAKING THEM FEEL SCARED
DEFINITION
This happens when someone won’t leave you alone and you want them to.

Monitoring and commenting
on your social media.
Setting up fake accounts
or using other people’s
accounts when you block
them
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Hanging around and
watching you all the time at
work, school, home

Always messaging and
texting you
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Always asking people
where you are

AMS.002.0067

DEFINITION CARD:
8 
CYBER BULLYING AND HARASSMENT
DEFINITION
This is when someone uses technology to bully and harass you. It can be against
the law and you can be charged.

Using social media to
humiliate, embarrass,
threaten or intimidate
someone
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Scaring, picking on or
tormenting or deliberately
harassing someone using
social media

Using social media to
sexually humiliate or expose
another person

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

63

AMS.002.0068

DEFINITION CARD:
9 
SOCIAL ABUSE/CONTROL OVER WHO
YOU TALK TO AND WHERE YOU GO
DEFINITION
This can make you feel controlled and powerless and also very alone.

Checking up on you all
the time

Keeping you away from
family and friends
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Acting jealous and
controlling
Running your family and
friends down

Keeping you away from
your LGBTIQ community
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1.7: ATTITUDES AND BELIEFS
TOP TIPS

Background information
This activity allows young people
to really unpack some of the myths
and attitudes that are in our communities
about relationship violence. It is important
that they have an opportunity to do this in
a safe way without judgement. Facilitators
also need to be very clear as to where
they stand when it comes to these ideas.
It is not the role of the facilitators to tell
young people what’s right, rather they
can provide statistics and facts and
facilitate discussion.
Facilitator Tips:
• Make a decision about whether a whole
group, small group or pairs activity would
best engage the young people.
• Recognise that these statements do not
always result in a clear response ‘fact or
crap’ and encourage discussion.
Aims of this activity
 o deconstruct myths and attitudes that
T
perpetuate violence in relationships.
Time needed
10-25 minutes

If running short on time, choose only 2-3
statements that are particularly relevant to
your young people
Materials needed
• Statements
• FACT or CRAP cards
Step 1
Can be run as a whole group, pairs or
individual activity. Hand out cards accordingly.
Explain to young people that there are
many different beliefs and attitudes about
relationships and violence. Unfortunately, some
beliefs and attitudes continue to maintain and
justify violence in relationships.
Our attitudes and beliefs don’t just magically
appear in our mind when we are born, we
inherit them from our family, our community or
we can even absorb them from the media and
our peers.
For that reason, we need to realise that
some of our attitudes and beliefs are not
necessarily fact and it’s important to listen
to what others have to say and challenge
some of the attitudes and beliefs that are
harmful or unhealthy to the way we handle our
relationships.
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When we think back to Dale and Anj’s
story – what sort of attitudes and
beliefs do you think Dale had about his
relationship with Anj? (e.g., Dale was
in charge of everything, Anj was his
possession, Dale’s happiness was reliant
on Anj and what she did)
Note that young people are going to hear
a number of different statements made
by people on the topic of relationship
violence and they have an opportunity
to express their opinions on these
statements via the Fact or Crap cards
(only use one card that they can flip).
Acknowledge that there may be times
when they are not sure about a statement
and statements are not necessarily ‘clear
cut’ . Decide as a whole group how they
can indicate this with their cards.
Step 2
Utilise the accompanying powerpoint
slide to show statements one by one and
allow some time for discussion before
they answer - (if working in pairs or small
groups). The facilitator resource provides
helpful information and questioning
techniques to further promote discussion.

	It is very important here to inform
young people that you want
them to be honest with their
opinions and that workers won’t
judge young people’s opinions
or put down young people for
expressing their opinions. We
find in this session that it is
extremely effective for young
people to respectfully challenge
and respond to each other, this is
the preferred mode of discussion
for the group session. Facilitators
are encouraged to contribute
statistical information on each
statement and to give factual
responses to the community
attitudes and beliefs that exist in
our society. Discussions can also be
held about whether these attitudes
and beliefs are pertinent in local
communities.
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ACTIVITY:
STATEMENTS

	Have a think about the attitudes
and beliefs around Relationship
Violence that are most prevalent
in your community. Please add
other myths that we may have
missed. We have selected the
following statements as they are
the attitudes and beliefs that have
promoted the highest level of
discussion with young people.

AMS.002.0070

ATTITUDES AND BELIEFS
- HELPFUL RESPONSES AND QUESTIONS
PAGE 1 OF 2

STATEMENTS/MYTHS

Response:
Violence is always a choice. Responsibility for violence
rests solely with the abuser. Anyone who says they
were provoked into hitting their boyfriend, girlfriend
or partner is not taking responsibility for their
behaviour. They use excuses to try and make someone
else responsible. There are other ways to resolve
anger, jealousy and conflict and most people choose
these and are not violent.
Possible questions to ask young people:
• What other options does someone have other than
hitting or assaulting another person?
• Who ultimately makes the choice to hit or assault
another person?
• Could this statement be used to justify a person’s
use of violence in a relationship?
2. Ending a relationship with an abusive person is
easy to do

Dale threatened suicide if she didn’t go back out with
him. Angela was also not going out with Dale at the
time of the assault.

• Fear of the legal system and the police

It is extremely difficult to leave a violent and
controlling relationship. Victims leave many times
before they leave a violent and controlling relationship
permanently. There are many reasons for this
including:

In addition, LGBTIQ victims may:

• T
 he shame/embarrassment/humiliation associated
with admitting you are in a violent relationship
• Victims still care for their partners
• Victims believe that the violence is their own fault
• L
 imited or no access to financial assistance due
to financial dependence
• Lack of awareness of support services
• Threat of suicide
• F
 ear of isolation from community and
support networks
• Fear of rejection by friends and family

Facilitator Tip: Use this statement to reinforce help
services and support

• A belief that the situation will get better

Response:
Refer back to Angela’s story in the DVD. Angela and
Dale split up a number of times before Angela ended
the relationship permanently.

• A belief that people will think you are stupid for
being in this situation

• Low self-esteem and self-confidence.

• Believe they won’t be able to meet any other
LGBTIQ people and fear they will end up isolated and
alone
• Not be ‘out’ to friends or family, so unable to
mention the relationship let alone the violence
• Experience further difficulty finding suitable
support services
• Believe that leaving or disclosing is another ‘coming
out’ which they may not feel prepared to do
Possible questions to ask young people:
• What could create a barrier for someone to leave
their bf/gf/partner?
• Reflecting on Anj and Dale’s relationship, what made
it difficult for Anj to leave and ultimately stay out of a
relationship with Dale.

• A belief that no-one else will love you

• A religious commitment to a partner
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1. I n relationships, some people provoke others into
hitting them (so it is their fault)

AMS.002.0071

ATTITUDES AND BELIEFS
- HELPFUL RESPONSES AND QUESTIONS
PAGE 2 OF 2

STATEMENTS/MYTHS (CONTINUED)
Possible questions to ask young people:

Response:

• Is using what happened in your past a good excuse
for violence?

Domestic and family violence can happen to
anyone. Domestic and family violence happens in all
income brackets, countries, religious, cultures, ages,
sexualities, genders and sexes.

• Can someone choose not to be violent? How?

5. Being drunk or stressed causes relationship
violence

Possible questions to ask young people:

Response:

• Where do you think this belief might come from?

Alcohol or stress can exacerbate situations but
they are not a cause of relationship violence. Both
alcohol and stress are often used as an excuse for
violence against women and children. It is easier for
perpetrators to blame alcohol or stress and this stops
the perpetrator being responsible for the violence.
But alcohol nor stress does not and cannot MAKE a
person violent. If someone does become more violent
when they drink, they can make a choice not to drink.
The majority of individuals who drink alcohol or are
stressed are not violent. Using violence is a choice.
Relationship violence is also not just an act of physical
violence. As discussed previously it includes social,
emotional, financial and cultural abuse.

• How does relationship violence become such a
hidden crime?
4. If you have grown up with violence then you will
be violent yourself
Response:
The relationship between exposure to violence in
childhood and becoming an adult perpetrator is a
complex one. There are many factors that contribute
to someone becoming a perpetrator.
Whilst it is true that some people who are violent do
come from a violent background, many people who
are abusive in their relationships do not come from
violent backgrounds. Other people who do come from
abusive backgrounds do not abuse their partners.
They choose to deal with their problems in a nonviolent and constructive way.

5. OPTIONAL STATEMENT (If time permits).
A man could just fight back if his male partner was
violent
Response:
Power is often associated with physical strength.
However, In a relationship characterised by violence,
a perpetrator often uses many types of violence to
manipulate and control their partner to make them
feel weak and powerless. Physical violence happens in
gay, lesbian and heterosexual relationships regardless
of gender, size or stature.
Possible questions to ask young people:
• What might stop someone from being able to fight
back or protect themselves?
• What could be some other ways that someone may
have power over another person?

Possible questions to ask young people:
• If a person blames alcohol or stress for their violent
actions, what are they trying to do?
• If alcohol or stress caused violence then wouldn’t
everyone who is stressed or drunk be violent?
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3. Relationship violence only happens to certain
people

AMS.002.0072
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FACT
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CRAP
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1.8: ‘EXCUSES, EXCUSES!!!’

ACTIVITY:
‘EXCUSES, EXCUSES!!!’

5 minutes
Materials needed
Excuses statements slide

Step 1:
Explain that we have just heard a few
examples of excuses that people use to
try and justify their abusive behaviour
by either blaming the other person
or outside influences such as stress,
alcohol etc. Ask students if they can
come up with any other examples of
excuses that may be used.
Step 2:
Show the slide with examples of the
range of excuses that are often used
and check off those that have already
been discussed.

• I was drunk
• It was actually your fault
• You provoked me
• You’re annoying
• I didn’t mean to do it
• You need help
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Time needed

• I just can’t help myself
• I was having a bad day
• You’re wrong
• I had a bad childhood
• I do it to protect you
• I love you
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1.9: SEEKING SUPPORT AND WRAP UP

Background information about the clip
‘Healthy Relationships’
‘Healthy Relationships’ is an animated
short film launched by the Aboriginal
Family Violence Prevention and Legal
Service of Victoria. The film tells the
story of fictional character Kiah and
illustrates some of the danger signs
associated with controlling, abusive
and violent relationships, while also
highlighting culture as a protective
factor and encouraging young people
to draw strength from family and
friends. Discussion can centre on the
way Kiah’s friend managed a difficult
conversation with Kiah and showed
great support without isolating Kiah
even more from her friends.

Aims of this activity

Step 3

Step 5

To promote help seeking behaviour and
ways to support friends

Discuss as a whole group (or in pairs to
start with) with the added questions -

Finally, read aloud Anj’s letter to her
16 year old self. This letter was written
in 2016 with Anj reflecting over what
occured in her life and the advice she
would give to herself as a 16 year old.
The letter contains many important
elements for young people to consider
in regards to Anj’s relationship with Dale
and ties everything together at the end
of the session.

To wrap up the session and provide
feedback to students about what you
appreciated during the session.
Time needed
10 minutes
Materials needed
• ‘Tip sheet for supporting a friend’
• Clip: ‘Healthy relationships’
• Anj’s letter to her 16 year old self
Step 1
Play the clip: ‘Healthy Relationships’
Step 2
Provide the handout “Tip sheet for
supporting a friend”
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How would you know when to support
a friend to get professional/adult
support? (e.g. when a friend is unsafe
and at risk of harm, when a friend is
talking about ending their life or doing
something dangerous, when you are
suffering as a result of trying to support
your friend - not sleeping, feeling low,
loss of appetite, etc.)
Show the example of a safety plan
(in the powerpoint) to young people.
Remember that not everyone will want
to end their relationship but there are
still strategies to increase safety as
much as possible.

Step 6
Thank the young people for their
participation and explain that it is
time for a break if there are no further
comments or questions.

Step 4
Refer back to the Anj Barker story and
discuss what would be the best time to
let an adult know what was happening
in the relationship
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ACTIVITY:
SEEKING SUPPORT AND WRAP UP
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TIP SHEET FOR SUPPORTING A FRIEND
YOU NEED INFORMATION ON LOCAL SERVICES THAT CAN ASSIST YOUNG PEOPLE WHO ARE VICTIMS
AND WHO ARE PERPETRATING VIOLENCE.

• Listen fully and don’t minimise or judge what they have to say (e.g. ‘You’ll be
right’ or ‘That’s nothing compared to what is happening to blah, blah’).
• Don’t gossip but do encourage them to get further support from a trusted
adult or service.
• Recognise their courage, as this stuff is not easy to talk about.
• Make sure they are safe and discuss safety strategies - keep yourself safe as
well (see safety plan).
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• You may have to seek help on their behalf if the situation is unsafe (red flags).
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EXAMPLE OF A SAFETY PLAN
• You have a right to be safe!
• Tell someone what is happening - a trusted friend, parent, adult - all 3 is even
better!
• You can talk to a counsellor (anonymously) on 1800 RESPECT if you are not
sure to start with.
• Stay in the company of friends or family as much as possible.
• Be mindful that if you chose to end the relationship the other person may
either become more abusive or the total opposite - to try and win you back.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• Cut all access to you (if ending a relationship) - including social media.
• If at school together - consider letting the school counsellor or school nurse
know so they can support your safety.
• You may need to talk with the police if the behaviour continues to be
abusive. Young people CAN access a Domestic and Family Violence Protection
Order if there is violence during or after a relationship has ended.
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ANJ’S LETTER TO HER 16 YEAR OLD SELF

I know you think you have everything
under control and you are one “cool
chick”. But you know how crazy your
boyfriend gets because he thinks
he owns you? It’s a pattern in his
behaviour that will change your life
forever.
You answer to him and only to him. He
even believes he has higher authority
over you than mum and dad. I know
you feel it’s your responsibility as his
girlfriend to please him – which you do,
always following his command, even
when you know you shouldn’t. But
being “cool” at school and being an
effective, successful woman are two
completely different things.
It won’t kill you to open your ears
and listen to your mum. Don’t think
his behaviour will get better – or that
he cares and is only expressing his
affection. Real affection and care
do not come in the guise of physical
and emotional abuse, threats and
punishments.

You should get out – and get out quick.
Do it in a public setting. Respect yourself,
back yourself, and trust your natural
instincts.
Anj, I want you to know that you are not
to blame for what will happen just before
you turn 17. The fault lies only with him.
You do break up with your boyfriend, but
he attacks you in a quiet park and leaves
you for dead.
Because of his violence, your life will
change. Forever.
Your ex will go to jail. But you’ll spend
eight weeks in hospital, four months in
rehab and another two years in a nursing
home. Everything will become difficult
– to do, to express or to be. It’s going to
take you five years to learn to talk again.
Please don’t blame yourself for your
ex-boyfriend’s crime. And remember
that which makes you special, makes
you beautiful. Looks are transitory. Your
smarts, infectious smile, tenacity and
precious gift of always drawing on the
positive are the things that make you
truly beautiful.

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

They will help you overcome the
challenges ahead and build a
meaningful life.
You will live with an acquired brain
injury and be in a wheelchair. You’ll also
campaign against domestic violence
– and for respectful relationships – to
help kids and men and women to say
no to violence. Your work will take
you to many places, from schools to
police stations and even the United
Nations. You’ll find working part-time
in IT security at National Australia Bank
will help you feel “normal” again. You’ll
write poetry.
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Dear lil’ Angela,

You will grow up to be a wonderful
woman Angela – you are one already!
Don’t ever forget this – no matter what.
Lots of love,
Anj.
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SESSION 2
SEX AND RELATIONSHIPS
TIME NEEDED

DESCRIPTION

OUTCOMES

2.1 MY IDEAL RELATIONSHIP

15 MINS

2.2 UNWRITTEN SEX RULES

10 MINS

• P
 articipants have a clear understanding
about what sexual assault is

2.3 UNPACKING ATTITUDES AND BELIEFS (A + B)

20 MINS

2.4 SEXUAL VIOLENCE AND THE LAW

15 MINS

2.5 CONSENT

20 MINS

2.6	ACTIVE BYSTANDING

15 MINS

2.7	WRAP-UP

10 MINS

The Sex and Relationships session
focuses on sex, consent, sexual assault
and being a bystander. The content in
this session is sensitive and facilitators
need to be comfortable to have
discussions with participants concerning
all things sex. This session is not just
about defining what sexual assault is but
exploring what a positive and respectful
sexual relationship might look like.

• P
 articipants have a clear understanding
of consent and sex
• P
 articipants can have a greater
understanding of their rights and
responsibilities when it comes to sex
• P
 articipants can critically explore
ideas of gender and impacts on sex
and relationships
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2.1: MY IDEAL RELATIONSHIP

ACTIVITY:
MY IDEAL RELATIONSHIP
Time needed

Step 1:

Step 2:

Step 5:

15 minutes

Young people can work in small groups,
pairs or as individuals

Hand out worksheet or large pieces of
butchers paper (pairs and small groups
can draw their own body outline).

Once young people have had the
opportunity to share some of their
answers, click on the Powerpoint slide
again to reveal the following question:

To identify what a respectful
relationship looks like and feels like
Materials needed
• Powerpoint slide
• Worksheet: Your ideal partner/person
(next page)
Facilitator Tip: You may want to have a
quick ‘brainstorm’ or ‘thought shower’
to support this activity. Write words on
white board or large piece of butcher’s
paper (which can then be utilised by
young people during the creative
sessions)

Say – “Some of you may already have
it very clear in your mind what you
would like your relationships to be like
and what is important to help you feel
loved and respected. If not, this activity
will help you to start to consider what
you will (and won’t) be looking for in a
boyfriend/girlfriend/partner – keeping
in mind that there is no such thing as a
‘perfect person’ and relationships take
effort and care.“
Have the Powerpoint slide up with the
following questions:
• What do you notice about people
who have healthy/respectful
relationships?

Step 3:
Explain to students that on the inside of
the body they write down the qualities
that the ‘ideal person/partner’ will have
e.g. being honest, reliable, trustworthy,
respectful, loving, courteous etc.

What gets in the way of having a
healthy relationship (e.g. media,
attitudes, beliefs, habits, expectations)?

Step 4:
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Aims of this activity:

Explain that on the outside of the body
they write what behaviours or actions
they would like to see in their ideal
relationship. This provides a picture of
what the relationship would look like on
the outside e.g. holding hands, smiling,
respectful communication etc.

• What does a healthy relationship look
like, sound like and feel like?
• Is it all about ‘the looks’ or are other
qualities/attitudes/beliefs important to
you?
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WORKSHEET:
YOUR IDEAL PARTNER/PERSON
WHAT DO I DO?
14. On the inside of the body shape
write down the qualities your
ideal partner/person should
have e.g. honest, fun, loving,
caring, respectful.
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15. O
 n the outside of the body,
write around the body what
behaviours or actions you
would like your ideal partner
to have e.g. holding hands,
smiling, respectful
communication etc
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2.2: UNWRITTEN SEX RULES

ACTIVITY:
UNWRITTEN SEX RULES
10 minutes

When it comes to men, the unwritten
rules include:

Aims of this activity:

• Should be sexually experienced

 o explore the unwritten rules about
T
guys and girls and sex.

• Always want sex

Materials needed

• The more sexual partners the better

Facilitator slide - Unwritten Rules

• Stay emotionally disconnected

• Take the lead with sex

Background information
We know that there are unwritten rules
about how guys and girls are meant to
behave. These unwritten rules affect all
aspects of life - including relationships.
They are based on ideas about gender
stereotypes.
When is comes to women, the
unwritten rules include:
• Too many sexual partners = slut
• Should be sexually passive or a porn
star
• Should be responsible for
contraception

Step 1:
Facilitator can say... “When it comes to
relationships and sex have you noticed
that there seems to be a lot of opinions
and beliefs as to how people should
think and behave?
Opinions and beliefs (no matter how
crazy they seem) are often reinforced in
groups by the group members and can
be used as a type of control mechanism
for the group to keep everyone
behaving the same way. For example,
think about how guys are expected
to behave and how girls are expected
to behave in relationships - are there
differences? What happens if someone
doesn’t conform to those ideas or
expectations?

One of the biggest reasons people
follow the unwritten rules is out of fear
of being teased, ostracised or gossiped
about. Some unwritten rules may be
helpful but many are harmful and lead
people to think they can bully, abuse or
take advantage of others.
When you think about it, Unwritten
Rules are everywhere - at home, at
school and at work.”
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Time needed

We can refer to those beliefs or
expectations as the ‘Unwritten Rules’.
These rules are not written down
anywhere, yet everyone in the group
seems to know them and follow them
without question. (Facilitator can give
example of an Unwritten Rule here).

• Responsible for saying ‘NO’.
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2.2: UNWRITTEN SEX RULES

ACTIVITY CONTINUED:
UNWRITTEN SEX RULES

Show slide - Unwritten Rules. This slide
will include the following examples,
• Don’t dog the boys
• Girls that sleep around are sluts (and
are only good for sex)
• Guys should be ‘in charge’ during sex
• You should just keep going till you
get a ‘No’

Facilitator Tip - This slide really needs
to be considered in terms of the young
people you are working with. We
have provided a list of some common
‘Unwritten Rules’, however, there may
be certain ‘rules’ or ‘beliefs’ that you are
aware of with your young people that
perpetuate unhealthy behaviours in
their relationships. It is recommended
that you localise these statements if
there are others that are more relevant.

• You need to have sex like a porn star
• Sexy behaviour = sex

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

Support questions for facilitators to
ask to help with discussion:
• Have you ever heard of these
Unwritten Rules when it comes to
relationships?
• Do you think they are helpful or
harmful? What impact might they
have on a relationship? Who reinforces
them?
• Do you know any other Unwritten
Rules? Discuss in small groups or as a
whole group.
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Step 2:
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2.3: ATTITUDES AND BELIEFS

ACTIVITY OPTION A AND B

THE AIMS OF THIS ACTIVITY

TIME NEEDED

MATERIALS NEEDED

Background information

• To further reflect on unwritten rules

Option A

Option A

There are two options for this activity:

• To unpack ideas around victim
blaming and consent

20 minutes

• Scenarios to hand out and also to
show on the facilitator powerpoint

• Option A - Scenarios
• Option B - Statements: Truth and Lies

• To provide opportunities for
discussion and respectful challenging
of ideas around sex and relationships

Option B
20 minutes

Option B
• Agree/Disagree/Not Sure cards
• Masking tape
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• Statements (on facilitator
powerpoint)
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2.3: UNPACKING ATTITUDES AND BELIEFS

ACTIVITY OPTION A:
SCENARIOS
Time needed

Step 2

Tips for Facilitators:

20 minutes

Ask young people to work in pairs (or
more if need be) and hand out the
scenarios with questions.
(Tip: Photocopy 3-4 copies of each
scenario and laminate).

Always be respectful around a young
person’s point of view and consider how
you can use questioning techniques
to support critical reflection and
consideration of alternate (and perhaps
healthier) points of view.

• Scenarios to hand out and also to
show on the facilitator powerpoint
Step 1
Explain that we are going to have a look
at some relationship scenarios in pairs.
Ask young people to keep an eye out
for some of the Unwritten Rules we just
discussed (in Activity 2.2) and reflect
on how these rules are impacting on the
outcome of each scenario.
(Keep in mind that not all young people
will agree or personally follow these
rules).

Let young people know that we will be
coming together as a larger group to
discuss in 10 mins.
Step 3
When the group comes together, quickly
summarise each scenario and pick out
the most important elements from the
questions provided in the Facilitator
Resource for each scenario.
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There’s no need to go through every
question, instead pick out the important
elements of each scenario and ask the
young people to discuss their answers.
Young people may be on the right track
with their answers, however, keep in
mind that there may be differences
of opinion so a reminder of the group
agreement may be required here.
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Materials needed

Please note that as much as possible
we have chosen names in the scenarios
which could be for a guy or a girl
and removed gendered pronouns to
consider same sex relationships in this
space.

It may be helpful to summarise the
key messages at the end, for example:
“There has been some great discussion
about this scenario and it is terrific to
hear what everyone has to say. To bring
this activity to a close, I would like to
summarise some of the key messages
we have talked about today...”
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2.3 OPTION A - SCENARIOS
SCENARIO 1 OF 4

FINN AND SALLY

Sally came to the party in a pretty short
skirt and skimpy top so Finn thought
that she was looking to hook up. Whilst
they were kissing, Finn put his hand
up Sally’s skirt and started touching
her. Sally tried to push his hand away
but Finn thought she was just mucking
around and besides, she hadn’t actually
said “No.” She was probably trying not
to seem too eager cause that’s what
girls do...

Questions:
• Do any parts of this scenario raise
some red flags for you?
• If someone wears clothes that
another person thinks are revealing
or sexy, does that mean it is okay to
assume they want to have sex?
• Should Finn just keep going until he
gets a “No”?
• Do you think Sally would get blamed
for Finn’s actions?
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Sally and Finn were hanging out with
each other and drinking at a party.
They knew each other from school but
were not in the same friendship group.
Finn was aware from the talk at school
that Sally had just broken off with her
boyfriend. It was also pretty common
knowledge that Sally had had sex with
a number of her past boyfriends.
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2.3: OPTION A - SCENARIOS

“If a girl has sex previously then the
expectation is that she will be up for
sex with the next person as well.”
Link back to ‘Rights in a Relationship’
activity here. Everyone has a right
to decide when and if they will have
sex with someone. Just because a
person has had sex in a previous
relationship(s), doesn’t mean they will
automatically want to have sex with the
person they hook up with.
Some questions to help out:
• Who does this rule benefit/harm?
• Does this type of expectation/rule
consider what Sally may want in a
relationship?
• Do you think some people put
themselves first and only care about
what they want out of a relationship
rather than it being a two way street?
• Why does a rule like this even exist?

“If you dress a certain way, you are
asking for sex”
Clothes are never a green light for sex.
Just because you think a person is asking
for sex doesn’t make it a fact or true.
Assuming what people want or what they
are thinking actually perpetuates the
idea that sexual assault is okay or can be
excused in certain circumstances.
Some questions to help out:
• Who does this rule benefit/harm?
• Do we ever question what a guy wears?
How come?
• How would you actually know if
someone wanted to have sex?
• Can you rely on clothes alone to tell
you?

There are many reasons why someone may
not say anything including the fact they
could feel powerless and/or scared. People
may use other means to show they are not
comfortable including pushing a hand away,
turning their body away, becoming tense,
shutting down.
Some questions to help out:
• Who does this rule benefit/harm?
• What is the best way to tell if someone
wants to have sex?
• How important is body language?
• How might someone show they aren’t
interested?
• What could happen if someone just
assumes the other person wants to have
sex?

“The emphasis is on the girl to say
‘no’ if she doesn’t want to go any
further and ‘no’ actually means yes (a
commonly held misconception around
consent)”

Victim blaming - “If a girl is at a party,
dressed in a sexy outfit, drinking,
flirting/kissing with another person,
she is to blame if she ends up sexually
assaulted”

Waiting for someone to say no when it
comes to sexual activity is not consent.
Consent cannot just be implied or
assumed.

There is still a commonly held view in
society that a woman needs to behave in a
certain way to keep herself safe from sexual
assault.
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So, if she chooses to wear a certain outfit
or get drunk or even flirt with another
person she is then putting herself at risk
and is basically ‘asking for it’. This way of
thinking continues to put the emphasis
on what a woman needs to do to stop a
sexual assault rather than what a potential
offender needs to do to not offend. When
a woman is sexually assaulted, she is
scrutinised for her behaviour and the way
she dressed at the time, ultimately taking
the blame and responsibility away from
the offender and placing it squarely on
the victim. Victim blaming continues to
perpetuate the idea that sexual assault is
justified with certain women.
Some questions to help out:
• Who does this rule benefit/harm?
• Are there differences in the way
guys and girls are brought up in terms
of staying safe and preventing sexual
assault?
• Do you think we could impact on the
number of sexual assaults if we pay more
attention to the offender’s thoughts and
actions?
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FACILITATOR RESOURCE
FINN AND SALLY: UNWRITTEN RULES WITHIN THIS SCENARIO
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2.3 OPTION A - SCENARIOS
SCENARIO 2 OF 4

TJ AND ALEX

TJ’s mates joked around that the
movies were the best place to get
lots of action and TJ would be a total
legend if he could get Alex to give him
a head job on their first date.
On the night of the date, TJ started
kissing Alex as soon as the lights went
out. He then undid the zip of his pants
and started to push Alex’s head down
towards his open pants. When Alex
resisted TJ stated that he had paid for
everything and Alex had agreed to
come to the movies so...

Questions:
• Do any parts of this scenario raise
some red flags for you?
• What do you think about the ‘slutty’
comment? How does this label impact
on people and relationships?
• When you agree to go on a date or
hang out with someone does that mean
you owe that person sex?
• What would a respectful dating
scenario look like for TJ and Alex?
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TJ invited Alex to the movies on
Saturday night. He had heard on the
grapevine that Alex was not the ‘slutty’
type, which was good, as TJ didn’t want
to go out with someone who had a
reputation.
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2.3: OPTION A - SCENARIOS

FACILITATOR RESOURCE
TJ AND ALEX: UNWRITTEN RULES WITHIN THIS SCENARIO

Some questions to help out:
• Who does this rule benefit/harm?
• What messages do girls get and what
messages do guys get about having
sex?
• Who gets to decide if someone is a
slut or not? What is the criteria for this
judgement? How do you know that to
be factual?
• What makes people think they have
a right to comment or criticise people’s
sexual choices?
• How can we change this rule/belief?

When you dig under the surface of the
concept of a girl’s reputation, you will
find that there is a commonly held belief
or ‘rule’ that girls who have multiple
sexual partners are only good for sex
whereas the girls without the reputation
are ‘relationship material.’ This belief
impacts on the idea that certain girls
‘ask’ to be sexually assaulted which
leads to victim blaming and a lack of
empathy and support.
The notion that ‘real men’ are sexually
powerful, dominant, strong and never
to be rejected also does enormous
damage to young men. The young men
that ‘fail’ the masculinity test suffer
significant rejection, which reinforces
the stereotypical ideal of masculinity in
the boys that seem to fail, but also goes
on to confirm it for the young men that
pass. (See No ‘I’ in Sex - The Wireless)

Key message:
Stereotypical beliefs about how a girl
should behave and how a guy should
behave in a relationship influences the way
people view a young person’s sexuality
and the choices they make. A female
tends to be continually judged about her
sexuality and interest in sex whereby a
male is often encouraged to have many
sexual encounters without repercussion or
negative consequences. In reality, girls can
be just as interested in sex as guys but risk
being socially punished for it.

“Sex is something that is owed to
someone - especially if they pay for a
dinner, provide a gift or even just go on
a date”
Some questions to help out:

Hollywood, social media and even
Disney movies spruik that love is
difficult, however the love interest
can be eventually ‘won over’ with
romantic gestures and persistence. The
problem here is when a person then
thinks of the other as their possession
or object of gratification. The idea
of expecting something in return for
romantic gestures, being nice or even
just going out, feeds into the notion of
power and control and being able to
control situations, people and events via
emotions, coercion and manipulation.
Key message:
Consensual sex requires all parties being
willing and interested in being intimate
together - not just one person expecting
to have their needs met.

• Who does this rule benefit/harm?
• What do you think leads people to think
they should be owed sex?
• What are other ways that someone may
guilt-trip another person into having sex?
• How can we change this rule/belief?
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“If a girl has sex with a number of
people she is considered a slut. If a
guy does the same, he is a legend”
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2.3 OPTION A - SCENARIOS
SCENARIO 3 OF 4

JAMIE AND BAILEY

They are both at the same party on the
weekend and catch up. After a while,
they decide to leave together and head
to Bailey’s place.
They end up in Bailey’s room and
decide to watch a movie. Bailey starts
to kiss and touch Jamie. Jamie is just
not into it and says, ‘No,’ Bailey starts
to pressure Jamie saying that everyone
would love to know Jamie’s secret.
Jamie gives in and Bailey keeps going.

Questions:
• Do any parts of this scenario raise
some red flags for you?
• What kind of abuse do you think
threatening to ‘out’ someone may fall
under? (Think about the different types
of abuse in the Relationship Violence
section)
• Where do people get the idea that
they need to pressure or threaten
people into having sex?
• What are some other ways that
someone could pressure another
person into having sex?
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Jamie and Bailey have been hooking up
for a while. They are not really together,
they like each other but it’s more of
a casual thing. Bailey is gay and is
comfortable with that. Jamie is not sure
yet and hasn’t said anything to anyone
about this.

• In a respectful relationship - what
would happen if one person didn’t want
to have sex?
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2.3: OPTION A - SCENARIOS

FACILITATOR RESOURCE
JAMIE AND BAILEY: UNWRITTEN RULES WITHIN THIS SCENARIO

Some questions to help out:
• Who does this rule benefit/harm?
• Does this type of expectation/rule
consider what Jamie may want in a
relationship?
• Do you think some people put
themselves first and only care about
what they want out of a relationship
rather than it being a two way street?

Key message:
Consent needs to happen every
time sexual activity is going to occur
whether it is with someone new or
someone you have been with before.
Assuming someone is up for sex just
because they were last time is not okay.
Circumstances change and people can
change their minds. Just because one
person wants to have sex does not
mean the other person automatically
does too.

“As long as you have a yes - it doesn’t
matter how you acquired it”
Some questions to help out:
• Is it true consent if someone has been
pressured into sex?
• Do you think movies, TV shows or even
porn supports the idea of respectful
relationships and true consent?
• How might someone ‘guilt-trip’ another
person into having sex?
• How can we change this rule/belief?

Key message:
Pressure and coercion are commonly
used to force a person into saying yes
or giving in to doing something they
do not want to do. True consent, that is
genuine and respectful, is given freely
with the person feeling that they have
an option to say yes or no without
retribution or negative consequences.
Guilt tripping, threatening to personally
humiliate or shame a person into
having sex is abusive and leads to nonconsensual sex.
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“If someone has had sex or
participated in sexual activity
previously, this is a green light for all
future sexual interaction”

• Why does a rule like this even exist?
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2.3 OPTION A - SCENARIOS
SCENARIO 4 OF 4

SAMMY AND JESSIE
Questions:
• Do any parts of this scenario raise
some red flags for you?
• How did Sammy and Jessie negotiate
consent in this scenario?
• What should happen if Sammy or
Jessie change their mind half way
through and do not want to continue?
• Is it important to ‘check in’ with the
other person during sex (e.g. is this
okay, would you like to try something
else)? Why/why not?
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Sammy and Jessie have been together
for about 6 months. They are both
16. They really like each other and are
good friends as well. They have been
talking about having sex for a while
now. They are at Jessie’s house. Jessie’s
parents are out for the night and are
due back later on. They are in the
bedroom kissing.
Sammy says to Jessie “Do you want to
keep going?”
Jessie says “Yeah I think so.”
Sammy says “Are you sure, you are
OK?”
Jessie says, “I will tell you if I want to
stop”.
Sammy says “Yeah I’ll let you know
too”.
They both end up agreeing to have sex.
They talk about it together afterwards.
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2.3: OPTION A - SCENARIOS

FACILITATOR RESOURCE
SAMMY AND JESSIE: UNWRITTEN RULES WITHIN THIS SCENARIO

• Where do young people learn about
consent?
• What is out there in our world that
encourages healthy consensual sex
as opposed to taking advantage of or
pressuring someone into sex? (What
about porn - what sort of messages do
we get about consent from porn?)
• What are your thoughts on the way
Jessie and Sammy handled their first
time having sex?
• What needs to happen for us to have
a culture of consent?

Key message:
The Sammy and Jessie scenario is
promoting ‘Consent Culture’ instead of a
‘Rape Culture’ that we see perpetuated
by some of the Unwritten Rules young
people bring into their relationships.
In this scenario we have two young
people who are communicating with
each other about having sex. They have
both consented to begin with and also
indicated that they will tell each other if
they want to stop.
Consent can be a complex and confusing
space for young people. Many young
people think that consent equals just
trying everything until the other person
says, ‘No.’ There is a misconception that
asking for consent is awkward and ‘kills
the mood.’ Young people often lack the
language and confidence to ask for (and
even give) consent as they have very little
opportunity to discuss and practice this
topic in a supported environment.
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Some questions to help out:

Check out this YouTube clip to see how
difficult adults find it to discuss how they
would ask for consent:
https://youtu.be/Eu_VexVpZhM
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2.3: OPTION B - STATEMENTS - TRUTH AND LIES

ACTIVITY 2.3 OPTION B:
STATEMENTS - TRUTH AND LIES

TOP TIPS
Aims of this activity

Step 1:

The use of a continuum line helps
young people to explore their beliefs
and attitudes around sex and consent
with the help of thought provoking
statements. Utilising a continuum
means that young people can stand
anywhere on the line without having to
be black or white about their thinking.
The line also provides opportunity
for movement should a young person
change their mind. When young people
choose the ‘Not Sure’ space it is great
to indicate that being undecided
is okay and it means they have an
opportunity to listen to everyone’s
point of view.

• To explore and deconstruct attitudes
and ideas about sex and sexual
violence.

Explain to participants that you are
going to ask them to think about
whether they agree or disagree with
some statements about sexual violence.

The aim of this activity is to promote
discussion and debate and it is
important that young people can
have a voice without feeling judged or
attacked. This activity is giving young
people an opportunity to hear different
points of view and understand that
beliefs and attitudes are not necessarily
based on fact or truth. Using ‘curious’
questioning to support reflection is
essential in this activity.

• Agree / Disagree / Not sure

• To unpack ideas around victim
blaming and consent.
• To provide opportunities for
discussion and respectful challenging
of ideas around sex and relationships.
Time needed
20 minutes
Materials needed
• Masking tape
• Statements
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This activity is about promoting
discussion and debate about the
myths out there about sexual violence.
	Generally we would not tell any
student their answer is wrong.
It is their opinion.
	If a student agrees with a myth,
saying something like ‘Who else
agrees with this?’ or ‘Who has
a different opinion?’ is a good
way to promote discussion.
	Otherwise you can respond by
saying “That is a commonly held
belief out there in the community,
but what we know from research
and statistics is that...”. And then
give them the facts about the
particular statement from the
standard responses to myths
information sheet.
	This information sheet also gives
further questions to ask, to prompt
more discussion if needed.
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Background information
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STATEMENTS/MYTHS + STANDARD RESPONSES
PAGE 1 OF 2

STATEMENTS/MYTHS
2. People ask to be sexually assaulted
by what they wear and how they
behave

3. People are usually telling the truth
if they say they have been sexually
assaulted

Response:

Response:

Response:

Someone who is really drunk or high
cannot legally consent to sex – even
if it appears they can. Everyone has
a right to stay safe regardless of how
much they have had to drink.
Support questions:
• What do you think happens when
people start blaming the victim for the
sexual assault?
• How does this impact on the victim/
offender?
• What messages do we give an
offender when we blame the victim –
even just a little?

Notice if you immediately assumed
the statement was talking about
women.
Agreeing with this statement shifts
the responsibility for the assault
from the offender to the victim.
Clothes are never a green light for
sex. Just because you think a person
is asking for sex doesn’t make it a
fact or true. Assuming what people
want or what they are thinking
continues to perpetuate the idea
that sexual assault is okay or can be
excused in certain circumstances.
Sexual assault is never okay and is
never the fault of the victim.
Support questions:
• Do we ever question what a guy
might wear? Why not?
• What does it mean if we believe this
statement?

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

Research suggests only a minority of
disclosures of sexual assault
are false. What we do know is
that sexual assaults are actually
under-reported. It is estimated that
only one third of sexual assaults are
actually reported to police. Sexual
assault is actually very hard to prove
at court. Just recently the United
Nations found that only 5% of
sexual assaults prosecuted at court
lead to a conviction globally.
Support questions:
• How do we know if someone is/isn’t
telling the truth? (Were we actually
there at the time or are we just being
judgemental?)
• When someone does not believe a
victim of sexual assault, what impact do
you think that would have?

Support questions continued:
• What do you think happens to
offender behaviour and actions when
people don’t report what they have
done?
• How can we better support victims of
sexual assault?

In Australia a recent study estimated
that less than 10% of sexual assaults
that were reported to police resulted
in a conviction. The Women’s Safety
Survey indicates that 89% of women
who reported sexual assault in the
previous 12 months had not reported
it to police. Only 15% of women
who identified an incident of sexual
assault in the 12 months prior to the
Survey reported to police. (Women’s
Safety Survey 1995) Therefore
women and children who lie are the
exception to the rule.
How do you think the media impacts
on our attitudes and beliefs about
victims of sexual assault?
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1. If you get really drunk it sort of
is your fault if you get sexually
assaulted
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STATEMENTS/MYTHS + STANDARD RESPONSES
PAGE 2 OF 2

STATEMENTS/MYTHS
5. You are more likely to be sexually
assaulted by a random

Response:

Response:

Sexual assault is not just about
wanting sex. People get horny all
the time and don’t end up sexually
assaulting someone. Sexual assault
is about power and control and
putting one person’s needs and
wants over another. When someone
sexually assaults another person
they end up using sex as a weapon
that ultimately humiliates and
traumatises the other person.
Support questions:
• When someone sexually assaults
another person, is there any
consideration for the feelings or rights
of the victim?
• If this statement were true, wouldn’t
everyone that was horny or wanted sex
go out and sexually assault someone?
• What part do you think power and
control (attitudes and beliefs) plays in
the choice to sexually assault someone?

In the majority of sexual assault cases,
the offender is someone who is known to
the victim. Sexual Assault by complete
strangers does and can happen however
it is the exception rather than the rule.
Young people often experience sexual
assault in the context of a relationship or
at places where they go to meet other
people such as parties, festivals and
concerts.
Knowing the offender can become a
barrier to reporting what has happened
as the victim may be in the same
friendship group or really like the
offender and not want to get them into
trouble. Confusion, shame and guilt
all play a part in a young person not
reporting what has occurred.
The media often give a very different
viewpoint. We tend to hear about
stranger assaults, serial rapists.
• Why do you think this might be?
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Support questions:
• What do we tend to see reported in
the media regarding sexual assaults?
• How does the media impact on
people’s understanding of sexual
assault?
• What do you think can get in the way
of someone reporting a sexual assault?

6. S
 exual violence does not happen in
same-sex relationships
Response:
LGBTIQ people experience sexual
violence at similar or higher rates
than heterosexual people (CDC,
“NISVS: An overview of 2010 findings
on victimisation based on sexual
orientation’: 2010). LGBTIQ people
face unique stereotypes which can
pose a barrier to reporting violence,
e.g. the incorrectly held belief that
‘gay men just want to have sex
with everyone’. A desire not to
draw negative attention to LGBTIQ
communities may also make reporting
challenging.
Support questions:
• What could prevent someone in a
same sex relationship from reporting
sexual violence?
• Does being in a same sex relationship
make you less likely to experience sexual
violence?
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4. Sexual assault only happens
because a person wants sex
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AGREE
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DISAGREE
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NOT SURE
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ACTIVITY:
DEFINITION SHEETS
Aims of this activity

Step 1:

Step 2:

• T
 o define sexual assault and other
relevant sexual offences

Say:

Use the PowerPoint presentation to
display the legislation definitions on
the whiteboard or wall. Alternatively,
you can print out the definitions and
laminate them to give to small groups
to look at during this activity.

• To raise awareness about the legal
rights and responsibilities of individuals
in relation to sex and sexual activity.
Time needed
15 minutes
Materials needed
Definitions of Sexual Assault and Sexual
Harassment in your State or Territory
are included in this manual and also on
the Facilitators PowerPoint.

This activity is about clarifying
what sexual assault actually is in
relation to our State law. There are
different types of unwanted sexual
behaviours that can fall under the
banner of sexual assault and sexual
offences may have different titles
from State to State to Territory.
Sexual offences are considered
serious crimes under our law and
being charged and found guilty of
such a crime will have significant
impacts on your ability to find work,
travel and even a place to live.
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Step 3:
Ask the young people if they have
any questions for the police or the
facilitators.

TOP TIPS
	You may choose to use a police
officer here or a sexual assault
counsellor to go through the
definitions and answer any
questions. If you are unsure of
an answer to a student’s legal
question, don’t guess. Tell them
you don’t know but will find
out for them or pass over
to someone who knows. Your local
community legal service or legal
aid commission may have lawyers
who can provide resources or
guest speakers about the laws on
sex and consent.
	Invite young people to approach
facilitators in the break with any
legal questions, as otherwise
this activity can take too much
time. Be sure to talk about
the legislation related to
sexual images.
 lease note that the listed
P
offences are not exhaustive. The
main aim here is to highlight that
sexual assault is a crime.
It is recommended that
facilitators check their state
legislation prior to presenting
this program. Legislation changes
and while it is correct at the
time of writing, NAPCAN cannot
guarantee that it is accurate at
the time you deliver the program.
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2.4 SEXUAL VIOLENCE AND THE LAW

AMS.002.0103

SEXUAL HARASSMENT

Each state and territory in Australia has
legislation about sexual harassment.
Sexual harassment can happen in
person and online and may cause
someone to feel uncomfortable,
intimidated, scared, powerless and
confused. Generally speaking, sexual
harassment includes:
• verbal (comments about your body,
catcalls as you walk past, spreading
sexual rumours about you, sexual
remarks or accusations, dirty jokes or
stories)

• visual (display of naked pictures or
sex-related objects, obscene gestures,
flashing)
• online (sexual comments or rumours
spread across cyberspace)
• coercive (threats or “quid pro quo”
arrangements, such as a teacher
offering to reward a student with an
“A” grade for going along with his/her
advances, or punishing a student with
an “F” grade for rejecting them)

• physical (grabbing, rubbing, touching,
or pinching in a sexual way)
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EXAMPLES

MORE INFORMATION

Examples of sexual harassment:

For more information on Sexual
Harassment, please refer to The Human
Rights Commission website link:

• A guy is at work when another older
employee asks him if he likes to have
sex with guys and says he thinks he
should try it. He walks away laughing.
He does this a lot. The younger guy
feels uncomfortable and embarrassed.

https://www.humanrights.gov.au/ourwork/sex-discrimination/guides/sexualharassment

• A girl at school is approached by a
boy she doesn’t know. She has seen
him around; he is always staring at her
and making her feel uncomfortable.
He makes some comment as he passes
about her breasts in front of some
others who laugh. She is embarrassed.
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SEXUAL HARASSMENT
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SENDING SEXUAL IMAGES:
STATE TERRITORY AND FEDERAL LAWS

SENDING SEXUAL IMAGES

AUSTRALIAN FEDERAL LAWS

STATE AND TERRITORY LAWS

“Sexting” is a term that the adult and
media world use to refer to sending
photos of a sexual nature using digital
technology.

In Australia, the federal law states that:

States and Territories also have sexting
laws.

Young people often refer to sexting as:
• “sending nudes”
• “dick pics”

It is illegal to use the internet or a
mobile phone service to transmit,
receive, store or possess child
pornography.
Child pornography includes a picture
of a person who is under the age of
18 if the picture includes any of the
following:

The age of consent varies throughout
the states and territories in Australia,
however until a young person turns
18, they risk being prosecuted under
federal law.
Please see the next page for more
information

• the person appears to be engaged in
a sexual activity or a sexual pose
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• the person is with someone else (of
any age) who is engaged in a sexual
activity or sexual pose; or
• a dominant part of the picture
displays a sex organ or female breasts
for sexual purposes
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SEXTING LAWS
STATES AND TERRITORIES
STATE/TERRITORY

AGE OF CONSENT

CHILD PORNOGRAPHY OFFENCE

NSW

16 years

• Anyone under the age of 16 (state)

www.legalaid.nsw.gov.au

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

QLD

16 years

• Anyone under the age of 16 (state)

www.legalaid.qld.gov.au

• Under the age of 18 years (federal)

VIC

12-15 years if only 2 years difference in age.

• Under the age of 18 years (federal)

www.legalaid.vic.gov.au

16-17 years - it is an offence for a person in a supervisory role
to sexually engage with a person under their special care who
is aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

Exceptions: From 2 November 2014, you cannot be prosecuted for child
pornography offences in Victoria if you take, store or send indecent images
of yourself.
It is also not a child pornography offence if you are under 18 years old and:
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• the person in the photo is more than two years younger than you
• the photo does not show an act that is a serious criminal offence

SA

17 years

• Anyone under the age of 17 (state)

www.lsc.sa.gov.au

16-17 years - it is an offence for a person in a supervisory role
to sexually engage with a person under their special care who
is aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

WA

16 years

• Anyone under the age of 16 (state)

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

www.lawstuff.org.au/
wa_law/topics/Sexting
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SEXTING LAWS
STATES AND TERRITORIES
STATE/TERRITORY

AGE OF CONSENT

CHILD PORNOGRAPHY OFFENCE

NT

16 years

• Anyone under the age of 16 (state)

www.legalaid.nt.gov.au

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

TAS

17 years

• Anyone under the age of 18 (federal)

www.legalaid.tas.gov.au

In Tasmania, young people are not likely to be charged with a crime for
consensual texting (where the young people involved have agreed and
shared the media). This is because
• National pornography law cannot be used against people under 18 without
the permission of the Attorney General.

• Tasmanian police have a policy against laying charges against young
people for consensual sexting.
When there is a big difference between two people who are sexting, it’s
more likely to be a crime.

ACT

16 years

• Anyone under the age of 16 (state)
• Under the age of 18 years (federal)
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• Tasmanian child pornography and indecency laws do not apply to pictures
of lawful sexual acts (such as consensual acts between young people who
are close in age) and

AMS.002.0107

SEXUAL VIOLENCE AND THE LAW: VIC

RAPE

It is a crime to touch someone on their
genitals (breast, penis and vagina)
without their consent.

Having sexual intercourse with
someone without their permission
(consent). In law, rape is not just
having “sex”. It also means:

ADMINISTRATION OF DRUGS TO
ENABLE SEXUAL PENETRATION
It is a crime to give drugs to someone
where you intend to render that
person incapable of resisting
sexual behaviours.

• oral sex
• p
 utting a finger or any other object
in someone’s vagina or anus
Examples of rape:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with her
while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him. She
feels uncomfortable and says so.
He says she promised to do this,
and that he can’t keep waiting.
She says quietly “not yet”. He keeps
going. She freezes and does it
anyway and is crying and distressed.
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SEXUAL OFFENCES AGAINST
YOUNG PEOPLE
If you are between 12-15 years old
you can only legally consent to sexual
activity (of any kind) with someone
who is within 2 years of your age.
At 16 years you can consent to have
sex with anyone older than you as
long as they are not a family member or
someone caring for or supervising you.
Indecent act and other sexual offences
against a child under 16
It is a crime for an adult to have
sex with or engage in an indecent
(sexual) act with someone under
16. This includes exposing children
under 16 years to sexual activity or to
pornography.
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SEXUAL ASSAULT
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SEXUAL VIOLENCE AND THE LAW: QLD

Filming another person when they are
getting undressed, or are involved in a
sexual act, without their consent is
a crime. If someone else receives
these images and/or sends them on
they too are committing an offence
Maximum penalty: 2 years.
Examples:
• A
 guy puts a camera in a shower
block at the beach and films women
dressing/undressing without their
knowledge.
• A
 guy films him and his girlfriend
having sex. She doesn’t know.
He sends it on to his mates on
his mobile.

SEXUAL ASSAULT

RAPE

It is a crime for someone to touch
someone in a sexual manner without
consent. Sexual assault also includes
coercing someone into performing a
sexual act.

It is a crime to have sexual intercourse
with someone without their permission
(consent). In law rape is not just having
‘sex’, it means oral sex, or putting a
finger, hand or any other object in
someone’s vagina or anus. Maximum
penalty: life Imprisonment.

UNLAWFUL CARNAL
KNOWLEDGE
It is a crime to have any form of sexual
intercourse with someone under the
age of 16 years. If the victim is between
12–16 years the maximum penalty is 14
years. If the victim is under 12 years the
maximum penalty is life imprisonment.
Examples:
• A
 26 year old male has sexual
intercourse with a 13 year old girl.
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Examples:
A girl is at a party and has had a lot to
drink. She passes out and a friend puts
her in one of the bedrooms. A guy she
knows from school comes in to the
room and has sex with her while she is
passed out.
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FILMING FOR
INDECENT PURPOSES

A girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him. She feels
uncomfortable and says so. He says she
promised to do this, and that he can’t
keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and does it anyway. She is crying
and distressed.
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SEXUAL VIOLENCE AND THE LAW: NT
PAGE 1 OF 2

INDECENT DEALING WITH
CHILD UNDER 16 YEARS

SEXUAL INTERCOURSE OR GROSS INDECENCY
WITH A CHILD UNDER 16

It is a crime for a person to do any of
these things to another person who is
under 16, even if the other person says
they can do these things:

It is a crime to have sex with or engage
in other sexual activity with someone
who is under 16. It is still a crime
even if they agree to it. In law, sexual
intercourse is not just having ‘sex’ it
includes putting a penis in someone’s
mouth, or putting any body part,
like a finger, or any other object,
in someone’s vagina or anus.
Maximum penalty: 16 years

• to touch the other person’s genitals
• t o do a sexual act in front of the
other person
• t o show them any kind of
pornography
Maximum penalty: 10 years, or, if the
victim is under the age of 10, 14 years.
Examples:
• A
 guy gets a 12 year old girl to let
him touch her under her underpants.
• A
 bouncer says he will let a 15 year
old girl into a nightclub if she touches
his penis.
• A
 14 year old girl goes to her
neighbour’s house and the father
puts a pornographic movie
on for her to watch with him.
He masturbates in front of her.

The penalty is higher for the person
committing the crime if the sexual
activity takes place in any of the
following circumstances:
• T
 here is more than one person
involved
• T
 he victim was under the care
of the person

It is a crime to do any of these things
even if the other person is over 16 if
they are under the care of the person –
for example if that person is a teacher
or a step parent or a doctor.
Examples:
• A
 19 year old guy has sex with a 14
year old girl.
• A
 guy tells a 15 year old girl with an
intellectual disability that he is her
boyfriend and gets her to let him feel
her breasts.
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• g
 et them to touch the person on
their genitals

Maximum penalty: 20 years

• A
 17 year old girl goes with her soccer
coach to a bedroom at the end of
season party and fools around.

• T
 he victim has a serious physical
disability
• T
 he victim has a serious intellectual
disability
• T
 he person took advantage of
the victim being under the influence
of alcohol or drugs
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SEXUAL VIOLENCE AND THE LAW: NT
PAGE 2 OF 2

It is a crime to do something
of a sexual nature to someone
else without their permission
This includes forced nudity and
sexual activity which is not sexual
intercourse.
Maximum penalty: 14 years.
Examples:

SEXUAL ASSAULT
It is a crime to have sexual intercourse
with someone without their permission
(consent) or without caring if
they consent or not. In law, sexual
intercourse is not just having ‘sex’ it
includes putting a penis in someone’s
mouth, or putting any body part,
like a finger, or any other object, in
someone’s vagina or anus. Maximum
penalty: Life imprisonment.

• A
 guy approaches a girl he doesn’t
know in the playground at school
and grabs her on her breast.
• A
 young woman is at her friend’s
house. She wakes up to find her
friends older brother touching her
under her underpants.

Examples:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school
comes into the room and has sex
with her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing. He
starts to take it further. He wants her
to have oral sex with him. She feels
uncomfortable and says so. He says
she promised to do this, and that he
can’t keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and does it anyway. She is crying
and distressed.
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GROSS INDECENCY WITHOUT
CONSENT

• A
 guy undoes and swims off with
a girl’s string bikini at the local
swimming pool so she has to run
to the change rooms naked.
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SEXUAL VIOLENCE AND THE LAW: NSW

ACT OF INDECENCY

SEXUAL ASSAULT

AGGRAVATED SEXUAL ASSUALT

It is a crime for someone to get another
person to touch them on their genitals
without their permission (consent).
Maximum penalty 18: months.

Having sexual intercourse with
someone without their permission
(consent). In law sexual intercourse is
not just having “sex” it means oral sex,
or putting a finger, hand, or any other
object in someone’s vagina or anus.
Maximum penalty: 14 years.

Aggravated sexual assault is sexual
assault in aggravating circumstances;
that is:

Examples:

• T
 he offender inflicts bodily harm on
the victim or threatens to do so with
an ‘offensive weapon or instrument’;
or

• A
 worker at a home for young people
with serious intellectual disabilities
pressures one of the young people
to have oral sex with him. He gives
her 5 bucks.

• A
 guy gets a girl to touch him on
his penis without her consent.

INDECENT ASSAULT
It is a crime to touch someone on their
genitals (breast, penis, and vagina
without their permission (consent).
Maximum penalty: 5 years.
Examples:
• A
 guy approaches a girl he doesn’t
know in the playground at school and
grabs her on her breast.
• A
 young woman is at her friend’s
house. She wakes up to find her
friend’s older brother touching
her under her underpants.

Examples:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with
her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him.
She feels uncomfortable and says so.
He says she promised to do this,
and that he can’t keep waiting.
She says quietly “not yet”. He keeps
going. She freezes up and does it
anyway. She is crying and distressed.
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• The victim is under 16
• T
 he alleged offender is in the
company of another person
or persons
• T
 he victim is under the offender’s
authority, either generally or at the
time of the offender
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Example:

• A
 26-year-old male has sexual
intercourse with a 13-year-old girl.

• T
 he victim has a serious physical
or intellectual disability
Maximum penalty: 20 years
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SEXUAL VIOLENCE AND THE LAW: WA

INDECENT ASSAULT

SEXUAL COERCION

It is a crime to force someone to do or
see something sexual that would be
thought of as offensive to the general
public or local community. Maximum
penalty of 5 years.

It is a crime to try to convince
(compel) someone to engage in
sexual behaviour. Maximum penalty
of 14 years.

Example:

A boyfriend and girlfriend have been
going out for a month. The girlfriend
says she wants to wait to have sex.
The boyfriend often says ‘if you loved
me, you’d have sex with me,’ and tries
to take her clothes off.

A young woman is at her friend’s house.
She wakes up to find her friend’s older
brother touching her under
her underpants.

Example:

SEXUAL PENETRATION
WITHOUT CONSENT

SEXUAL OFFENCES AGAINST
A CHILD UNDER 16

It is a crime to sexually penetrate
(enter) someone’s vagina, anus or
urethra, or engage in oral sex without
their permission (consent). In law,
sexual penetration includes any part
of another person’s body (including
fingers, hands, mouth) or an object
controlled by another person.
Maximum penalty of 14 years.

If a child is aged under 16 years, it
is a crime to have sex or a sexual
relationship, to encourage or to
record that child behaving sexually
or indecently. Maximum penalty
of 20 years.

Example:

Example:
A man makes a 12 year-old girl touch
him on his penis and do a strip show.
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• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with
her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing. He
starts to take it further. He wants her
to have oral sex with him. She feels
uncomfortable and tells him. He says
she promised to do this, and that he
can’t keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and he has sex with her. She is
crying and distressed.
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SEXUAL VIOLENCE AND THE LAW: TAS

RAPE
It is a crime to have sexual intercourse
with another person without that
person’s consent. Sexual intercourse is
the penetration of the vagina, anus or
mouth and includes the continuation of
sexual intercourse after penetration has
occurred.

SEXUAL INTERCOURSE WITH A
YOUNG PERSON
It is a crime to have sexual intercourse
with a young person under the age of
17 years.
If you are 15 years or older, you can
consent with someone who is within 5
years of your age.

AGGRAVATED SEXUAL ASSAULT

INDECENT ASSAULT

Aggravated sexual assault is committed
where any person using a part of
the body other than the penis, or an
inanimate object penetrates the vagina
or anus of another person without that
person’s consent.

It is a crime to unlawfully and
indecently touch another person.
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If you are between 12 and 15 years,
you can consent with someone who is
within 3 years of your age.
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SEXUAL VIOLENCE AND THE LAW: SA

RAPE

This includes:

INDECENT ASSAULT
It is a crime to unlawfully and
indecently touch another person.

• A person who has sexual intercourse
with a person under 17 years old.
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Rape occurs when a person has sexual
intercourse with another person
without the consent of that person.
Sexual intercourse includes penetration
of the vagina or anus by any part of the
body of another person by any object.
It also includes oral sex.

UNLAWFUL SEXUAL
INTERCOURSE
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SEXUAL VIOLENCE AND THE LAW: ACT

SEXUAL INTERCOURSE
WITHOUT CONSENT

SEXUAL INTERCOURSE WITH A
YOUNG PERSON

A person who engages in sexual
intercourse with another person
without the consent of that other
person and who is reckless as to
whether that other person consents to
the sexual intercourse is guilty of an
offence punishable, on conviction, by
imprisonment for 12 years.

It is a crime to have sexual intercourse
with a young person under the age of
16 years.
If you are 10 years or older, you can
consent with someone who is within 2
years of your age.
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Sexual intercourse includes penetration
of the vagina or anus by any part of the
body of another person by any object.
It also includes oral sex.
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2.5: CONSENT

ACTIVITY 2.5
Background information

Step 2

The consent section is very important
as it explores the many aspects of
consent and sex. There are a couple
of options that facilitators have in this
section. You need to think about the
level of maturity of your group as
some activities are complex.

• Play Laci Green’s Consent

Time needed
20 minutes

• A
 sk for feedback, comments
or thoughts.

Materials needed

Step 3

• Clips

• In pairs or groups, ask young people
for their best line to ask for consent

Step 1

• Be prepared for their creativity!

• Explain you are going to show two
clips to explain consent a little more.

• If you have time, get them to rate
each other’s questions

• Play Tea and Consent

• R
 emind young people that consent
can be easy, fun and sexy.

• A
 sk for feedback, comments
or thoughts.

Step 4
• Go through the Consent and Sex, 		
What Is It? questions. This is on the
next page as well as on the facilitator
PowerPoint. You may just wish to utilise
this activity as a quick check in to make
sure everyone is on the right page.
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Note
You may wish to stop the Laci Green clip at 3:20 once the communicating consent
section has been shown. The importance of this section is in showing young people
how to communicate around sexual consent and to be clear around what isn’t
freely given consent. It also provides examples of ways that young people can
communicate sexual boundaries.
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• P
 lease explain to young people
that this clip has an American
context and that not everything is
relevant to Australia. Let them know
that the important part is around
communicating consent.
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CONSENT AND SEX
WHAT IS IT ?
CONSENT MEANS: YOU ALLOW OR AGREE TO ENGAGE IN A SEXUAL ACTIVITY.
FOR EXAMPLE “I GIVE CONSENT FOR YOU TO... ME” / “I GIVE CONSENT TO DO... TO YOU”
	DO YOU NEED TO SPEAK OUT LOUD TO ASK FOR CONSENT? (ASK IF IT’S OK) TO HAVE SEX?

2

IS SOMEONE GIVING CONSENT IF THEY DON’T SAY ANYTHING?

3

IS SOMEONE GIVING CONSENT IF THEY ARE TOO DRUNK OR STONED ?

4

	IS SOMEONE GIVING CONSENT IF THEY ARE SLEEPING OR KNOCKED OUT?

5

	IS SOMEONE GIVING CONSENT IF THEY HAVE BEEN PRESSURED INTO HAVING SEX?

6

HOW OLD DO YOU HAVE TO BE TO LEGALLY GIVE CONSENT TO HAVE SEX?

7

	CAN SOMEONE CHANGE THEIR MIND ABOUT CONSENT WHEN THEY HAVE ALREADY
STARTED HAVING SEX?

8

	IS SOMEONE GIVING CONSENT IF THEY SAY “YES” TO BEING YOUR
BOYFRIEND, GIRLFRIEND OR PARTNER?
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2.6: ACTIVE BYSTANDING

ACTIVITY:
WHO ARE YOU? VIDEO CLIP
Background information

Time needed

Step 2

The purpose of this activity is to
introduce the idea of being an active
bystander. The ‘Who Are You’ clip
focuses on what each and every one
of us can do to stop a possible sexual
assault from happening. Being an
active bystander is all about doing little
things, long before it gets to the point
of harm. This clip asks young people to
consider “Who am I” and what could
they safely do to prevent violence from
occurring. It offers ideas about actions
we can all take which will help keep
everyone safe.

15 minutes

Show the slide about Active Bystanding.
Have a discussion and ask young people
to think about what they would do if they
were the following people in the clip:

• T
 o introduce the concept of an active
bystander
• T
 o explore what might get in the way
of intervening
• T
 o explore safe ways to be an active
bystander
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Who Are You? clip
Step 1
Explain that we are going to look at a
clip about events that could happen
every Friday or Saturday night in and
around our city/town. Even though
some of this clip is set in a nightclub
- imagine that it could also be set at
a party, a festival or even a small get
together with mates. Notice what
happens in the first part of the clip and
take note of people’s body language
and what is happening around them.
Show the clip Who Are You? until
half way when the clip ends with
the statement “you could be the
difference.”

• The flatmate
• The friend
• People waiting in the line
• Bouncer
• Bartender
• Offender and his mates
Step 3
Watch the remainder of the clip. Discuss
support services available - facilitators
add a slide here for local support
services. Discuss if young people feel
that each bystander action was safe and would they do things differently?
Include a discussion about when a
scenario would escalate from something
that friends can provide support around
to something needing professional/adult
support.
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Aims of this activity

Materials needed

AMS.002.0119

HOW TO BE AN ACTIVE BYSTANDER

1

NOTICE THE BEHAVIOUR THAT IS NOT OK.

2

USE YOUR GUT FEELING TO DECIDE THAT THE BEHAVIOR IS NOT OK.
	ASK YOURSELF “IF I WAS IN THIS SITUATION WOULD I WANT SOMEONE TO HELP ME?”

4

	DECIDE IF YOU HAVE THE RESPONSIBILITY TO DO SOMETHING .
ASK YOURSELF “CAN I MAKE A DIFFERENCE HERE?”

5

	THINK ABOUT WHAT KIND OF ACTION YOU CAN TAKE TO RESPOND TO THIS BEHAVIOUR.

6

	THINK ABOUT YOURS AND OTHERS SAFETY.

7

DECIDE WHETHER YOU CHOOSE TO RESPOND.

8

DECIDE WHETHER TO ACT NOW OR LATER.
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HOW TO BE AN ACTIVE BYSTANDER:
STRATEGIES

• INTERRUPT THE BEHAVIOUR
• USE HUMOUR (WITH CARE)
• CALL FOR HELP
• TALK PRIVATELY TO THE UPSET PERSON
• TALK PRIVATELY TO THE AGGRESSOR

•B
 RING IT HOME! FOR EXAMPLE, SAY
“WHAT IF SOMEONE SPOKE LIKE THAT
ABOUT YOUR SISTER OR MUM?”
•W
 E’RE FRIENDS RIGHT. FOR EXAMPLE,
SAY “HEY MATT SHE’S REALLY SMASHED,
YOU CAN’T SERIOUSLY WANT TO BE WITH
HER LIKE THAT. LET’S GET HER FRIENDS
FOR HER AND GET OUT OF HERE?”

• DISTRACT SOMEONE

•G
 ET HELP WHEN YOU NEED TO KEEP
YOURSELF SAFE

• BE RESPECTFUL

• CALL 000

•C
 HECKING IN WITH SOMEONE
CAN STOP THE MOMENTUM OF
SOMETHING BAD HAPPENING.
SAY “IS EVERYTHING OK?”

•G
 ET HELP FROM YOUR FRIENDS
AND INTERVENE AS A GROUP
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• NAME OR ACKNOWLEDGE THE OFFENCE
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2.7: WRAP-UP

ACTIVITY:
WRAP UP THE SESSION
• Finish the session.
• D
 iscuss with young people the sheet
that prompts them to think about
things that they have learnt and
discussed and note this so that it can
be used in the creative sessions.
• T
 hank the young people for
their participation.
• G
 ive specific feedback about
what you appreciated.
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• R
 eflect on the work they have
produced around the timeline
and what facilitators have put
on the walls.
• D
 on’t forget to take all the work
produced in the session to the
afternoon creative sessions!!
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2.8: CREATIVE SESSION INTRO

Take 5 minutes to ask students to
reflect on the morning’s sessions.
The students can do this as a large
group or in small groups. The idea
behind doing this is to get them
thinking about what sorts of
messages they would like to share
in the creative sessions. It is useful
for the facilitator to write these up
on some paper so that they can
be taken to the creative sessions.

What has stood out for you
today in the Relationship Violence
and Sex and Relationships
sessions?

What words or images come to
mind when thinking about either
Relationship Violence or Sex and
Relationships?

Think about what messages the
community need to hear about
these issues.

What do you think the
community should know about
Relationship Violence and Sex and
Relationships?
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QUICK REFLECTION ON THE MORNING’S SESSION

What surprised you?
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SESSION 3
CREATIVE SESSION
TIME NEEDED

DESCRIPTION

OUTCOMES

INTRODUCTION

5 MINS

ART SESSION 

1 HR 45 MINS

MUSIC SESSION

1 HR 30 MINS

DRAMA SESSION

1 HR 30 MINS

Young people will produce art,
music, drama pieces that convey
messages about preventing
relationship violence and sexual
violence.

AD-MAKING SESSION

1 HR 30 MINS

WRAP-UP

10 MINS

The creative session is an opportunity
for young people to consolidate their
learning from the education sessions.
It’s also a chance for facilitiors to
have time with young people to debrief,
ask questions and process the
information from the day.
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SESSION 3
INTRODUCTION
PAGE 1 OF 2

ACTIVITY:
INTRODUCTION TO CREATING A COMMUNITY CAMPAIGN

All workers from the morning must
be involved in the afternoon session.
To save time it can be useful to have
the teachers pre-arrange with students
which activities they want to do prior
to the creative session.
Aims of this activity
• T
 o provide a range of mediums
so young people can process the
information from the morning
sessions in a personal and
creative way
• T
 o encourage young people to
decide how they would like to
engage and communicate with their
local community around issues of
relationship and sexual violence
• T
 o communicate the concept of
community campaigns and how
their work in the creative session
can become the foundation for
a local campaign

• T
 o provide opportunities in a
relaxed setting to reinforce and
discuss the information from
the morning sessions
• T
 o facilitate the building of rapport
between young people and service
providers in a relaxed, safe, informal
and non-crisis environment.
Time needed
5 minutes
Materials needed
None
Step 1:
After lunch all the students will come
back together. A worker needs to
introduce the afternoon creative
session. This is usually the person
who has been coordinating the day.
All the other facilitators will also
be in the room.
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Step 2:

Step 4:

Say:

Once you know which young people
are doing which activity, workers need
to go with them to the designated
creative rooms, eg the art room
for the art session.

This afternoon is about creativity
and you getting to say it your way.
It is also about deciding how you
would like to get information about
domestic and family violence and
sexual assault to your community.
This is often called a community
campaign. You can choose between
art, music, drama, radio, ad making
etc.

The following pages have guidelines
for a range of afternoon creative
activities.
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Background information

Step 3:
Ask young people to identify which
activity they would like to do. You can
call out each activity and ask for a
show of hands or ask young people to
move to different parts of the room.
Depending on resources, young people
may not always be able to get their first
choice. In this case you need a fair way
of choosing who gets to participate.
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SESSION 3
INTRODUCTION
PAGE 2 OF 2

WHY IS THE CREATION OF A COMMUNITY CAMPAIGN SO VALUABLE?
The key benefits

Overlooked points

A successful community campaign is
an effective way for young people to
engage with the entire local community
concerning issues of Domestic and
Family Violence and Sexual Assault.
The artworks created by the students
during the session are the foundation
for a local community campaign.

Creative works featured in posters
and other materials have so many
positive outcomes:

Some important points are often
overlooked when thinking about
a local Community Campaign.

• A
 sense of pride for the young
people who created them.

• T
 his is a community campaign that
ideally and essentially is led and
informed by the young people
who create the work and do the
Love Bites Session.

• G
 ood publicity for the schools and
community agencies that assisted
on the day.
• M
 edia exposure for young people,
where they can be seen as making
positive community contributions.
• L
 ocal communities embrace these
posters and their messages for the
prevention of Domestic and Family
Violence and Sexual Assault.
• P
 rofessional production of their
work is a way of saying thanks to
the young people.

• A
 sk the young people what they think
it should look like. This discussion can
take place on the day of the session
but also afterwards.
• In many cases the artworks are taken
from the students and they have no
say about how their artworks are
used in engaging the community.

Consider the views of the Young
People who have done the session
• W
 hat do they think is the best way
to engage young people in their
community?
• W
 ho do they see as the community
they are reaching out to?
• D
 o they want to do a campaign;
are they happy for their artworks
to be used?
• What are their concerns?
• O
 ften groups of young people form
a Community Campaign committee
to make decisions about their
materials and community
engagement strategies.

• T
 he materials never go out of date
and can be used for events and
forums as well as shown at
future Love Bites sessions.
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In a nutshell
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ART SESSION
STAGE 1: FACILITATOR SET-UP
STAGE 2: INTRO TO THE ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
STAGE 4: PHOTOGRAPHING THE ARTWORK
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ART SESSION
STAGE 1: FACILITATOR SET-UP
PAGE 1 OF 2

ART SESSION SET UP
Background information

Aims of this activity

Materials needed: small budget

Materials needed: large budget

The Art session will take time to set
up. This is outlined on the next page.
Facilitators should:

 o produce a piece of artwork that
T
conveys a message about preventing
violence against women.

• Paint Brushes (all sizes) and paints

• Mount board

• Water containers

• Thick coloured squares

• Plastic covers for tables

• Framed canvas

Time needed

• A3 Paper

• Black card

90 minutes

• Pencils

• Silver and gold markers

• C
 alico or rubber-backed curtain
material

• L
 aptop with a paint/graphics
program

• T
 humb drive (in case they do
artwork on their own computers)

• Metallic paint

• Chalk

• Patterned scrapbook paper

• Word stencils

• Label maker

• Cardboard

• Creative Session student handout

• R
 einforce and discuss the information
provided on the issues from the early
sessions.
• F
 acilitate the building of rapport
between young people and service
providers in a relaxed, safe and
informal non-crisis environment.

• Fine point pens

• Creative Session student handout
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• E
 ngage young people to develop
their own community campaign
around the issues of domestic
violence and sexual assault.
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ART SESSION
STAGE 1: FACILITATOR SET-UP
PAGE 2 OF 2

ART SESSION SET UP (CONTINUED)
Note:

Step 2

Step 4

Step 6

During lunch all facilitators are to assist
with setting up the art session.

Place water containers, pencils, blank
paper on the tables and any other basic
items.

Place the question sheets on each
of the tables to prompt ideas for
art works.

Step 3

Step 5

Have the other items, paper, canvas,
boards, coloured card on one table
out the front for the young people to
choose what they need.

If you have a computer, set it up on
its own, away from the paint and with
someone who knows how to use it
nearby (For young people doing a
computer graphics option).

Pre-fill paint palette(s) and put
on tables. Each only needs a few
colours and only a little bit is needed.
(This stops a lot of the messy set-up
and allows the students to get straight
into the activity.)

Step 1
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Have chairs and tables set up in groups.
This is to allow young people to have
discussions. You can have each group
as a different art activity, or you may
only have one option for the afternoon
(i.e. posters).
Cover the tables with a plastic cloth.
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ART SESSION
STAGE 2: INTRO TO THE ART SESSION
20 TOP TIPS FOR RUNNING THE ART SESSION

Workers do need to be there for
	
the afternoon sessions, involving
themselves with the small groups.
It is not a time to sit around having
	
a chat about work. It is actually a
great opportunity to talk with young
people about these issues in a
relaxed way.
Please help young people with their
	
artwork if they ask.
Offering to help paint the
	
background while they come up with
their design is helpful and an easy
way to engage.

If you are helping young people with
	
painting this is a great opportunity
to talk about the subject in more
detail. It is also good to keep an
eye on the messages that are being
developed. If inappropriate artworks
are being developed, again it is great
opportunity to respectfully challenge
young people’s beliefs and attitudes
about sexual assault and domestic
violence.
It is important to be sensitive when
	
challenging, as often young people
will develop artworks that are
quite personal to them e.g. if they
have had an abusive parent whose
violence is more extreme when he/
she drinks.
Remember that this is a difficult task
	
and some young people are unsure
or embarrassed about what to do.
Resist the temptation to walk around
	
like a teacher peering over their
shoulders.
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When the day has ended, ask the
	
school what they are going to do
with the artwork.
Approach TAFE, Universities, large
	
businesses and others to assist with
the printing.
Printing at photo shops is a great
	
cheap way to print up postcards.
Materials: Try to avoid the use of
	
second-rate materials. Quality is best
and it is worth the extra cost to get
paints that are opaque.
Remind the young people that if
	
we lose paints or brushes or other
equipment, it affects the next
school we go to run Love Bites in.
Make sure that all facilitators help
	
with the clean-up and stay for
the entire session.

Keep it simple; Just run the activities
	
you feel confident with.
Your introduction will depend on
	
how you structure the room/session.
Sometimes it works well to have
tables set up for each activity i.e.
postcards, posters but it also can
work to have all the basic materials on
the tables and they can choose from
the front what they want to do.
They can work in groups, alone,
	
or do more than one activity.
Be open and honest if the artwork
	
produced by certain young people is
not respectful or appropriate. Ask
them openly ‘What could be seen
as offensive in this work?’ or ‘Why
do you think it’s unsuitable?’
Photograph work after it’s completed
	
on the day of the session if possible.
Set up the camera and get the young
people to bring over their artworks.
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It is critical that young people
	
are given the freedom to develop
their own artworks about what is
important to them. Workers and
teachers are purely there to provide
guidance around the appropriateness
of the artworks and not to influence
or promote their own ideas
for artworks.
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ART SESSION
STAGE 2: INTRO TO THE ART SESSION
ACTIVITY:
INTRODUCTION TO THE ART SESSION
Aims of this activity

Step 1

Step 2

Step 3

• E
 ngage young people to develop
their own community campaign
around the issues domestic violence
and sexual assault

Explain what will happen during this
session. Say:

You can talk about your specific
campaign if you have one, or talk
about other campaigns and show
the posters that have been designed
in other schools.

Get the young people excited about
what these posters/other can do and
also how much publicity they can
attract
Say:

• F
 acilitate the building of rapport
between young people and service
providers in a relaxed safe and
informal non-crisis environment
Time needed
5 minutes
Materials needed
None

A community campaign is a
way that young people can inform
the whole community about the
issues that not only affect them,
but everybody.
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At the end of the information
sessions we spent some time
thinking about ideas that you
would like to share with others.
Now it is time to have some fun
and create your messgaes.
We want to remind you that this is
about being respectful so please
keep this in mind when developing
your posters. We will not be able
to use any material that is
not respectful.
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• R
 einforce and discuss the information
provided on the issues from the early
sessions.

The art session is an opportunity
for you to come up with your own
art works, posters, bumper stickers
that can be used in a community
campaign about domestic
violence and sexual assault. It’s
an opportunity for young people
to have a voice in making positive
change. This is a fun session and
that will be a chance to relax after
the busy morning sessions.
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
ARTWORK OPTIONS: SUMMARY

These activity sheets are designed
so you can photocopy them and
make a kit for that activity.
Artworks for community campaigns
can be made into the following items
as listed on the right.

1

4

6

Posters

Brochures/Pamphlets

Letters and Opinions

Posters for local businesses,
schools, doctors’ surgeries and
service providers.

Brochures/Pamphlets for other
schools or to get people interested
in the program.

This is a good activity for students
who are reluctant to engage
with the session and there are
many possibilities:

2

5

Postcards

Other

Postcards that can be sent all over
the world

Press release, News Article,
Coasters, Bookmarks, Information
Cards, Stickers and Magnets.

3
Bumper stickers
Images and messages to share the
key themes from Love Bites

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

16. Letter to the Love Bites head
trainers as to what should be
changed in the Sessions.
17. Letter to Angela Barker.
18. Letter to the Head of DEET,
Premier, Local MPs, State Govt
Ministers as to why Love Bites
should be facilitated in every
school across Australia.
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The following pages list some of the
possible activities you can set up on
the day; there is no need to do them all.
Sometimes just doing posters in the
Art session is enough. Whatever
ones you choose, make it clear in
the introduction how it is going to
be structured.
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
POSTERS

Note

Key points

Set-Up/Materials to Painting the poster

How to Print

Posters are the most common way to
get the message across. They are easy
to make and they will be put up by all
kinds of businesses in your community.
You don’t need to be artistic to create
these. It’s all about communicating
a message.

• T
 hey are a powerful way to get
a message across.

• C
 hoose a colour for the poster
background and paint it first so it can
dry. This is a good way to start and
think about what your poster
will be about.

Option 1: Colour Copy shop

• T
 hink about the things that affected
you during the day; this should be
the message you send out to the
community.
• E
 ye catching! What is going to get
people to understand your message.
• Y
 ou need to think about including
phone numbers, websites, a slogan.
Don’t leave it up to the designer; be
the designer.
• Y
 ou can do a set of posters, linking
themes from the day together.
• Y
 ou can work on them for longer
than the session, then post them to
the Love Bites team.

• W
 ork on concepts for poster design
on the A3 paper, or post-it notes. This
only needs to be a quick draft. You
can work in groups or alone.
• W
 hen the poster background is dry,
chalk the design onto the background
(this allows for more precise
artworks).
• P
 aint the poster and have fun! Don’t
be afraid to use humour or pop
culture references or an angle to get
the message across. As long as it’s
not disrespectful, go for it.
• If you are stuck for ideas, talk to the
facilitators. They work in these areas
so should have some ideas as to what
issues need to be broadcast.
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Be creative. Collage an original poster
and have all the info, logo, slogan,
contact numbers, information stuck on
to the poster and take it to a copy shop
and get it colour photocopied. Very
simple; no graphic designer needed
and it looks great.
Option 2: Make a Poster in Word
Scan (if it’s small enough) or
photograph it and load onto your
computer and place the image in a
Word Doc or any program you feel
confident with and create the poster
and print.
Option 3: Graphic Designer
Approach a local graphic designer with
a sketched version of what you want to
create. Give them electronic versions of
the photos of the artwork you want to
have on the posters and see if they will
do it for a discounted rate or for free.
The designer will be able to advise you
on local, professional printing options.
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
1

POSTERS

Previous examples
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See visuals on right.
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
POSTCARDS

Note

Set-Up/Materials to Painting the poster

Postcards are small personal objects
that people will often pick up because
they are drawn to the image. They
get stuck on fridges, walls, used as
bookmarks and are usually decorative.
People will pick it up, depending what
it looks like on the front. Then they
will look at the back. This is usually a
popular activity for students that don’t
like painting.

• S
 tandard postcard size is A6
(146mm x 103mm)

Postcards need to:
• M
 ake people be intrigued to pick
them up.
• M
 ake people think about this issue
or be an information resource.
• T
 hey can be detailed, artistic, have
a positive message, an illustration,
be loaded with information
or statistics.
• T
 hey can be a 2-sided resource
(you can leave the back blank or
you can write a story i.e. ‘Angela
Barker’ or ‘Myths and Facts about
Domestic Violence’ or something
else you have learnt during the day).

• T
 hin and Thick textas and pens
(metallic, felt tip)
• F
 ont lettering book (stickers are
great)
• Label Maker if you have one
• H
 ave a selection of art postcards
on the table if possible
• P
 aint with fine brushes, but make
sure the paint doesn’t overtake
the activity, this is a good detailed
activity for people who want to
take their time.
• W
 hite adhesive sticker paper is great
for making a full set on the spot.
How to print
Printing at home/office:
Step 1

print front on high gloss photo paper
or any thick card. You will be able to
print 4 to an A4 page. OR Burn the file
to CD/thumb drive and take to a photo
printing shop. This is quick and easy.
You may need to save the file as a
JPEG or PDF.
Step 3

Step 4
Print the back of the postcard on
adhesive sticker paper is the best
option, and stick both sides together.
And there you have a ready-made
postcard, ready to post.
Professional printing guidelines:

What goes on the Back of Postcard?

22. Talk to a local printing company and
discuss the options.

There are 2 options:

23. Ask for gloss front and matte back

Option 1:
Student has not done a back design
of the postcard. You need to make
up the text to go on the back. This
can be done by hand, collage, stick
on logos if you want, or do in a word
Doc and then print.

24. Make a B & W mock-up of what you
want the final postcard to look like.
It will make it easier for the printer
to follow directions if you are clear
with what you want.

Option 2:
The back they have done is handwritten
but suitable for printing. All you have to
do is scan in the image and print.

Put them in Doctors’ surgeries,
other schools, give to the Love Bites
facilitators who came on the day, send
them as you would a normal postcard,
send to MP state members.

How to distribute

Scan in the postcard and print.
Step 2
Print the front of the postcard:
Depending on the printer you have,

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
BUMPER STICKERS

Note

How to print

You don’t need to be artistic to create
these; it’s all about communicating a
message.

Professional printing guidelines

Bumper Stickers need to:
• Be seen at a glance
• Make people think about this issue
• B
 e clear and concise;
the text needs to be easy to read
SetUp/Materials to make them
• Standard size is 3 to A4 Page
• Textas and pens
• No need for paint, it gets too messy

28. Scan or photograph the image.
29. Make a paper mock-up of what you
want, see if the printer will put logos
on free of charge.
30.
Tell the printer you need
WATERPROOF adhesive paper.
Let them know it will be outside.
How to distribute
Stick on cars, around the school, send
them to councils, give them out at
libraries, car shops. They are cheap
to post and send them with a letter
outlining the program as well as what
the stickers are for.
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ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
4

BROCHURES/PAMPHLETS

Note

A Great pamphlet is…

It is not often that resources for young
people get to be written by young
people. Most pamphlets are dull and
bland. This won’t be!

• Easy to read

Think about what you learnt from
Love Bites, what you wished you knew,
what you think other people
should know:

• Convincing

• Why should schools run Love Bites?
• Is there any change in your attitudes?

• You want to pick it up
• Informative
• Answers frequently asked questions
• Has quotes and feedback
• Statistics that are relevant
• Has sharp graphics.
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• H
 ow will you explain this program
to your family? A pamphlet lets
people know the facts.
• W
 hat about convincing Principals,
the Minister for Education or other
schools that were thinking of
running Love Bites in their school?
Should they? Why?

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

134

AMS.002.0139

ART SESSION
STAGE 3: THE DIFFERENT ARTWORK OPTIONS
5

OTHER EG PRESS RELEASE AND NEWS ARTICLE

Note

Step 2

Step 3

Step 4

This is a chance for you to have your
say and have a direct outlet to the
Media. This Press release will be
submitted to your local paper.
Writing a press release is easy!

Think about including the answers to
some or all of these questions in your
media release. You might also have
some different questions that you
would like to include.

• Think about a catchy heading.

Get the local paper to run an article
in partnership that lets people see
the process and participate in the
media of the day.

Step 1

• Why should Love Bites run in schools?

This is all about getting lots of ideas
for the press release. You can do this
is dot points and start with the facts.
Think about:

• D
 oes the Love Bites program
provide important information
to young people?

• W
 here and when it happened e.g.
Love Bites happened at... high school
on... date...

• S
 hould other schools offer the
Love Bites program to young people?

• W
 rite clearly and concisely and think
about the length of the news article
and the points you are wanting to
get across to the readers.

The local paper will often run
a story if you send them a photo
and a press release.
Invite them to come and do the press
release with the young people or the
local photographer to photograph
the artworks on the day of the session.

• W
 hat should people in the community
know about relationship violence?

© NAPCAN – 2018
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• What is the Love Bites program?

• B
 e clear with your messaging and
your statements. Think about what
catches your own attention when you
are reading. You could include quotes
from classmates and teachers who
participated in the program.

• W
 hat should people in the community
know about sexual assault?
• W
 hat are some statistics that you
can include?
Hint: Have an angle! Young people
are often portrayed negatively in the
media so think about how you can get
the message out about young people
bringing important community
messages to their local community.
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ART SESSION
STAGE 4: PHOTOGRAPHING THE ARTWORK
TOP TIPS

Step 1

Step 4

Step 7

Use the best quality camera you can
get your hands on and set it to the
highest quality setting.

Set your camera on a tripod (if you
have one). Aim the camera to the
middle of the artwork. Basically you
want the camera at the same height
as the middle of the artwork you are
photographing.

Take your time.

Step 2
Set your camera up in one spot and get
the students to bring their artworks to
you as they finish.
Step 3
Hang the artwork on a wall or lay it
FLAT on the floor. (Use plain coloured
background white, grey or black.
Ensure the artwork is hanging flat
against the wall and not at an angle or
crinkled. If it is a large canvas take the
time to spread it out and get people to
hold the edges down. Make sure they
don’t cast a shadow on the work)

Step 5
Composition: ensure the full artwork
fits the frame of the viewfinder, a little
extra space on sides and top exposing
the wall behind are OK.
Step 6
Turn the flash off!

Step 8
Set the camera on the self-timer
Step 9
Press the shutter and step away.
Step 10
Result is an amazing photo!

	If there is nobody to photograph the
work on the day collect all the artworks
and get them photographed and return
them to the school.
	No flash as it bleaches out the artwork.
	The tripod and self-timer acts as a
steady hand so no blurry image.
	They should check their menu and
see if there is a picture size option
and select large.
	It’s a good idea to set up somewhere
that has bright natural light but never
in direct sunlight.
	Stay away from fluorescent lights and
dappled sunlight.
	Set up a good spot to take photos
and ask the students or young people
to bring the art works to you.
	Make sure you have a spare battery,
charger, and a card big enough to fit
all the works.
	Take a photo for the press release;
let the students know that it may be
in the paper – they might not want
to be in the shot.
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HOW TO TAKE THE PERFECT ARTWORK PHOTO IN 10 EASY STEPS
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MUSIC SESSION

AMS.002.0142

MUSIC SESSION

TOP TIPS

Background information

Aims of this activity

What you need:

This session should be co-facilitated by
workers and the musician/hip hop artist

• E
 ngaging young people to develop
songs for their own community
campaign around the issues of
domestic violence and sexual assault.

• A
 n appropriate musician* to facilitate
the session who can bring recording
equipment that can be used to record
students’ songs on the day.

• R
 einforce and discuss further the
information provided on the issues
from the early sessions.

• Butchers paper

• E
 stablishment of relationships
between young people and service
providers in a relaxed, safe and
informal non-crisis environment.
Time needed
1 hr 30 mins

• Felt tip pens
• Whiteboard markers
• Whiteboard pens
• Creative session student handout
• Sample posters for ideas
• W
 orksheets from the morning
sessions
*T
 he musician will take songs away
and polish the quality and will provide
copies of Love Bites songs on disc
for the school to share with young
people.
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	It is important to choose the musician
for this session very carefully. We
recommend that facilitators take
the time to train the musician on the
Love Bites program and ensure that
they agree with the philosophy of
the program.
	It is worthwhile finding a good
musician as students LOVE
participating in a workshop with
a great hip hop artist or musician.
The quality of the song produced is
also generally much better when a
professional is used. You also need
to meet with them prior to the session
and make sure they understand you
will be co-facilitating and how that
might work best.
	All musicians need to do a ‘Working
With Children Check’ as well as sign
the Love Bites Code of Conduct.
This needs to be organised well before
you are running a session in school as
they can take some time to complete.
If the check has not come through
before you are running a session, the
Code of Conduct must be signed and
a teacher or facilitator must always
be present in the music session.
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MUSIC SESSION OVERVIEW
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MUSIC SESSION

TOP TIPS

Background information
This session can be alot of fun. It is very
important that a musician facilitates this
session. Small groups of participants
work better for this session so factor
that in to your planning.
Aims of this activity
To produce music that conveys
messages about preventing violence
against women.
Time needed
90 minutes
Step 1:
A worker needs to introduce the session
and explain what will happen. Say:
This is the music session. We
are lucky enough to have (insert
musician’s name) here with us today.
Before they get started we want to
explain what this session is about
and what we need you to do. The
music session is an opportunity
for you to come up with your

own lyrics and music that can be
used in a community campaign
about domestic violence and
sexual assault.
You can talk about your specific
campaign if you have one or talk about
other programs. In other programs
these recordings have been used as
background music for community
events, played at school assemblies for
White Ribbon Day or other important
‘days’ like Reclaim the Night. Say:
‘What we would like you to do is to
get into small groups of 4 or 5. We
are going to give you a sheet with
some questions on it to help you
come up with some ideas for lyrics
that can be put to music and we
will also give you some handouts
of posters and pamphlets that may
help you to come up with some
ideas. A worker will sit with you as
well to give you a hand if you are
unsure. We want to remind you
that this is about being respectful
so please keep this in mind when
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writing lyrics. We will not record
or use any material that is not
respectful. After the lyrics have been
finished they will be recorded. Now
the musicians will fill you in a bit
about themselves and what they
will be doing in this workshop.’
Step 2:
After the group introduction by the
worker and musician(s), the small
groups brainstorm key statements
that have come out of the education
sessions on their handout which also
has questions to prompt them. If there
is a theme for the community campaign
this can be focused on and developed
in this session.
Step 3:
After the groups have finished their lyrics
they record their song. This is the role
of the musician(s). The worker may
have to encourage this and help organise
which group will record first and so on.

It is critical that young people are
	
given the freedom to develop their
own songs about what is important
to them. Workers and teachers are
purely there to provide guidance
around the appropriateness of the
songs and not to influence or promote
their own ideas for songs on young
people. Workers do need to be there
though involving themselves with the
small groups. It is not a time to sit
around having a chat about work.
It is actually a great opportunity to
talk with students about these issues
in a relaxed way.
	It is important to keep an eye on the
messages that are being developed.
If inappropriate lyrics are being written,
again it is a great opportunity to
respectfully challenge young people’s
beliefs and attitudes about sexual
assault and domestic violence. It is
the worker’s responsibility to do this
and be clear about what is acceptable
and why. But do this respectfully,
that is what we are trying to model.
themselves with the small groups.
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ACTIVITY:
THE MUSIC SESSION
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DRAMA SESSION

AMS.002.0145

DRAMA SESSION

DRAMA SESSION OVERVIEW
Background information

Aims of this activity

Time needed

What you need:

This session should be led by a high
school drama teacher or Love Bites
facilitators who have some experience
with drama and working with
young people.

To produce drama pieces that convey
messages about violence prevention.

1 hr 30 mins

• A High School drama teacher
• A4 paper
• Felt tip pens
• Whiteboard markers

It is the Love Bites facilitators’ role to
discuss what the drama performance
may be used for. Drama performances
developed from these sessions can:

• Whiteboard pens

• Be performed at community events

• Props and costumes

• Butchers paper
• Video Camera

© NAPCAN – 2018
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• B
 e performed at school assemblies
for White Ribbon Day or other
important ‘days’ like Reclaim the Night
• B
 e performed during the 16 days of
Days of Activism in November
• F
 ilmed and played at the following
year’s Love Bites program to assist
with the workshop for the new
students.
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DRAMA SESSION

ACTIVITY:
THE DRAMA SESSION

STATEMENTS

Step 1

Step 2

• It’s not my fault

• E
 ach group must be ready for a
performance today!

31. F
 irst brainstorm with your group
– all ideas that come to mind

• You’re just a big tease

• Everyone is on stage at all times

32. Decide on a story

• Liar, Liar, You’re such a F–kin’ liar

• M
 ust incorporate and use your
prop somehow.

33. Decide on characters/scenario/
setting/conflict

• Whatever you’re just a sl-t

• M
 ust pick 1 (one) statement and
1 (one) topic.

34.

• Yeah, I was so out of it last night

• Everyone else is doing IT

35. Improvise story by doing a walk
through – if stuck ask for help

• Stop Touching me

36. Rehearse – time it – approximately
4–6 minutes

• I didn’t know what I was doing

37. Refine the piece – chuck out stuff
that isn’t working
38. Rehearse
39. Perform (know your role! Be serious
and concentrate)

• This is my Body, all right

TOPICS
• Spike It (Drink spiking)
• T
 hat’s not love
(Sexual Assault – Forcing)
• W
 hat’s the matter with my dress
(Stalking – Sexual Assault)
• No excuses, buddy (Power & Control)
• Violence crosses all boundaries (DV)
• Fear-Shame-Guilt (DV)
• Leaving can be Dangerous (DV)
• No means Yes (Sexual Assault)
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• M
 ust decide on ‘style’ either realism
or comedy or a mixture of both,
whatever you decide you must have
a moral – dramatic meaning.

Write down basic story

• Sorry? I’ve been sorry all my life
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AD-MAKING SESSION

AMS.002.0148

AD-MAKING SESSION

AD-MAKING SESSION OVERVIEW

This session should be led by a High
School English teacher or Love Bites
facilitators. It is also essential to engage
a supportive local radio announcer
for the session who can record
advertisements for their radio station.
Teachers/facilitator can start the
session talking about how to write a
radio ad/develop a poem for the radio
ad. Again it is important to ask young
people to reflect on the information
that they have gathered throughout the
day and to think about what statements
and messages are important to get out
through the advertisement.

It is the Love Bites facilitators’ role to
discuss what the advertisement may
be used for. Poetry or advertisements
developed from these sessions can
be used:
• T
 o be read out at community
events
• T
 o be read out at school
assemblies for White Ribbon
Day or other important ‘days’
like Reclaim the Night or through
the 16 Days of Activism in
November
• P
 layed on the radio as
advertisements during
the 16 Days of Activism in
November on local radio

Aims of this activity

Time needed

• E
 ngaging young people to develop
poetry/statements/advertisements
for their local radio station for the
community campaign around the
issues of domestic violence and
sexual assault.

1 hr 30 mins

• R
 einforce and discuss further the
information provided on the issues
from the early sessions.
• E
 stablishment of relationships
between young people and service
providers in a relaxed, safe and
informal non-crisis environment.

What you need:
• A
 High School English teacher/
Love Bites facilitators
• A4 paper
• Butchers paper
• Felt tip pens
• Whiteboard markers
• Whiteboard pens
• A
 local radio presenter in
attendance to record the radio ad /
poetry for local radio
• Creative session student handout
• Recording equipment

• R
 ecorded and played at the
following year’s Love Bites
program to assist with the
workshop for the new students.

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

144

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Background information
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AD-MAKING SESSION

TOP TIPS

Step 1

Step 2

Step 3

 alk with young people about
T
appropriate and respectful language
usage if the poems and advertisements
are to be recorded and used at public
events or on radio or TV. Poems and
advertisements that are not respectful
are simply not recorded.

 fter the group introduction by the
A
teacher/facilitator the group can
brainstorm key statements that have
come out of the education sessions on
the white board. This gives the session
a structure about key messages that
young people will use in their poems
and advertisements. Also if there is a
theme for the community campaign
this can be focused on and developed
in this group session.

Young people then break into groups
of five or six to start the poems and
advertisement writing process. Young
people are also encouraged to develop
individual poems and advertisements if
that is their preference. All community
service advertisements should be
around 30 seconds in length.

THE SINGLE-DAY APPROACH FACILITATOR MANUAL LOVE BITES

It is critical that young people are
	
given the freedom to develop their
own poems and advertisements
about what is important to them.
Workers and teachers are purely
there to provide guidance around
the appropriateness of the poems
and advertisements and not to
influence or promote their own
ideas for poems on young people.
Facilitators can float around the room
	
checking in on the small groups. Often
students will ask for help with writing
poems and advertisements and this is
a great opportunity to talk about the
subject in more detail. It is also good
to keep an eye on the messages that
are being developed. If inappropriate
poems and advertisements are being
written, again it is great opportunity
to respectfully challenge young
people’s beliefs and attitudes about
sexual assault and domestic violence.
It is important to be sensitive when
challenging as often young people
will develop artworks that are quite
personal to them e.g. if they have had
an abusive parent whose violence is
more extreme when they drink.

145

© NAPCAN – 2018
2018_V1.
2015 All Rights Reserved. Tracking code: 2015_V1.

ACTIVITY:
THE AD-MAKING SESSION
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WRAP-UP
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WRAP-UP

ACTIVITY:
THE WRAP-UP SESSION

TOP TIPS

Background information

Time needed

Step 3

This last session is to wrap up the
day. It is an opportunity to reinforce
messages and remind everyone of
support services and numbers.

15 minutes

Say:

• T
 o showcase the material produced
from the art/music/drama workshops
• T
 o review the main messages from
the day
• F
 or young people to complete Love
Bites evaluations
• T
 o acknowledge the great work of
the young people throughout the day
• T
 o talk about the Community
Campaign and that young people will
be voting on their top 3 artworks for
the campaign
• T
 o offer further information about
local services – handout cards/
brochures

The creative workshops have finished.
Ask teaching staff (facilitators will
assist) to bring young people back to
one room so the Love Bites Session
can come to a close with workers and
young people together.
Step 2
 sk each creative group to present
A
the work that has come out of the last
sessions:
• A
 rtworks can be placed around the
room for all students to look at.

Thank you for your commitment,
enthusiasm, creativity and
participation throughout the day
and ask them what they thought
about Love Bites.

and ready to go home. Facilitators
need to be cheerful, brief and
focused.

Step 4
• H
 and out and collect evaluations
if young people are not doing the
online evaluation in PDHPE.
• H
 and out local support information
if this has not been given out in
the morning sessions or you have
other information you want to
give to young people.
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Aims of this activity

Step 1

	
The young people will now be tired

• M
 usic recordings can be played to
the group.
• D
 rama performances can be
performed as a finale to the day.
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THE
MULTI-SESSIONED
APPROACH
MORNING

AFTERNOON

AFTERNOON
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CONTENTS THE MULTI-SESSIONED APPROACH

1: GETTING STARTED

150

2: THINKING ABOUT RELATIONSHIPS

161

3: LOVES ME LOVES ME NOT

162

3.1 LOVES ME, LOVES ME NOT

185

3.2 ANGELA’S LETTER

187

1.1 LOVE BITES INTRODUCTION CLIP

151

2.1 WHAT IS THE IDEAL RELATIONSHIP FOR YOU?

1.2 SAFETY AND TRUST

152

1.3 RIGHTS AND RESPONSIBILITIES

154

2.2 QUALITIES NEEDED FOR RESPECTFUL
RELATIONSHIPS163



4: BELIEFS, EXCUSES AND
RELATIONSHIP VIOLENCE

189

4.1 ATTITUDES AND BELIEFS

190

4.2 ABUSE EXCUSE

195

7: SEXUAL OFFENCES AND
BYSTANDER BEHAVIOUR

226

2.3 WHEN RELATIONSHIPS CROSS THE LINE DEFINING RELATIONSHIP VIOLENCE

165

2.4 IMPACTS OF RELATIONSHIP VIOLENCE

177

5: BEING A GOOD MATE AND AN
ACTIVE BYSTANDER

227

7.2 WHO ARE YOU? VIDEO CLIP

241

6: SEX, RELATIONSHIPS AND
UNWRITTEN RULES

207

5.1 RECOGNISING ABUSE AND SUPPORTING A
FRIEND202

6.1 UNWRITTEN RULES IN SEX AND
RELATIONSHIPS208

5.2 BYSTANDER BEHAVIOUR

6.2 OPTION A - SCENARIOS

8: CONSENT CULTURE
8.1 UNDERSTANDING CONSENT

7.1 DEFINITIONS OF SEXUAL OFFENCES

201

179

205

243
244

8.2 NEGOTIATING AND COMMUNICATING
CONSENT248

209

6.2 OPTION B - STATEMENTS

218

6.3 THE BLAME GAME

224

9: TIME TO GET CREATIVE

261

AMS.002.0154

1: GETTING STARTED

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 1

• Group agreement

This is the first week of the multi
session program and it is important
to set the ground rules and be clear
about participant safety and self care.

• T
 o provide a safe environment for
discussion by developing group
rules/agreements.

It is important to create an environment
that promotes discussion and safety.

• M
 asking tape and
behaviour statements
• OK / Not OK / Still deciding
laminated cards

TIME NEEDED

• T
 o introduce the idea of ‘the line’
and provide opportunities
for reflection on relationship
boundaries and rules.
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60 mins

This session focuses on setting
up group rules, providing some
introductory information about
relationship violence and exploring
relationship rules and boundaries.
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1.1: LOVE BITES INTRODUCTION CLIP

ACTIVITY 1.1
Aims of this activity:

Step 1

• To provide information to young
people about the Love Bites program.

Explain to young people that a clip is
going to be played to introduce the
Love Bites program.

• To provide statistics and information
about relationship violence and sexual
violence
Materials needed

Invite young people to comment or
provide feedback on the information in
the clip.
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NAPCAN Clip #1

Step 2
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1.2: SAFETY AND TRUST (GROUP AGREEMENT)

GROUP AGREEMENT

G RO u P

AG RE E M E N T

• Participate in the day as much as you can.
ACTIVITY 1.2 - OPTION A AND B
• Respect each other throughout the day.
Background information:

OPTION B:

• Listen to each other – try not to speak over the top of each other.

Group agreements are an important
Utilise the group agreement provided
part of the setting
in and open about
(see next
page).
You can also ask young
• the
Bestage
honest
your
opinions.
groupwork. The benefits include:
people if there is anything else that
• Be sensitive in relation
to would
each other’s
cultural
religious beliefs.
they
like added
to this and
group
• Ownership of the group learning
agreement.
experience

• Enjoy yourself and have
• Befun.
responsible but have fun.

THE LOVE BITES PROGRAM
THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES
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• Be respectful around the issues of sexual assault and domestic violence

• Group expectations
boundaries
asand
statistics
indicate that
there Agreement
may be survivors/victims
in this group.
The Group
includes the
are clearly identified
following statements:
• Turn off, or put your mobile phones on silent.
• Confidentiality and safety are clarified
• Be present, turn your phone off and
and established
• If you don’t want to be
here youascan
always
back to school for the
participate
much
as yougo
can.
• Having somethingday;
to refer
back to
staying
and participating
is your
choice.
• Be genuine,
honest
and respectful
if the group agreement is not being
towards others.
• Love Bites is an education program where we will be talking about
followed
Be mindful
of Sexual
what you
share - It is important that
Domestic and Family •Violence
and
Assault.
personal information is best shared
you do not disclose personal information in the sessions as we cannot
OPTION A:
with someone who you trust or know
guaranteetogether.
confidentiality once you leave the workshops. If you need to
Decide on a group agreement
can actually help you. We may need to
discuss
something personal,
please see one of the facilitators in the break.
If you have time, creating
a group
report information if we think someone
agreement led by the young people is
is in an unsafe situation.
• If you do disclose personal
information in relation to domestic and
ideal.
• Be caring
towards
yourself
and notice
family violence and sexual
assault
we may
be required
to report your
if
you
need
some
time
out
just
let us
situation to child protection authorities.
know.
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T

GROUP AGREEMENT
G RO u P

AG RE E M E N T
ACTIVITY 1.2

The Agreement:

1. Be present, turn your phone off and
participate as much as you can.

s.

3. Be mindful of what you share personal information is best shared
with someone who you trust or know
can actually help you. We may need to
report information if we think someone
is in an unsafe situation.

the

hat
not
d to
e break.

4. Be caring towards yourself and notice
if you need some time out - just let us
know.

d
our

5. Be responsible but have fun.
32
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2. Be genuine, honest and respectful
towards others.

olence
oup.
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1.3: RIGHTS AND RESPONSIBILITIES

ACTIVITY 1.3
Time needed

Step 2

The purpose of this activity is to get
participants up and moving around
and to really think about their own line
and what behaviours would cross their
line. This activity is a starting point for
young people to start defining their
own relationship rules and boundaries.
It is very important here to inform
young people that they will not be
judged and that everyone has the right
to decide what they will and will not
accept in relationships. Reinforce that
sometimes the line can become a bit
blurry and behaviours can creep into
your relationship without you realising.
Even though we all have an idea about
our line and what we will and won’t
accept, we can find ourselves in a
relationship that isn’t what we wanted
or expected.

45 minutes

Facilitators ask young people to think
about someone they have hooked up
with in the past, or are in a relationship
with, or can imagine being with in the
future. It could even be a friend. Explain
that some statements will be read out
and they need to think about placing
themselves on the line depending on
whether they think the statement is OK,
NOT OK, or they are STILL DECIDING.

Materials needed
• Masking tape
• Statements
• Laminated signs - OK, Not OK, Still
deciding
Step 1
Use masking tape to put a line down
somewhere in the room. If you cannot
use masking tape you might want
to use something else to make the
concept of a line.
• On one side of the line: NOT OK
• On one side of the line: OK

Statements
It is OK for...

• To explore the concept of the line in
relationships.
• To give young people an opportunity
to think about what behaviours are OK
or NOT OK in relationships.
THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

... my boyfriend/girlfriend/
partner to call me names or
make fun of me

•

... me to use the silent
treatment, anger, or threats to
hurt myself, to get what I want
in a relationship

See Facilitator Resource on the next
page which provides helpful follow
up questions to ask in relation to
young people’s responses to these
statements.

... me to want to know where
my boyfriend/girlfriend/partner
is all the time

Step 3

•

... me to text or call my boyfriend
/girlfriend/partner to check up
on them

•

... me to listen to my girlfriend/
boyfriend/partner to hang out
with their family or friends
without me (what if it was with
their ex?)

Brainstorm with the whole group
their answers to this question. If
needed, show the slide “My Rights in a
Relationship”.

•

• On the line: Still deciding

Aims of this activity

•

End the discussion with the question:
“What are my rights in a relationship?”

Finish the activity by reminding young
people that they have rights, so does
the other person in the relationship.
Rights also come with responsibilities
such as taking responsibility for your
emotions and actions.
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Background information
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FACILITATOR RESOURCE:
1.3: RIGHTS AND RESPONSIBILITIES ACTIVITY
CHOOSE A COUPLE OF THESE QUESTIONS TO CREATE FURTHER DISCUSSION.
YOU WILL NOT HAVE TIME TO ASK ALL OF THESE QUESTIONS.

Is it OK for...
...me to want to know where by boyfriend/girlfriend/partner is all the time
Helpful questions
What are your thoughts about the ‘all the time’ part of this statement?
Would there be some healthy contexts for wanting to know where your boyfriend/girlfriend/partner is all the time?
When might things geta little ‘stalkerish’ or controlling here?
How do you think someone would know when it has crossed the line to ‘stalkerish’/controlling type behaviour?

Is it OK for...
...me to text my boyfriend/girlfriend/partner to check up on them
Helpful questions
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Not considering an actual text conversation here - how many texts would be too many for you? What is your limit?
Is there a difference between checking up and checking in?
What might be going on if someone was ‘checking up’ on you all the time?
When does texting cross over into ‘stalkerish’/controlling type behaviour?
What might be some ‘red flag’ type texts? (Where are you? Who are you with? What are you wearing? etc.)

Is it OK for...
... my boyfriend/girlfriend/partner to hang out with their family or friends without me
Helpful questions
How important do you think it is for people to have their own space in a relationship?
What may happen if two people are totally reliant on each other and never have time on their own or with their friends or family?
Could there be a ‘hidden agenda’ behind someone stopping another person from being with their friends or family?
THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES
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FACILITATOR RESOURCE:
1.3: RIGHTS AND RESPONSIBILITIES ACTIVITY
SECOND PART

Is it OK for...
...my boyfriend/girlfriend/partner to hang out with their ex
Helpful questions
Where does trust come into play in a healthy relationship?
Can you force a situation of trust in a relationship by trying to control another person?
If someone starts dictating who you can and cannot hang out with - is that going to bring you closer?
If someone is going to cheat on you, do you think you can really control this in the long run?

Is it OK for...
...my boyfriend/girlfriend/partner to call me names or make fun of me
Helpful questions
What names would totally cross your line?
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

When does this sort of thing become hurtful or even abusive?
What could be behind someone accepting this sort of behaviour from another person even though they feel hurt or disrespected?

Is it OK for...
... me to use the silent treatment, anger, or threats to hurt myself to get what I want in a relationship
Helpful questions
Is it a healthy relationship when someone is trying to force another person into doing something they may not want to do?
How do you think this impacts on the other person?
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MY RIGHTS IN A RELATIONSHIP - SOME EXAMPLES
• You have the right to feel safe and respected
• You have the right to decide who you want to date or not date
• You have the right to choose if and when to have sex
• You have the right to say no at any time; to sex, to drugs, to alcohol, to a
relationship, even if you’ve said yes before
• You have the right to hang out with your friends and family and do things
you enjoy without your partner getting jealous or controlling
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• You have the right to end a relationship that isn’t right or healthy
• You have the right to live free from violence and abuse
• You have the right to privacy, both online and offline
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OK
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NOT OK
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STILL
DECIDING
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2: THINKING ABOUT RELATIONSHIPS

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 2

• Clip: In A Heartbeat
(link: https://youtu.be/2REkk9SCRn0)

‘Relationships’ will continue to be
explored in this session. Relationship
violence will be defined.

• F
 urther consolidate ideas and
thoughts about relationship
boundaries and rules

Step 1

• Worksheet: Your ideal partner/person
• Facilitator powerpoint
• ‘Types of Relationship Violence’
cards /definition cards
• 5 sets of ‘Impact’ cards

• Increased understanding of the
different forms of relationship
violence
• Increased awareness of the impacts
of relationship violence

Explain to young people that
the session is all about exploring
relationships.
Step 2
Explain that there will be opportunities
for group discussions and quiet
reflection time.

TIME NEEDED

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.
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2.1: WHAT IS THE IDEAL RELATIONSHIP FOR YOU?

ACTIVITY 2.1

This animation tells the story of
Sherwin, a redhead who has a crush
on Jonathan - the most popular boy in
school. Sherwin is afraid to show his
emotions but it doesn’t matter as his
heart volunteers for the mission and
literally jumps out of his chest.
Step 1
Play the clip. Discuss with young
people how negotiating relationships
can be exciting, scary, confusing
and amazing all at one time. It can
be nerve wracking entering into a
relationship but it always helps to
know what is important to you and
how you would like to be treated.

Step 2
Play the clip (Be mindful that the
clip is about a same-sex attraction
so young people may comment on
that. It is important to point out that
we are respectful of all of the many
different kinds of human relationships
in Love Bites. Attraction is attraction
and love is love regardless of colour,
culture, sexual identity and gender
expression).
Step 3
Discuss attraction and ‘crushes’. Some
sample questions include….What
attracts you to someone? What is it
like to have a crush on someone but
be too nervous to let them know?
How do you let someone know that
you like them?
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© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Background information on the clip
“In A Heartbeat”
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2.2: QUALITIES NEEDED FOR RESPECTFUL RELATIONSHIPS

ACTIVITY 2.2
Step 1

 o identify what a respectful
T
relationship looks like and feels like

Young people work on the worksheet in
small groups, pairs or individually. The
sheet has an outline of the body of their
‘ideal partner/person’. Alternatively,
young people could draw their own
outlines of a person on a piece of
butcher’s paper.

Time needed
15 minutes
Materials needed
• Worksheet: Your ideal partner/person
Facilitator Tip: You may want to have a
quick ‘brainstorm’ or ‘thought shower’
to support this activity. Write words on
white board or large piece of butcher’s
paper (which can also be utilised by
young people during the creative
session at the end of the program). It
may also work to have a selection of
words on cards that young people can
choose from (keeping in mind literacy
levels). St Lukes Innovative Resources
has ‘Strength Cards’ that can be utilised
successfully in this activity. See https://
innovativeresources.org/resources/
card-sets/strength-cards

Say - Some of you may already have
it very clear in your mind who you are
attracted (or not attracted to) what
you would like your relationships to be
like and what is important to help you
feel loved and respected. This activity
will help to give you some clarity about
what you will (and won’t) be looking
for in a bf/gf/partner – keeping in mind
that there is no such thing as a ‘perfect
person’.
Step 2
Discuss questions on accompanying
facilitator power point (brainstorm
or introduce cards here). Explain that
young people have an opportunity now
to get all their thoughts and ideas on
paper.
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On the inside of the body, write
down qualities that the ‘ideal partner/
person’ will have e.g. being honest,
reliable, trustworthy, respectful,
loving, courteous etc.
Step 3
On the outside of the body, young
people draw or write around the body
what behaviours or actions they would
like to see in their ideal relationship.
This paints a picture of what the
relationship would look like on the
outside e.g. holding hands, smiling,
respectful communication etc. Write
down how this relationship would make
you feel.
The Facilitator PowerPoint has
questions to help prompt young people
in this activity. These questions are:
• What do you notice about people
who have ‘healthy/respectful
relationships’?
• What does a healthy relationship
sound like, look like and feel like?

• Is it all about looks or are other
qualities/attitudes/beliefs important to
you?
Step 4
Once young people have had an
opportunity to share some of their
answers, click on the slide again to
reveal the following question:
What gets in the way of having a
healthy relationship (e.g. media,
attitudes, beliefs, habits)?
Ask young people to flip their ideal
person to the other side and record
some of the actions/behaviours/
attitudes/habits that they would
not like to have in their relationship.
Consider discussing their ‘line’ here in
terms of what they will /will not put up
with in a relationship (this helps to flow
into the next activity)
Note: If young people are not
comfortable with the amount of
writing, the last step can be completed
as a whole group with a summary of
young people’s answers recorded on
butcher’s paper to refer to throughout
the program.
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WORKSHEET:
YOUR IDEAL PARTNER/PERSON
WHAT DO I DO?
40.
On the inside of the body shape
write down the qualities your
ideal partner/person should
have e.g. honest, fun, loving,
caring, respectful.
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41. On the outside of the body,
write around the body what
behaviours or actions you
would like your ideal partner
to have e.g. holding hands,
smiling, respectful
communication etc
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2.3: WHEN RELATIONSHIPS CROSS THE LINE DEFINING RELATIONSHIP VIOLENCE
ACTIVITY 2.3
TOP TIPS
Aims

Materials needed

It is important to distinguish the
different types of relationship violence.
Often the focus can be on physical
violence so this activity is about
drawing out all the other types of
relationship violence that are just
as harmful.

• T
 o inform young people about the
different types of abuse that can
occur in an unhealthy relationship

• ‘Types of Relationship Violence’
cards and definitions cards

This activity can be run a number of
different ways depending on the size of
your group, literacy levels and level of
engagement.

• T
 o state that all of these behaviours
are unhealthy in a relationship
• T
 o help identify the impacts that
abusive behaviour can have on
a young person
Time needed
30 minutes

Suggested Matching Activity – Divide
group into 2 and give one half the
top of the card with the heading and
the other half the actual description
of the type of abuse/violence. Young
people move around the room together
to match up the heading with the
description.
The different headings can also be
placed on the ground or on a wall and
young people work together to place
the definitions underneath.
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• Internet access to chosen support
websites

Young people often need help
	
with this session as some of the
different types are quite similar
so always check that young
people have the right type of
violence with its definition.
	Starting with physical violence
allows facilitators to debunk
the myth that relationship
violence is only about physical
violence.
	At the end of the session it is
important to discuss that in
relationship violence, all of these
types of abuse can occur or only
some can.
	Remember that we are talking
about adolescent relationships
here so it is important not to
focus on adult relationships.
You can often lose young people
if you focus on adult relationships
too much. Always keep in mind
that this is a program for young
people and the prevention of
relationship violence.
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2.3: WHEN RELATIONSHIPS CROSS THE LINE DEFINING RELATIONSHIP VIOLENCE

ACTIVITY 2.3

Explain that in the last activity we
looked at what we wanted in our
relationships and what our ideal partner
would be like. We also discussed what
would cross our line in terms of the
type of behaviours or attitudes that
we would not want in our relationship.
Sometimes relationships can start off
great and you begin to really like or
even love the other person. Then along
the way they start acting differently
or doing stuff that makes you feel
uncomfortable, worried or even scared.
Abuse can creep into relationships
and may not even seem like abuse.
The other person may always have an
excuse for how they are behaving and
they may not be abusive or violent all
the time. It can be confusing to know
what to do and if you should leave a
relationship or stick it out because it
might get better.

In this activity we are going to explore
what relationship violence really is and
how we can identify if it is happening in
our relationship or in the relationships
of people that we know and care about.
Step 2
Ask young people, “When it comes to
domestic or relationship violence, what
type of violence would most people
automatically think about?” (Generally,
young people will say, ‘Physical.’)
Explain that there are actually many
different kinds of abuse and violence
that can constitute relationship
violence and we have an opportunity to
explore that now.
Run activity as planned and allow for
the whole group to come together
to discuss the different types of
relationship violence. Discuss how
sometimes only one type of violence
might be occurring in a relationship and
at other times there may be multiple
types.
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Reiterate that violence or abuse in a
relationship is never okay and everyone
deserves the right to feel physically and
emotionally safe in their relationship.
Step 3
Choose to work in pairs or small
groups (or whole group if only a small
number of young people involved).
Ask young people to choose one of the
different types of relationship violence
and consider the impacts that type
of violence would have on a young
person. Facilitator can utilise impact
cards (one set per group/pair) or allow
the young people to come up with their
own answers. Discuss as a whole group
when competed.
Say - Sometimes people want to find
out more information about this topic
and what to do if they are in an abusive
or violent relationship.

Over the next few weeks we are going
to have many more opportunities
to explore those topics but in the
meantime, there are some great online
resources for young people that are
worth checking out.
Websites can include (being mindful to
check age appropriateness):
https://au.reachout.com
https://tuneinnotout.com
https://minus18.org.au (specifically for
LBGTI young people)
https://www.beyondblue.org.au
Please include at least one Australian
website so young people have correct
information in relation to support
services and legal information.
Step 4
Facilitators can choose one or more
websites to show young people how
they can find out more about the issue
of relationship violence.
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2.3: WHEN RELATIONSHIPS CROSS THE LINE DEFINING RELATIONSHIP VIOLENCE
THE NINE DIFFERENT TYPES OF RELATIONSHIP VIOLENCE
3. Cultural and Spiritual Abuse

This involves physical acts such as
hitting, slapping, pushing, kicking,
pulling hair, choking, or threatening
to harm someone in any way. It could
involve using a weapon or an object
to threaten or hurt someone,
smashing things or driving a car
dangerously to frighten someone. A
person does not have to be physically
stronger or bigger than their partner
to hurt or threaten to hurt them
physically. These behaviours are
criminal offences.

Includes when your boyfriend/
girlfriend/partner shows a lack of regard
or respect and is critical or belittling of
your cultural and/or spiritual beliefs,
values and practices. This includes
putting you down in relation to your
accent and keeping you from important
cultural events. For LGBTIQ people, this
could be a cultural event such as Mardi
Gras.

2. Sexual Violence
This involves pressuring or forcing
someone to do sexual things that they
don’t want to do. If someone tries to
manipulate or intimidate a person into
having sex when they don’t want to (if
they say ‘you’d do it if you really loved
me’ or ‘you’re frigid’), this is still
sexual assault. They may or may not
be bigger or stronger than the person
they are intimidating.

5. Emotional Abuse
Is about making the person feel hurt
or bad by constantly putting them down
or making them feel stupid. It can include
emotional blackmail, like threatening to
commit suicide if their girlfriend/boyfriend/
partner leaves or saying ‘men can’t abuse
men’ or ‘women can’t abuse women’. It
can also be the use of jealousy or anger to
intimidate or to control the other person’s
behaviour.

4. Verbal Abuse

6. Financial Abuse

This is when a boyfriend, girlfriend or
partner puts their partner down, ignores
them or calls them names about what
they are wearing, or how they are acting
e.g. slut, stupid bitch, whore… They
might also deliberately humiliate and
criticise the other person front of other
people.

Is when one person demands or takes money
off the other person in a relationship, or when
one person always pays for everything or is
guilt-tripped into paying for everything.
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7. Stalking
Stalking is when a person constantly follows
someone around, watching them, hanging
around their home, work, or school. This can
occur before, during or after a relationship.
It also occurs between people who are not in
a relationship. Intimidation is used to control
and harass and can include behaviours such
as making repeated phone calls, sending
repeated text messages, sending repeated
e-mails etc.

8. Cyber bullying/harassment
The use of e-mail, instant messaging,
chat rooms, mobile phones, or
other forms of information/digital
technology to deliberately harass,
humiliate, embarrass, torment,
threaten, target/pick on, or intimidate
someone. Can constitute stalking and
is considered to be a serious offence.
9. Social Abuse
Is when someone keeps their partner
from, or turns them against their
friends, family and other supports.
This can include constantly checking
up and demanding to know where the
other person is and who they are with.
It also includes “outing” their partner’s
sexuality or gender identity without
their consent.
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DEFINITION CARD:
1
PHYSICAL VIOLENCE
DEFINITION
Physical violence can include hurting or threatening to hurt someone, which is
a criminal offence. Driving dangerously or damaging property that belongs to
someone else can also be a criminal offence.

Pulling hair
Threatening to harm
someone in any way
(it could involve using
a weapon to threaten
or hurt someone)

Pushing
Choking
Driving a car
dangerously to
frighten someone
THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

Smashing things or
punching holes in walls

Slapping

Kicking
168
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Hitting
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DEFINITION CARD:
2 SEXUAL VIOLENCE
DEFINITION
Sexual violence is a criminal offence. It happens when someone pressures or forces
someone to do sexual things that they don’t want to. It can include sexual assault,
which is a criminal offence.

Forcing someone
to have sex
Saying things to manipulate
your feelings e.g.
“if you really loved me”
“you’re frigid”
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Forcing or pressuring you
to perform sexually to be
filmed on a phone, camera
or any other media device

Making you do sexual
things you don’t want
to do
Pressures you to have
sex with their friends
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Touching someone in
a sexual way without
their permission
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DEFINITION CARD:
3 
CULTURAL AND SPIRITUAL ABUSE/
NOT RESPECTING YOUR CULTURE
DEFINITION
Your partner shows a lack of regard or respect and is critical or belittling of your
cultural and/or spiritual beliefs, values and practices. This also applies to disrespect
towards LGBTIQ culture or community.

Not respecting your
beliefs, values, identity
or gender expression

Not letting you attend
important ceremonies
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Not letting you attend
LGBTIQ events

Running you down about
your identity and culture
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Putting you down in
relation to your accent

Not letting you go to church
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DEFINITION CARD:
4 VERBAL ABUSE
DEFINITION
Someone who puts their partner down, ignores them or calls them names and
might also deliberately humiliate and criticise the other person in front of other
people.

Name-calling like dumb
bitch, whore, slut, idiot

Saying you are stupid,
ignorant, dumb
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Deliberately humiliating or
embarrassing you in front of
your friends and family

Swearing at you
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Putting you down by
criticising you, ridiculing
what you say

Deliberately using your
‘birth name’ if you no
longer use or identify with
that name
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DEFINITION CARD:
5 EMOTIONAL ABUSE
DEFINITION
All these things can hurt, control or intimidate you emotionally.

Uses anger to intimidate
or control

Threatening to ‘out’ you
as gay, lesbian, bisexual,
queer, transgender

Tries to make you feel
bad
Threatens to hurt or kill
themselves
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Gets jealous and
controlling all the time
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Guilt-tripping
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DEFINITION CARD:
6 
FINANCIAL ABUSE/TAKES OR
CONTROLS ALL YOUR MONEY
DEFINITION
This takes away your choice about how you spend your own money and is about
power and control.

Checking your receipts to
approve what you spend
your money on
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Guilt tripping you into
or making you pay for
everything e.g. clothes,
food, alcohol, drugs or fuel
for their car
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Having access to your bank
account and/or taking your
money without asking

Wrecking things that
you like
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DEFINITION CARD:
7 
STALKING AND INTIMIDATION/FOLLOWING
SOMEONE AND MAKING THEM FEEL SCARED
DEFINITION
This happens when someone won’t leave you alone and you want them to.

Monitoring and commenting
on your social media.
Setting up fake accounts
or using other people’s
accounts when you block
them
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Hanging around and
watching you all the time at
work, school, home

Always messaging and
texting you
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Always asking people
where you are
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DEFINITION CARD:
8 
CYBER BULLYING AND HARASSMENT
DEFINITION
This is when someone uses technology to bully and harass you. It can be against
the law and you can be charged.

Using social media to
humiliate, embarrass,
threaten or intimidate
someone
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Scaring, picking on or
tormenting or deliberately
harassing someone using
social media

Using social media to
sexually humiliate or expose
another person
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DEFINITION CARD:
9 
SOCIAL ABUSE/CONTROL OVER WHO
YOU TALK TO AND WHERE YOU GO
DEFINITION
This can make you feel controlled and powerless and also very alone.

Checking up on you all
the time

Keeping you away from
family and friends
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Acting jealous and
controlling
Running your family and
friends down

Keeping you away from
your LGBTIQ community
THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES
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2.4: IMPACTS OF RELATIONSHIP VIOLENCE
PAGE 1 OF 2

FOR FACILITATOR
Print onto A3 before laminating
and cutting into cards.

Feeling trapped

Feeling ashamed

Doing badly at school

Damaged self-esteem

Feeling controlled

Isolating from and losing
interest in family and
friends

Feel confused/anxious

Becoming depressed

Feeling scared and
fearful

This makes reading and handling
the cards easy for young people.

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES
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Make 5–6 sets so there is a set
for each group.
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IMPACT CARDS
PAGE 2 OF 2

FOR FACILITATOR
Print onto A3 before laminating
and cutting into cards.

Starting to self-harm

Dressing differently

Family problems

Losing interest in
favourite activities

Not trusting their
own thinking

Feeling like everything
is their fault

Feeling scared to
be themselves

Having trouble
sleeping

This makes reading and handling
the cards easy for young people.
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Make 5–6 sets so there is a set
for each group.
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3: LOVES ME LOVES ME NOT

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 3

• Loves Me Loves Me Not DVD*

In this session we further explore
relationships and relationship violence.
Participants will be shown a DVD
that was produced by the Australian
Government a few years ago. The DVD
is called Loves Me, Loves Me Not and
is based on a true story. Angela Barker
is a young woman who was in an
abusive relationship.

Increased understanding of relationship
violence and its impacts on young
people.

Step 1

• L
 aminated signs
– OK, NOT OK, STILL DECIDING
• Laminated Statements of events
• Copy of Angela’s Letter

TIME NEEDED
60 mins

After watching the DVD, young people
will unpack their thoughts and feelings
about it and also identify the healthy
and unhealthy aspects of Angela’s
relationship with Dale.

Explain to young people that today’s
session will be around relationships
and relationship violence.
Step 2
Explain that today’s session is going
to focus on watching a DVD about
a young woman called Angela Barker
and her experience of relationship
violence.
Step 3
Explain that the DVD can be
confronting and remind young people
that they can take a break at any time
if they are feeling overwhelmed or
uncomfortable.
Step 4

*	To get a free copy of the DVD
please contact the Department
of Social Services (Publications)

 eassure the young people that after
R
watching the DVD there will be plenty
of time and to discuss the content and
to ask any questions.

Phone: 1800 050 009
There is a limit of 3 copies per order.
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• Masking tape
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3.1: LOVES ME LOVES ME NOT

ACTIVITY OPTION A AND B

THE AIMS OF THIS ACTIVITY

TIME NEEDED

MATERIALS NEEDED

Background information

• T
 o provide young people with a
real life scenario that focuses
on a young woman’s experience
of relationship violence.

35 minutes

• Loves Me Loves Me Not DVD

Loves Me Loves Me Not is a film that
was produced by the Australian
Federal government. It was developed
as a resource for high schools to
address relationship violence. It tells
Angela Barkers story. Angela was a
young woman who became involved
in an abusive relationship. It involves
interviews with friends, family and
community members and shows the
progression of the relationship.

• T
 o highlight the different types
of relationship violence

• Masking tape
• Laminated statements of events
• Laminated cards - OK, NOT OK,
STILL DECIDING

• T
 o show the impact of relationship
violence on the victim, her family
and friends and the and wider
community.
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It is very powerful and quite confronting
and it is important to speak with young
people about this prior to the DVD
being shown. Let them know they
don’t have to watch it and can leave at
anytime if they wish.
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3.1: LOVES ME LOVES ME NOT

QUESTIONS THAT YOUNG
PEOPLE OFTEN ASK

ANGELA BARKER; SINCE THE
END OF THE DOCUMENTARY

YOUNG VICTORIAN
OF THE YEAR, 2012

WATCH THE 2010 INTERVIEWS
WITH ANGELA BARKER

Did Dale go to jail?
Yes.

• N
 ow aged 24, Angela can move
about with an electric wheelchair
and can speak with the aid of
electronic devices.

Angela was recognised for her work as
a Young Care advocate around young
people with disabilities, educating the
community about communicating with
people with disabilities; and advocating
for young people’s needs in nursing
homes and preventing violence
against women.

ABC interview

Is he out now?
Yes. He got out in August 2010,
with conditions.
What do you know about Dale?
He has shown no remorse.
How could Dale do that to her?
Dale was not diagnosed with any
mental illness or substance abuse
issues. We hope that as we run the
sessions you will understand how this
can happen and what you can do as
young people to make sure it does not.
(Young people may have questions
you don’t have the answer to. That is
OK. Tell them someone will get back to
them later. You can tell them these are
the sorts of questions lots of people
would be curious about.)

• A
 ngela was in hospital for 3 years
and also lived in a nursing home
for 2 years
• A
 ngela has achieved her Bachelor
degree and now lives in Melbourne

SMH article
Weeowiser article

• A
 ngela has been fighting her cause
for specialised services to cater
for young people with disabilities,
and for greater public awareness
and education about relationship
violence. She has made numerous
speeches to school students, and
represented Australia at the United
Nations.
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How long did he get?
10 years with a non-parole period of 7
years. He only served the non-parole
time.

• A
 ngela is an ambassador for Building
Better Lives which is an organisation
campaigning to get young people
out of nursing homes and into
appropriate care facilities.
• A
 ngela says she still ‘wants to fall
in love’.
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3.1: LOVES ME LOVES ME NOT

ACTIVITY 3.1

25 minutes
Materials needed
• Loves Me Loves Me Not DVD*
• Masking tape

- Angela having to ask permission from
Dale
- Angela’s personality changed
- Bashing Angela in the park
- Getting in between Angela and her
friends

Facilitator Tip: Place each statement on
A4 paper and laminate so you have 25
A4 cards to work with.

Young people can stand near the 3
different cards on the line and hold their
statements or place them on the floor
near the cards.

Step 1

• Is this behaviour OK (healthy) or NOT
OK (unhealthy) in a relationship?

Play the DVD

- Hits Angela and assaults her
neighbour, Ken
- Angela was 14 and Dale was 18 when
they started dating

Step 2

- Having fun together

- Conning Angela into going out with
him again by being really good and not
arguing

-O
 bsessing with each other all the time

- Spending time together

-W
 aiting for her before and after work

- Everything revolved around Dale

Set up a line on the floor with OK, NOT
OK, STILL DECIDING laminated signs.
Hand out the laminated Statement of
Events to each young person (should
be enough for one each).

- Drawing her ‘wicked’ pictures

- Yelling at Angela and embarrassing her
in front of others

• L
 aminated signs
– OK, NOT OK, STILL DECIDING
• Laminated Statements of events
- Looking at the stars
- Constantly checking up on her

- Threatening to hurt himself
- Lots of kissing and hugging
-B
 eing possessive and always with
her and her mates
-T
 elling her that her family is trying to
split them up

- A pattern of breaking up and getting
back together again
- Angela felt loved and wanted and she
liked that feeling
- He would never let her go
- Utterly infatuated - a need for each
other
- He said that he loved her
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Debrief and questions - see tip sheet
Step 3

Step 4
Explain that the statements represent
all the different behaviours and events
that happened in Anj and Dale’s
relationship.
Ask young people to consider the
questions on the associated slide
on the powerpoint and place the
statements accordingly near the OK,
NOT OK, STILL DECIDING cards.

• Is there a possibility the behaviour
could be in the STILL DECIDING area
because it could be either healthy or
unhealthy - depending on the situation?
• What is the real agenda behind Dale’s
behaviour? (E.g. Not allowing Angela
to be with her friends by herself – why
would Dale have to be with her all the
time?)
• Where would I draw the line?
Would I act like this or accept this
behaviour in my relationships?
Step 5
Discuss as a whole group if everyone
feels the statements have been placed
in the right area and ask if there are
any statements that should be moved?
If there are statements in the STILL
DECIDING area - invite young people to
discuss why the behaviour/event is there.

182

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Time needed
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3.1: LOVES ME LOVES ME NOT

ACTIVITY 3.1 CONTINUED

Statements in the STILL DECIDING area
are a great opportunity to discuss how
some behaviours can be in the ‘gray
area’ when it comes to relationships
and could move into healthy or
unhealthy depending on the agenda
behind the behaviour. An example of
this is the ‘Lots of kissing and hugging.’
Many young people have pointed out
that not everyone likes to be hugged
and kissed and forcing this on your
partner/bf/gf is not okay.
Ask young people whether they would
have had different responses in the
activity if we were considering a same
sex relationship.
Facilitator Tip 2:
Discuss the Cycle of Violence - For
example, “In the video we just watched
it might seem like Anj and Dale’s
relationship went from healthy to
unhealthy along a straight line.

However, what we know is that
relationships have cycles of violence.
This means that relationships have
times when it is really unsafe and then
times when it feels ok. That is what can
make it hard to end a relationship that
is unhealthy because of these cycles.
Anj experienced this in her relationship
with Dale as he would hurt her and then
draw her pictures and make her feel
special so that she would forgive him.”

Step 6 continued...

Step 6

• Why might a person stay in a
relationship even though they knew
that what was happening to them was
not ok?

Red Flags - Explain that red flags are
like warning signs that a relationship
is becoming abusive. Early warning
signs can also be a ‘gut’ feeling that
something is wrong. Ask young people
to imagine that Angela was their
friend and they were aware of Dale’s
behaviour from what they had seen and
heard.
Facilitate a conversation with the
following questions:
• Where would you place a red flag in
terms of what was happening in Anj
and Dale’s relationship?
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• What could you say or do here to
help Anj?
• Considering your safety and Anj’s
safety, what could you say or do if you
witnessed Dale abusing Anj?
• Would the placement of the red flag
be the same if the young person was in
Anj’s situation themselves? What might
get in the way of someone recognising
abuse in their own relationship?

Step 7
Flip it to healthy. Imagine that Dale and
Anj had a healthy relationship. ( You
could hand young people a post it note
here to write on). Ask young people to
choose unhealthy/abusive behaviour
that Dale displayed and flip it to a
more respectful/healthy behaviour. A
good sign of a healthy relationship is
that each person feels physically and
emotionally safe.

A healthy relationship will still have
ups and downs and even arguments
but each person takes responsibility
for their actions and emotions without
making somebody feel unsafe. Consider
answers as a group.
Step 8
Finish by saying that abuse in
relationships can sometimes be difficult
to see at first. It can sneak up on you.
This is why we need to be really clear
with ourselves about what behaviours
are OK for us and which ones cross
the line. Although Dale and Angela
were in a heterosexual relationship, this
applies to young people in same sex
relationships too.

*	To get a free copy of the DVD
please contact the Department
of Social Services (Publications)
Phone: 1800 050 009. There is a limit
of 3 copies per order.
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OK
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NOT OK
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3.2: ANGELA’S LETTER

ACTIVITY 3.2
Time needed:

Step 1

Step 3

10-15 minutes

Explain that in December 2016, Angela
was asked to write a letter to her
16-year-old self and what she wishes
her younger self would have known.
In this letter, Anj reflected on her
relationship with Dale.

Explain that whilst Angela cannot
change what happened in her past,
she does not want the same thing to
happen to other young people. This is
why she chose to have her story told in
the documentary. Ask young people to
nominate what they think is Angela’s
best piece (or pieces) of advice in her
letter that young people should be
aware of today.

Materials needed:
• Copy of Angela’s letter on the next
page. (The shorter version is available
on the accompanying PowerPoint
slide).

Step 2
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Read or have young people read the
letter. Ask young people what stood
out for them in Anj’s letter.
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ANJ’S LETTER TO HER 16 YEAR OLD SELF

I know you think you have everything
under control and you are one “cool
chick”. But you know how crazy your
boyfriend gets because he thinks
he owns you? It’s a pattern in his
behaviour that will change your life
forever.
You answer to him and only to him. He
even believes he has higher authority
over you than mum and dad. I know
you feel it’s your responsibility as his
girlfriend to please him – which you do,
always following his command, even
when you know you shouldn’t. But
being “cool” at school and being an
effective, successful woman are two
completely different things.
It won’t kill you to open your ears
and listen to your mum. Don’t think
his behaviour will get better – or that
he cares and is only expressing his
affection. Real affection and care
do not come in the guise of physical
and emotional abuse, threats and
punishments.

You should get out – and get out quick.
Do it in a public setting. Respect yourself,
back yourself, and trust your natural
instincts.
Anj, I want you to know that you are not
to blame for what will happen just before
you turn 17. The fault lies only with him.
You do break up with your boyfriend, but
he attacks you in a quiet park and leaves
you for dead.
Because of his violence, your life will
change. Forever.
Your ex will go to jail. But you’ll spend
eight weeks in hospital, four months in
rehab and another two years in a nursing
home. Everything will become difficult
– to do, to express or to be. It’s going to
take you five years to learn to talk again.
Please don’t blame yourself for your
ex-boyfriend’s crime. And remember
that which makes you special, makes
you beautiful. Looks are transitory. Your
smarts, infectious smile, tenacity and
precious gift of always drawing on the
positive are the things that make you
truly beautiful.
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They will help you overcome the
challenges ahead and build a
meaningful life.
You will live with an acquired brain
injury and be in a wheelchair. You’ll also
campaign against domestic violence
– and for respectful relationships – to
help kids and men and women to say
no to violence. Your work will take
you to many places, from schools to
police stations and even the United
Nations. You’ll find working part-time
in IT security at National Australia Bank
will help you feel “normal” again. You’ll
write poetry.
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Dear lil’ Angela,

You will grow up to be a wonderful
woman Angela – you are one already!
Don’t ever forget this – no matter what.
Lots of love,
Anj.
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4: ATTITUDES, BELIEFS AND RELATIONSHIP VIOLENCE

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 4

• Masking tape for activity

In this session we explore some
commonly held beliefs and attitudes in
our society about relationship violence.
This session also allows young people
the opportunity to reflect on their own
belief system. We also explore the way
that violence is justified in relationships
through the use of excuses and shifting
of responsibility.

• Y
 oung people will be able to explore
their beliefs and ideas about
commonly held beliefs regarding
relationship violence.

Step 1

• Laminated statements
– Fact and Crap cards
• Cardboard or paper masks

TIME NEEDED
60 mins
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• Y
 oung people will explore ideas
around excuses for behaviour that
are not ok and reflect on why this
happens

Explain to young people that this
session is about exploring commonly
held beliefs in the community
about relationship violence. In this
session they will also be looking at
excuses that are often used to justify
behaviour that is unhealthy.
Step 2
It is important to reinforce that
everyone has different opinions based
on their own life experience. This is
a space to explore different opinions
respectfully.
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• Abuse/Excuse cards
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4.1: ATTITUDES AND BELIEFS
ACTIVITY 4.1
Time needed

Step 1

This activity allows young people
to really unpack some of the myths
and attitudes that are in our
communities about relationship
violence. It is important that they have
an opportunity to do this in a safe way
without judgement. Facilitators also
need to be very clear as to where they
stand when it comes to these ideas. It
is not the role of the facilitators to tell
young people what’s right, rather they
can provide statistics and facts and
facilitate discussion.

10-20 minutes

Can be run as a whole group, pairs
or individually. Hand out cards
accordingly. Explain to young people
that there are many different beliefs
and attitudes about relationships and
violence. Unfortunately, some beliefs
and attitudes continue to maintain and
justify violence in relationships.

If running short on time, choose only 2-3
statements that are particularly relevant
to your young people
Materials needed
• Statements
• FACT or CRAP cards

Facilitator Tips:
• Make a decision about whether a
whole group, small group or pairs
activity would best engage the young
people.
• Recognise that these statements
do not always result in a clear
response ‘fact or crap’ and encourage
discussion.
Aims of this activity
 o deconstruct myths and attitudes
T
that perpetuate violence in
relationships.
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Our attitudes and beliefs don’t just
magically appear in our mind when
we are born, we inherit them from our
family, our community or we can even
absorb them from the media and our
peers. For that reason, we need to
realise that some of our attitudes and
beliefs are not necessarily fact and
it’s important to listen to what others
have to say and challenge some of the
attitudes and beliefs that are harmful
or unhealthy to the way we handle our
relationships.

Note: Young people are going to hear
a number of different statements made
by people on the topic of relationship
violence and they have an opportunity
to express their opinions on these
statements via the Fact or Crap cards
(only use one card that they can
flip). Acknowledge that there may be
times when they are not sure about
a statement and statements are not
necessarily ‘clear cut’. Decide as a
whole group how they can indicate this
with their cards.
Step 2
Utilise the accompanying powerpoint
slide to show statements one by one
and allow some time for discussion.
The facilitator resource provides helpful
information and questioning techniques
to further promote discussion.

When we think back to Dale and Anj’s
story – what sort of attitudes and
beliefs do you think Dale had about
his relationship with Anj? (E.g., Dale
was in charge of everything, Anj was
his possession, Dale’s happiness was
reliant on Anj and what she did in the
relationship.)
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4.1 ATTITUDES AND BELIEFS HELPFUL RESPONSES AND QUESTIONS
PAGE 1 OF 2

STATEMENTS/MYTHS

Response:
Violence is always a choice. Responsibility for violence
rests solely with the abuser. Anyone who says they
were provoked into hitting their boyfriend, girlfriend
or partner is not taking responsibility for their
behaviour. They use excuses to try and make someone
else responsible. There are other ways to resolve
anger, jealousy and conflict and most people choose
these and are not violent.
Possible questions to ask young people:
• What other options does someone have other than
hitting or assaulting another person?
• Who ultimately makes the choice to hit or assault
another person?
• Could this statement be used to justify a person’s
use of violence in a relationship?
2. Ending a relationship with an abusive person is
easy to do

Dale threatened suicide if she didn’t go back out with
him. Angela was also not going out with Dale at the
time of the assault.

• Fear of the legal system and the police

It is extremely difficult to leave a violent and
controlling relationship. Victims leave many times
before they leave a violent and controlling relationship
permanently. There are many reasons for this
including:

In addition, LGBTIQ victims may:

• T
 he shame/embarrassment/humiliation associated
with admitting you are in a violent relationship
• Victims still care for their partners
• Victims believe that the violence is their own fault
• L
 imited or no access to financial assistance due
to financial dependence
• Lack of awareness of support services
• Threat of suicide
• F
 ear of isolation from community and
support networks
• Fear of rejection by friends and family

Facilitator Tip: Use this statement to reinforce help
services and support

• A belief that the situation will get better

Response:
Refer back to Angela’s story in the DVD. Angela and
Dale split up a number of times before Angela ended
the relationship permanently.

• A belief that people will think you are stupid for
being in this situation

• Low self-esteem and self-confidence.

• Believe they won’t be able to meet any other
LGBTIQ people and fear they will end up isolated and
alone
• Not be ‘out’ to friends or family, so unable to
mention the relationship let alone the violence
• Experience further difficulty finding suitable
support services
• Believe that leaving or disclosing is another ‘coming
out’ which they may not feel prepared to do
Possible questions to ask young people:
• What could create a barrier for someone to leave
their bf/gf/partner?
• Reflecting on Anj and Dale’s relationship, what made
it difficult for Anj to leave and ultimately stay out of a
relationship with Dale?

• A belief that no-one else will love you

• A religious commitment to a partner
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hitting them (so it is their fault)
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4.1 ATTITUDES AND BELIEFS HELPFUL RESPONSES AND QUESTIONS
PAGE 2 OF 2

STATEMENTS/MYTHS (CONTINUED)
Possible questions to ask young people:

Response:

• Is using what happened in your past a good excuse
for violence?

Domestic and family violence can happen to
anyone. Domestic and family violence happens in all
income brackets, countries, religious, cultures, ages,
sexualities, genders and sexes.

• Can someone choose not to be violent? How?

5. Being drunk or stressed causes relationship
violence

Possible questions to ask young people:

Response:

• Where do you think this belief might come from?

Alcohol or stress can exacerbate situations but
they are not a cause of relationship violence. Both
alcohol and stress are often used as an excuse for
violence against women and children. It is easier for
perpetrators to blame alcohol or stress and this stops
the perpetrator being responsible for his/her violence.
But alcohol nor stress does not and cannot MAKE a
person violent. If someone does become more violent
when they drink, they can make a choice not to drink.
The majority of individuals who drink alcohol or are
stressed are not violent. Using violence is a choice.
Domestic and family violence is also not just an act of
physical violence. As discussed previously it includes
social, emotional, financial and cultural abuse.

• How does relationship violence become such a
hidden crime?
4. If you have grown up with violence then you will
be violent yourself
Response:
The relationship between exposure to violence in
childhood and becoming an adult perpetrator is a
complex one. There are many factors that contribute
to someone becoming a perpetrator.
Whilst it is true that some people who are violent do
come from a violent background, many people who
are abusive in their relationships do not come from
violent backgrounds. Other people who do come from
abusive backgrounds do not abuse their partners.
They choose to deal with their problems in a nonviolent and constructive way.

5. OPTIONAL STATEMENT (If time permits).
A man could just fight back if his male partner was
violent
Response:
Power is often associated with physical strength.
However, In a relationship characterised by violence,
a perpetrator often uses many types of violence to
manipulate and control their partner to make them
feel weak and powerless. Physical violence happens in
gay, lesbian and heterosexual relationships regardless
of gender, size or stature.
Possible questions to ask young people:
• What might stop someone from being able to fight
back or protect themselves?
• What could be some other ways that someone may
have power over another person?

Possible questions to ask young people:
• If a person blames alcohol or stress for their violent
actions, what are they trying to do?
• If alcohol or stress caused violence then wouldn’t
everyone who is stressed or drunk be violent?
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FACT
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4.2: ABUSE EXCUSE

ACTIVITY 4.2:

Young people will explore how
abusive or unhealthy behaviour can be
excused in relationships.
Time needed
30 minutes
Materials needed
• Facilitator PowerPoint
• Types of Relationship Violence cards
(from Session 2)
• Lying lips laminated poster (enlarged
to A3 size)
• Blu-tak
Facilitator Tip – Further excuses can
be added to this activity to reflect
what is occurring within different
communities and cultures in relation to
violence.

Say: There are many ways that people
can try to justify their abusive behaviour
such as shifting the blame to someone
or something instead of taking
responsibility. When a person makes
excuses, they don’t have to face the
fact that they are ultimately in charge of
their own behaviour and the way they
respond to their emotions.
In Anj Barker’s story her dad, Ian,
makes the valid point that Dale said
he loved Anj, yet he could ‘do this’ to
her (horrifically assault her and leave
her for dead). Often, as in Anj’s case,
abuse is clouded by ‘love,’ which makes
it confusing and difficult to see past the
excuses to what is really happening.
In this activity, we are going to look at
a range of different excuses for abusive
behaviours and match them up with the
different types of relationship violence
that we explored earlier in the program.

Hand out excuse cards and ask young
people to match up the excuse for abusive
behaviour to the Relationship Violence
cards. Note that some excuses may not be
‘clear cut’ in terms of the actual behaviour
and could fit under a number of the
different types of abuse. There are also
some blank cards for young people to
write in some ‘excuses’ that they may be
aware of or have heard used in the past.)

• Can others make excuses for someone’s
abusive behaviour as well? (E.g., ‘Oh he is
just under a lot of pressure at the moment’
or ‘If his girlfriend didn’t nag him so much he
wouldn’t have to smack her in the mouth.’)
Give examples that may be specific to your
group.

Step 3

• What does it take to actually change
behaviour?

Discuss the placement of excuses as a
whole group before moving excuses onto
the Lying Lips poster to support other
activities in the program.
Note with young people that excuses
such as these are definitely red flags in a
relationship as they can tell us a lot about
a person and whether they are willing to
take responsibility for their behaviour.

Step 1

Step 2

Support questions to encourage reflection
in this activity:

Pairs, small groups or whole group.
Show the PowerPoint slide with the
Abuse + Excuse ≠ Love laminated card.

Review ‘Types of Relationship Violence’
Cards and place them on a wall or floor
so abuse excuse cards can be placed
around them.

• When someone is constantly blaming
someone or something for their behaviour,
what do you think is the likelihood of that
person changing their behaviour?
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• Can we actually change someone else’s
behaviour by being in a relationship with
them?

The following question does not require
young people to disclose their answer in
the group. The question is more about
giving young people a few minutes of quiet
reflection time.
• (Without feeling the need to answer) Do
you recognise any excuses in here that you
may have used in the past? It can be very
easy to distract ourselves from our own
behaviour by pointing fingers at others.
Step 4
When this activity is finished stick
up the lying lips with the abuse
cards around it.

195

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Aims of this activity
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ABUSE + EXCUSE CARD
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ABUSE + EXCUSE ≠ LOVE
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LYING LIPS LAMINATED POSTER

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

197

AMS.002.0202

ABUSE EXCUSE CARDS

2

3

I don’t want you
to spend time with
your family or friends
because I can’t bear
to be without you.
I want to know what
you’re doing all the time
because I don’t trust
other guys/girls at your
school/work/sport.
Your family/community
are trying to turn you
against me. This is why I
don’t want you hanging
around them.

4

5

6

My last partner
cheated on me
and that is why I can’t
trust you.

I only take you to
work/school/sport and
wait there and meet
you after because I
want you to be safe.

I lost control and
smashed your stuff
because I couldn’t
help myself.
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7

8

9

I only hit you because
I go crazy when I
think of you being
with someone else.

I was stoned – I didn’t
know what I was
doing.

I was drunk – I didn’t
know what I was
doing.
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ABUSE EXCUSE CARDS

11

12

You’re a disgrace to
the gay/lesbian/queer
community. This is why
no one else would go out
with you and you are lucky
I will put up with you.

You are a bitch and
you get what you
deserve.

If you weren’t so
stupid I wouldn’t
make fun of you in
front of your friends.

13

14

15

You deserved a
smack in the mouth
for being such a
smart mouth.

Men need to
be in charge of
relationships and you
need to do what you
are told.
You’re a hopeless
partner. If you were a
better partner I would
treat you better.
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16

17

18

I have never hit
another girl/guy. You
make me act crazy.

I was only swearing
at you because you
made me so angry.

If you leave, I will kill
myself, I can’t live
without you.
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ABUSE EXCUSE CARDS

20

21

I only called you a
slut because you were
flirting.

I only hurt myself
because I’m worried
you will leave me.

22

23

I said you looked like
a slut in that outfit
because I don’t want
other guys looking at
what is mine.
I only ‘outed you as
gay’ to other people
because I didn’t want
them hitting on you.
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You provoked me
into hitting you.
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5: BEING A GOOD MATE AND AN ACTIVE BYSTANDER

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 5

• Tips for supporting a friend

In this session, young people will
explore ways to keep themselves and
their friends safe in relation to an
abusive relationship. The second part
of the session will explore the concept
of being an active bystander to support
the prevention of violence in their
community.

• Y
 oung people will be able to discuss
helpful ways to support a friend and
gain a better understanding of local
and online support services and how
to access them.

Step 1

• Y
 oung people will gain a better
understanding of the concept of
being an active bystander and the
challenges and safety considerations
they may face.

Step 2

• Example of a safety plan
• Healthy Relationships clip
• Bystander clip

TIME NEEDED

• D
 iscuss with young people the
difference between bystander
and active bystander behaviour,
encouraging personal safety and
alternatives actions to confronting
the offender.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

60 mins

• E
 xplain to young people that they will
be exploring ways to support a friend
or themselves if abuse is occurring in
their relationships.
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5.1: RECOGNISING ABUSE AND SUPPORTING A FRIEND

ACTIVITY 5.1

‘Healthy Relationships’ is an animated
short film launched by the Aboriginal
Family Violence Prevention and Legal
Service of Victoria. The film tells the
story of fictional character Kiah and
illustrates some of the danger signs
associated with a controlling, abusive
and violent relationship, while also
highlighting culture as a protective
factor and encouraging young people
to draw strength from family and
friends.

Step 1

Step 2

Step 3

Play the Healthy Relationships clip.
Discussion can centre on the way
Kiah’s friend managed a very difficult
conversation with Kiah and showed
great support without isolating Kiah
even more from her friends. Ask young
people, ‘What do you think is the
worst thing you could do or say when
someone comes to you for support?’
‘What do you think good support looks
like and sounds like?’

In pairs or small groups.

Let young people know that on the
back of the Tip Sheet is an example of a
Safety Plan (Facilitator can laminate Tip
Sheets and photocopy Safety Plan on
the back). Remember that not everyone
will want to end their relationship but
there are still strategies to increase
safety as much as possible. Discuss
points with young people including
local support services and how they
can access them. You may also wish to
show further online support services,
such as Kids Helpline, here.

Time needed
30 minutes
Materials needed

Provide handout on ‘Tips for
Supporting a Friend’ for young people
to look at and discuss. Ask young
people, ‘How would you know when to
support a friend to get professional/
adult support? (E.g., When your friend
is unsafe and at risk of harm, when a
friend is talking about ending their life
or doing something dangerous, when
you are suffering as a result of trying
to support your friend - not sleeping,
feeling low, loss of appetite, etc)
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Background information on the
‘Healthy Relationships’ clip

Refer back to the Anj Barker story and
discuss what would be the best time to
let an adult know what was happening
in her relationship with Dale.

• Tip Sheet: How to support a friend
• Clip: Healthy Relationships
• Safety plan
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TIP SHEET FOR SUPPORTING A FRIEND
YOU NEED INFORMATION ON LOCAL SERVICES THAT CAN ASSIST YOUNG PEOPLE WHO ARE VICTIMS
AND WHO ARE PERPETRATING VIOLENCE.

• Listen fully and don’t minimise or judge what they have to say (e.g. ‘You’ll be
right’ or ‘That’s nothing compared to what is happening to blah, blah’).
• Don’t gossip but do encourage them to get further support from a trusted
adult or service.
• Recognise their courage, as this stuff is not easy to talk about.
• Make sure they are safe and discuss safety strategies - keep yourself safe as
well (see safety plan).
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• You may have to seek help on their behalf if the situation is unsafe (red flags).
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EXAMPLE OF A SAFETY PLAN
• You have a right to be safe!
• Tell someone what is happening - a trusted friend, parent, adult - all 3 is even
better!
• You can talk to a counsellor (anonymously) on 1800 RESPECT if you are not
sure to start with.
• Stay in the company of friends or family as much as possible.
• Be mindful that if you chose to end the relationship the other person may
either become more abusive or the total opposite - to try and win you back.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• Cut all access to you (if ending a relationship) - including social media.
• If at school together - consider letting the school counsellor or school nurse
know so they can support your safety.
• You may need to talk with the police if the behaviour continues to be
abusive. Young people CAN access a Domestic and Family Violence Protection
Order if there is violence during or after a relationship has ended.
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5.2: BYSTANDER BEHAVIOUR

ACTIVITY 5.2
Step 1

Step 4

Say: Healthy relationships are really
important for our well-being and there
is nothing like having a good friend
who has your back. However, when it
comes to a friend being the offender
rather than the victim, what happens
then? When we turn a blind eye, ignore
or even participate in the behaviour we
are actually giving out the message that
this type of behaviour is acceptable
or okay. What happens then when the
offender is a stranger?

Ask some questions:

Step 2
Play the POWA ad and discuss what
young people noticed.
Step 3
After the clip you can talk about being
a bystander and give them the handout
“what is a bystander?”

• W
 hy would someone speak up
about the loud drumming but not the
violence?
• What stops people from stepping in?
• W
 hat might people think if this was
two women living together, or two
men?
• W
 hat does this say about violence in
same-sex relationships?
Step 5
Facilitators can ask the following
questions and utilise the accompanying
slide from the powerpoint (What is a
Bystander) to support the discussion:
• What stops people from stepping in
and doing something?
• Considering personal safety, what
could someone do to help in this
situation?
• What might people think or do if
it was two women in a relationship
together, or two men?

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

• What is the difference between a
bystander and an active bystander?
• What does it take to stop relationship
violence or any kind of violence such as
bullying and racism?
Step 5
If time permits, check out the following
online resources with young people
from the website - The Line.

In particular - Taking Action and What
To Do If A Mate Crosses the Line. .
https://www.theline.org.au/respecttake-action.
This resource provides a discussion
around unhealthy behaviours that may
be deemed to be acceptable because
they are not considered abusive and
are often seen as harmless fun or
banter.
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Explain that the following clip shows a
social experiment that was conducted
in South Africa regarding relationship
violence and bystander behaviour.

• What stops people from stepping in?
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WHAT IS A BYSTANDER?

HAND OUT:
BYSTANDING
What is a Bystander?

What is an Active Bystander?

Why does it matter?

Being a bystander

A Bystander is someone who observes
a conflict or unacceptable behaviour.
It might be something serious or
minor, one-time or repeated, but the
Bystander knows that the behaviour
is destructive or likely to make
a situation worse.

• A
 n Active Bystander does something
to make a difference!

• It matters to the person who is being
harmed or may be harmed

• A
 n Active Bystander assesses the
situation to check out that something
needs to be done

• It can change the attitudes and
beliefs that support violence in
our community

• W
 e have all been a bystander in
our lives, and we will be in situations
where we are bystanders in
the future.

• A
 n Active Bystander thinks about
different options and chooses a safe
strategy for responding

• It can PREVENT violence!

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• O
 ur choice is about whether we are
going to be an Active Bystander
who speaks up and does something,
or a Passive Bystander who stands
by and says nothing.
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6: SEX, RELATIONSHIPS AND UNWRITTEN RULES

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 6

• List of relevant Unwritten Rules
(see PowerPoint and add or change
to support relevancy to your young
people as necessary)

In this session, young people will have
an opportunity to explore the concept
of ‘Unwritten Rules. ’ Unwritten Rules
around sex and relationships tend to be
based on attitudes and beliefs about
how guys and girls should behave.
They influence the way young people
interact in relationships and how they
treat each other. They also play out
in the way we treat victims of sexual
violence.

• Develop a greater understanding of
the Unwritten Rules and how they can
be harmful to relationships.

Step 1

OR
• Option B - Truth and Lies statements
(use accompanying PowerPoint slide or
print the statements to use with small
groups)
• ‘James is Dead’ clip

TIME NEEDED
60 mins

• Ability to recognise the influence of
‘Unwritten Rules’ in relation to people’s
behaviour and decision making.
• Develop a greater awareness of the
attitudes and beliefs that continue to
perpetuate sexual violence and victim
blaming.

Step 2
Depending on your group dynamics
and size, choose from Option A
(Scenarios) or B (Continuum) for
further discussion around attitudes and
belief systems. The scenarios provide
further opportunity to understand and
recognise the Unwritten Rules behind
the choices people make. Information
and support questions for facilitators
are provided for both options.
Step 3
View and discuss the clip ‘James is
Dead.’ The clip has a unique twist on
the frequent issue of victim blaming.
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• Option A - scenarios (printed and
laminated)

Discuss the concept of Unwritten Rules
in relationships with young people and
look at some common rules that can
influence the way sex and relationships
are viewed and played out.
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6.1: UNWRITTEN RULES IN SEX AND RELATIONSHIPS

ACTIVITY 6.1
Step 1

15 minutes

Explain: “When it comes to relationships
and sex have you noticed that there
seems to be a lot of opinions and beliefs
as to how people should think and behave
and even who people should date?
Opinions and beliefs (no matter how
crazy they seem) are often reinforced in
groups by the group members and can
be used as a type of control mechanism
for the group to keep everyone
behaving in the same way. For example
- think about how guys are expected
to behave and how girls are expected
to behave in relationships - are there
differences? What happens if someone
doesn’t conform to those ideas or
expectations? We can refer to those ideas
or expectations as the ‘Unwritten Rules’
and gender stereotypes, pornography
and popular media feed into them. These
rules are not written down anywhere yet
everyone in the group seems to know
them and follow them without question.
One of the biggest reasons people follow
the Unwritten Rules is out of fear of being
teased, ostracised or gossiped about.

Materials needed
• Powerpoint slide

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

You can refer to the movie ‘Mean Girls’
here if facilitators and the group is
familiar with the story.
Step 2
Show the slide with examples of
Unwritten Rules.
(Facilitator Tip: This side really needs
to be considered in terms of the young
people you are working with. We
have provided a list of some common
‘Unwritten Rules’, however, there may
be certain ‘rules’ or ‘beliefs’ that you
are aware of with your young people
that perpetuate unhealthy behaviours
in their relationships.)

Step 3
Discuss these questions to promote
further discussion (this can be done as
a large group or in small groups):
• Have you ever heard of these
Unwritten Rules when it comes to
relationships?
• Do you think they are helpful or
harmful?
• What impact might they have on a
relationship? Who reinforces them?
• Do you know any other Unwritten
Rules? Discuss in small groups or as a
whole group.

• Don’t dog the boys
• Girls that sleep around are sluts (and
are only good for sex)
• Guys should be ‘in charge’ during sex
• You should just keep going until you
get a ‘No’
• You need to have sex like a porn star
• Sexy behaviour = sex
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Time needed
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6.2: OPTION A - SEX AND RELATIONSHIP SCENARIOS

ACTIVITY 6.2: OPTION A
Time needed

Step 2

Step 3

25 minutes

Allow young people to discuss their
scenario and associated questions.
Facilitator can support discussions by
moving between pairs or small groups.

When the group comes together,
quickly summarise each scenario and
pick out the most important elements
from the questions provided in the
Facilitator Resource Sheet.

Materials needed
• Scenarios
Facilitator Tip: If working in a class size
group, photocopy 3-4 copies of each
scenario and laminate.
Step 1
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Explain that we are going to have a
look at some relationship scenarios
in pairs or small groups. Ask young
people to keep an eye out for some of
the Unwritten Rules we just discussed
(in Activity 1) and reflect on how these
rules are impacting on the outcome
of each scenario. (Keep in mind that
not all young people will agree or
personally follow these rules).
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6.2: OPTION A - SCENARIOS
SCENARIO 1 OF 4

FINN AND SALLY

Sally came to the party in a pretty short
skirt and skimpy top so Finn though
that she was looking to hook up. Whilst
they were kissing, Finn put his hand
up Sally’s skirt and started touching
her. Sally tried to push his hand away
but Finn thought she was just mucking
around and besides, she hadn’t actually
said “No.” She was probably trying not
to seem too eager cause that’s what
girls do...

Questions:
• Do any parts of this scenario raise
some red flags for you?
• If someone wears clothes that
another person thinks are revealing
or sexy, does that mean it is okay to
assume they want to have sex?
• Should Finn just keep going until he
gets a “No”?
• Do you think Sally would get blamed
for Finn’s actions?
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Sally and Finn were hanging out with
each other and drinking at a party.
They knew each other from school but
were not in the same friendship group.
Finn was aware from the talk at school
that Sally had just broken off with her
boyfriend. It was also pretty common
knowledge that Sally had had sex with
a number of her past boyfriends.
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6.2: OPTION A - SCENARIOS

“If a girl has sex previously then the
expectation is that she will be up for
sex with the next person as well.”
Link back to ‘Rights in a Relationship’
activity here. Everyone has a right
to decide when and if they will have
sex with someone. Just because a
person has had sex in a previous
relationship(s), doesn’t mean they will
automatically want to have sex with the
sex person they hook up with.
Some questions to help out:
• Who does this rule benefit/harm?
• Does this type of expectation/rule
consider what Sally may want in a
relationship?
• Do you think some people put
themselves first and only care about
what they want out of a relationship
rather than it being a two way street?
• Why does a rule like this even exist?

“If you dress a certain way, you are
asking for sex”
Clothes are never a green light for sex.
Just because you think a person is asking
for sex doesn’t make it a fact or true.
Assuming what people want or what they
are thinking actually perpetuates the
idea that sexual assault is okay or can be
excused in certain circumstances.
Some questions to help out:
• Who does this rule benefit/harm?
• Do we ever question what a guy way
wear? How come?
• How would you actually know if
someone wanted to have sex?
• Can you rely on clothes alone to tell
you?

There are many reasons why someone may
not say anything including the fact they
could feel powerless and/or scared. People
may use other means to show they are not
comfortable including pushing a hand away,
turning their body away, becoming tense,
shutting down.
Some questions to help out:
• Who does this rule benefit/harm?
• What is the best way to tell if someone
wants to have sex?
• How important is body language?
• How might someone show they aren’t
interested?
• What could happen if someone just
assumes the other person wants to have
sex?

“The emphasis is on the girl to say
‘no’ if she doesn’t want to go any
further and ‘no’ actually means yes (a
commonly held misconception around
consent)”

Victim blaming - “If a girl is at a party,
dressed in a sexy outfit, drinking,
flirting/kissing with another person,
she is to blame if she ends up sexually
assaulted”

Waiting for someone to say no when it
comes to sexual activity is not consent.
Consent cannot just be implied or
assumed.

There is still a commonly held view in
society that a woman needs to behave in a
certain way to keep herself safe from sexual
assault.
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So, if she chooses to wear a certain outfit
or get drunk or even flirt with another
person she is then putting herself at risk
and is basically ‘asking for it’. This way of
thinking continues to put the emphasis
on what a woman needs to do to stop a
sexual assault rather than what a potential
offender needs to do to not offend. When
a woman is sexually assaulted, she is
scrutinised for her behaviour and the way
she dressed at the time, ultimately taking
the blame and responsibility away from
the offender and placing it squarely on
the victim. Victim blaming continues to
perpetuate the idea that sexual assault is
justified with certain women.
Some questions to help out:
• Who does this rule benefit/harm?
• Are there differences in the way
guys and girls are brought up in terms
of staying safe and preventing sexual
assault?
• Do you think we could impact on the
number of sexual assaults if we pay more
attention to the offender’s thoughts and
actions?
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FACILITATOR RESOURCE
FINN AND SALLY: UNWRITTEN RULES WITHIN THIS SCENARIO
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6.2: OPTION A - SCENARIOS
SCENARIO 2 OF 4

TJ AND ALEX

TJ’s mates joked around that the
movies were the best place to get
lots of action and TJ would be a total
legend if he could get Alex to give him
a head job on their first date.
On the night of the date, TJ started
kissing Alex as soon as the lights went
out. He then undid the zip of his pants
and started to push Alex’s head down
towards his open pants. When Alex
resisted TJ stated that he had paid for
everything and Alex had agreed to
come to the movies so...

Questions:
• Do any parts of this scenario raise
some red flags for you?
• What do you think about the ‘slutty’
comment? How does this label impact
on people and relationships?
• When you agree to go on a date or
hang out with someone does that mean
you owe that person sex?
• What would a respectful dating
scenario look like for TJ and Alex?
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TJ invited Alex to the movies on
Saturday night. He had heard on the
grapevine that Alex was not the ‘slutty’
type, which was good, as TJ didn’t want
to go out with someone who had a
reputation.
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6.2: OPTION A - SCENARIOS

FACILITATOR RESOURCE
TJ AND ALEX: UNWRITTEN RULES WITHIN THIS SCENARIO

Some questions to help out:
• Who does this rule benefit/harm?
• What messages do girls get and what
messages do guys get about having
sex?
• Who gets to decide if someone is a
slut or not? What is the criteria for this
judgement? How do you know that to
be factual?
• What makes people think they have
a right to comment or criticise people’s
sexual choices?
• How can we change this rule/belief?

When you dig under the surface of the
concept of a girl’s reputation, you will
find that there is a commonly held belief
or ‘rule’ that girls who have multiple
sexual partners are only good for sex
whereas the girls without the reputation
are ‘relationship material.’ This belief
impacts on the idea that certain girls
‘ask’ to be sexually assaulted which
leads to victim blaming and a lack of
empathy and support.
The notion that ‘real men’ are sexually
powerful, dominant, strong and never
to be rejected also does enormous
damage to young men. The young men
that ‘fail’ the masculinity test suffer
significant rejection, which reinforces
the stereotypical ideal of masculinity in
the boys that seem to fail, but also goes
on to confirm it for the young men that
pass. (See No ‘I’ in Sex - The Wireless)

Key message:
Stereotypical beliefs about how a girl
should behave and how a guy should
behave in a relationship influences the way
people view a young person’s sexuality
and the choices they make. A female
tends to be continually judged about her
sexuality and interest in sex whereby a
male is often encourage to have many
sexual encounters without repercussion or
negative consequences. In reality, girls can
be just as interested in sex as guys but risk
being socially punished for it.

“Sex is something that is owed to
someone - especially if they pay for a
dinner, provide a gift or even just go on
a date”
Some questions to help out:

Hollywood, social media and even
Disney movies spruik that love is
difficult, however the love interest
can be eventually ‘won over’ with
romantic gestures and persistence. The
problem here is when a person then
thinks of the other as their possession
or object of gratification. The idea
of expecting something in return for
romantic gestures, being nice or even
just going out, feeds into the notion of
power and control and being able to
control situations, people and events via
emotions, coercion and manipulation.
Key message:
Consensual sex requires all parties being
willing and interested in being intimate
together - not just one person expecting
to have their needs met.

• Who does this rule benefit/harm?
• What do you think leads people to think
they should be owed sex?
• What are other ways that someone may
guilt-trip another person into having sex?
• How can we change this rule/belief?
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“If a girl has sex with a number of
people she is considered a slut. If a
guy does the same, he is a legend”
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6.2: OPTION A - SCENARIOS
SCENARIO 3 OF 4

JAMIE AND BAILEY

They are both at the same party on the
weekend and catch up. After a while,
they decide to leave together and head
to Bailey’s place.
They end up in Bailey’s room and
decide to watch a movie. Bailey starts
to kiss and touch Jamie. Jamie is just
not into it and says, ‘No,’ Bailey starts
to pressure Jamie saying that everyone
would love to know Jamie’s secret.
Jamie gives in and Bailey keeps going.

Questions:
• Do any parts of this scenario raise
some red flags for you?
• What kind of abuse do you think
threatening to ‘out’ someone may fall
under? (Think about the different types
of abuse in the Relationship Violence
section)
• Where do people get the idea that
they need to pressure or threaten
people into having sex?
• What are some other ways that
someone could pressure another
person into having sex?
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Jamie and Bailey have been hooking up
for a while. They are not really together,
they like each other but it’s more of
a casual thing. Bailey is gay and is
comfortable with that. Jamie is not sure
yet and hasn’t said anything to anyone
about this.

• In a respectful relationship - what
would happen if one person didn’t want
to have sex?
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6.2: OPTION A - SCENARIOS

FACILITATOR RESOURCE
JAMIE AND BAILEY: UNWRITTEN RULES WITHIN THIS SCENARIO

Some questions to help out:
• Who does this rule benefit/harm?
• Does this type of expectation/rule
consider what Jamie may want in a
relationship?
• Do you think some people put
themselves first and only care about
what they want out of a relationship
rather than it being a two way street?

Key message:
Consent needs to happen every
time sexual activity is going to occur
whether it is with someone new or
someone you have been with before.
Assuming someone is up for sex just
because they were last time is not okay.
Circumstances change and people can
change their minds. Just because one
person wants to have sex does not
mean the other person automatically
does too.

“As long as you have a yes - it doesn’t
matter how you acquired it”
Some questions to help out:
• Is it true consent if someone has been
pressured into sex?
• Do you think movies, TV shows or even
porn supports the idea of respectful
relationships and true consent?
• How might someone ‘guilt-trip’ another
person into having sex?
• How can we change this rule/belief?

Key message:
Pressure and coercion are commonly
used to force a person into saying yes
or giving in to doing something they
do not want to do. True consent, that is
genuine and respectful, is given freely
with the person feeling that they have
an option to say yes or no without
retribution or negative consequences.
Guilt tripping, threatening to personally
humiliate or shame a person into
having sex is abusive and leads to nonconsensual sex.
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“If someone has had sex or
participated in sexual activity
previously, this is a green light for all
future sexual interaction”

• Why does a rule like this even exist?
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6.2: OPTION A - SCENARIOS
SCENARIO 4 OF 4

SAMMY AND JESSIE
Questions:
• Do any parts of this scenario raise
some red flags for you?
• How did Sammy and Jessie negotiate
consent in this scenario?
• What should happen if Sammy and
Jessie change their mind half way
through and do not want to continue?
• It is important to ‘check in’ with
the other person during sex (e.g. is
this okay, or would you like to try
something else)? Why/why not?
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Sammy and Jessie have been together
for about 6 months. They are both
16. They really like each other and are
good friends as well. They have been
talking about having sex for a while
now. They are at Jessie’s house. Jessie’s
parents are out for the night and are
due back later on. They are in the
bedroom kissing.
Sammy says to Jessie “Do you want to
keep going?”
Jessie says “Yeah I think so.”
Sammy says “Are you sure, you are
OK?”
Jessie says, “I will tell you if I want to
stop”.
Sammy says “Yeah I’ll let you know
too”.
They both end up agreeing to have sex.
They talk about it together afterwards.

216

AMS.002.0221

6.2: OPTION A - SCENARIOS

FACILITATOR RESOURCE
SAMMY AND JESSIE: UNWRITTEN RULES WITHIN THIS SCENARIO
Some questions to help out:

Key message:

• Where do young people learn about
consent?

The Sammy and Jessie scenario is
promoting ‘Consent Culture’ instead of a
‘Rape Culture’ that we see perpetuated
by some of the Unwritten Rules young
people bring into their relationships.
In this scenario we have two young
people who are communicating with
each other about having sex. They have
both consented to begin with and also
indicated that they will tell each other if
they want to stop.

• What are your thoughts on the way
Jessie and Sammy handled their first
time having sex?
• What needs to happen for us to have
a culture of consent?

Consent can be a complex and confusing
space for young people. Many young
people think that consent equals just
trying everything until the other person
says, ‘No.’ There is a misconception that
asking for consent is awkward and ‘kills
the mood.’ Young people often lack the
language and confidence to ask for (and
even give) consent as they have very little
opportunity to discuss and practice this
topic in a supported environment.
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• What is out there in our world that
encourages healthy consensual sex
as opposed to taking advantage of or
pressuring someone into sex? (What
about porn - what sort of messages do
we get about consent from porn?)

Check out this YouTube clip to see how
difficult adults find it to discuss how they
would ask for consent:
https://youtu.be/Eu_VexVpZhM
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6.2: OPTION B - STATEMENTS - TRUTH AND LIES

ACTIVITY 6.2: OPTION B

The use of a continuum line helps
young people to explore their beliefs
and attitudes around sex and consent
with the help of thought provoking
statements. Utilising a continuum
means that young people can stand
anywhere on the line without having to
be black or white about their thinking.
The line also provides opportunity
for movement should a young person
change their mind. When young people
choose the ‘Not Sure’ space it is great
to indicate that being undecided
is okay and it means they have an
opportunity to listen to everyone’s
point of view.
The aim of this activity is to promote
discussion and debate and it is
important that young people can
have a voice without feeling judged or
attacked. This activity is giving young
people an opportunity to hear different
points of view and understand that
beliefs and attitudes are not necessarily
based on fact or truth. Using ‘curious’
questioning to support reflection is
essential in this activity.

TOP TIPS
The facilitator response sheet provides
suggestions for the different statements
so please be familiar with this resource
before you run the activity.
Aims of this activity
 o explore and deconstruct
T
attitudes and beliefs about sex
and sexual assault.
Time needed
25 minutes
Materials needed
• Statements (these are on the
facilitator PowerPoint)
• Agree / Disagree / Not sure
Step 1:
Explain to young people that you
are going to show them a range of
statements people have made regarding
sexual assault. Explain how the line
works with ‘Agree’ up one end (meaning
you agree with the statement) and
‘Disagree’ at the other end (meaning
you do not agree with the statement).
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‘Not sure’ can mean you don’t have a
clear-cut opinion so are not really sure
where you stand with the statement.
Remind young people that a continuum
means you can stand anywhere on the
line and move spots if you wish to.
Step 2
Show young people the statements
and allow them some time to move
to a position on the line. Create
opportunity for discussion and debate
by allowing young people to share
why they have chosen that position.
Choose a different end to start with
each time and allow young people to
respond to each other (very much like a
debate). It is important to reiterate the
group agreement around listening and
respect in this activity.

This activity is about promoting
discussion and debate about the
myths out there about sexual assault.
	Generally we would not tell young
people their answer is wrong.
It is their opinion.
	If a young person agrees with a
myth, saying something like ‘Who
else agrees with this?’ or ‘Who has
a different opinion?’ is a good
way to promote discussion.
	Otherwise you can respond by
saying “That is a commonly held
belief out there in the community,
but what we know from research
and statistics is that...”. And then
give them the facts about the
particular statement from the
standard responses to myths
information sheet.
	This information sheet also gives
further questions to ask, to prompt
more discussion if needed.
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Background information
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STATEMENTS/MYTHS + STANDARD RESPONSES
PAGE 1 OF 2

STATEMENTS/MYTHS
2. People ask to be sexually assaulted
by what they wear and how they
behave

3. People are usually telling the truth
if they say they have been sexually
assaulted

Response:

Response:

Response:

Someone who is really drunk or high
cannot legally consent to sex – even
if it appears they can. Everyone has
a right to stay safe regardless of how
much they have had to drink.
Support questions:
• What do you think happens when
people start blaming the victim for the
sexual assault?
• How does this impact on the victim/
offender?
• What messages do we give an
offender when we blame the victim –
even just a little?

Notice if you immediately assumed
the statement was talking about
women. Agreeing with this
statement shifts the responsibility
for the assault from the offender to
the victim. Clothes are never a green
light for sex. Just because you think
a person is asking for sex doesn’t
make it a fact or true. Assuming
what people want or what they are
thinking continues to perpetuate
the idea that sexual assault is
okay or can be excused in certain
circumstances. Sexual assault is
never okay and is never the fault of
the victim.
Support questions:
• Do we ever question what a guy
might wear?
• Why not?
• What does it mean if we believe this
statement?

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

Research suggests only a minority of
disclosures of sexual assault
are false. What we do know is
that sexual assaults are actually
under-reported. It is estimated that
only one third of sexual assaults are
actually reported to police. Sexual
assault is actually very hard to prove
at court. Just recently the United
Nations found that only 5% of
sexual assaults prosecuted at court
lead to a conviction globally.
Support questions:
• How do we know if someone is/isn’t
telling the truth? (Were we actually
there at the time or are we just being
judgemental?)
• When someone does not believe a
victim of sexual assault, what impact do
you think that would have?

Support questions continued:
• What do you think happens to
offender behaviour and actions when
people don’t report what they have
done?
• How can be better support victims of
sexual assault?
• How do you think the media impacts
on our attitudes and beliefs about
victims of sexual assault?
In Australia a recent study estimated
that less than 10% of sexual assaults
that were reported to police resulted
in a conviction. The Women’s Safety
Survey indicates that 89% of women
who reported sexual assault in the
previous 12 months had not reported
it to police. Only 15% of women
who identified an incident of sexual
assault in the 12 months prior to the
Survey reported to police. (Women’s
Safety Survey 1995) Therefore
women and children who lie are the
exception to the rule.
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1. If you get really drunk it sort of
is your fault if you get sexually
assaulted
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STATEMENTS/MYTHS + STANDARD RESPONSES
PAGE 2 OF 2

STATEMENTS/MYTHS
5. You are more likely to be sexually
assaulted by a random

Response:

Response:

Sexual assault is not just about
wanting sex. People get horny all
the time and don’t end up sexually
assaulting someone. Sexual assault
is about power and control and
putting one person’s needs and
wants over another. When someone
sexually assaults another person
they end up using sex as a weapon
that ultimately humiliates and
traumatises the other person.
Support questions:
• When someone sexually assaults
another person, is there any
consideration for the feelings or rights
of the victim?
• If this statement were true, wouldn’t
everyone that was horny or wanted sex
go out and sexually assault someone?
• What part do you think power and
control (attitudes and beliefs) plays in
the choice to sexually assault someone?

In the majority of sexual assault
cases, the offender is someone who
is known to the victim. Sexual assault
by complete strangers does and can
happen however it is the exception
rather than the rule. Young people
often experience sexual assault in the
context of a relationship or at places
where they go to meet other people
such as parties, festivals and concerts.
Knowing the offender can become
a barrier to reporting what has
happened as the victim may be in
the same friendship group or really
like the offender and feel confused
about what happened. Confusion,
shame and guilt all play a part in a
young person not reporting what has
occurred.
Support questions:
• What do we tend to see reported in the
media regarding sexual assaults?
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• H
 ow does the media impact on
people’s understanding of sexual
assault?

• Does being in a same sex relationship
make you less likely to experience sexual
violence?

• What do you think can get in the way
of someone reporting a sexual assault?
6. S
 exual violence does not happen in
same-sex relationships
Response:
LGBTIQ people experience sexual
violence at similar or higher rates
than heterosexual people (CDC,
“NISVS: An overview of 2010 findings
on victimisation based on sexual
orientation’: 2010). LGBTIQ people
face unique stereotypes which can
pose a barrier to reporting violence,
e.g. the incorrectly held belief that
‘gay men just want to have sex
with everyone’. A desire not to
draw negative attention to LGBTIQ
communities may also make reporting
challenging.
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4. Sexual assault only happens
because a person wants sex

Support questions:
• What could prevent someone in a
same sex relationship from reporting
sexual violence?
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6.3: THE BLAME GAME

ACTIVITY 6.3
Facilitator Tip:

20 minutes

Be mindful of getting caught up
in discussions with young people
around the concept of personal
safety. More often than not, personal
safety messages are directed towards
females and come with a premise that
sexual assault only happens because
the female asked for it or did not do
enough to prevent it.

Materials needed
• Clip: James is Dead
• Clip: How to Protect Yourself from
Rape
Background information
Many of the Unwritten Rules and
beliefs that we have in our community
perpetuate the idea that sexual assault
or rape is okay in certain situations,
particularly when it comes to female
victims. More often than not, the victim
is seen to have ‘asked for it’ in some way
by the way they dressed or behaved.
The “James is Dead” clip switches
things up to highlight how absurd victim
blaming is by using a murder scenario
with a male victim instead of a sexual
assault with a female victim.
The “How to Protect Yourself from Rape”
clip follows the same line as “James is
Dead” using a twist on the personal
safety message to focus on offender
behaviour and what they can do to ‘not
rape’ someone.

It is really important that we have a
consistent message in relation to the
faulty belief that victims of sexual
assault are partly (or wholly) to blame
for the actions of the offender. Surveys
show that young people are still very
persistent in their beliefs about victim
blaming and we need to address this.

This is where the personal safety
message can get confused and
muddied and creates a sense of guilt
and shame for the victim.
Step 1
Explain to young people that we will
be looking at a clip about two people
discussing something that happened
at a party. Let young people know
that you will be interested to hear their
thoughts and comments after the clip
has played.
Play the clip and invite comments
about what they have just watched.

Step 2
In small groups discuss the following
questions:
• What were some of the statements or
questions in this clip that implied James
was responsible for his own murder?
• If this clip was about a female that
was sexually assaulted, what would be
some typical statements that would
imply the female was at fault or asking
for it?
• When we engage in these
conversations and speculate about
the victim’s behaviour or actions,
how does this continue to perpetrate
a culture that rape is okay in certain
circumstances or with certain people?

There is definitely a time and place to
talk about personal wellness and safety
particularly in relation to actions within
someone’s own control (like getting
behind the wheel of a car when you
are drunk). However, we can employ
as many personal safety strategies as
possible but we still cannot control the
decisions and actions of others.
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6.3: THE BLAME GAME

ACTIVITY 6.3 CONTINUED
Step 3

Step 4

Ask the group about all the messages and
talks from adults they have had in relation
to keeping themselves safe from sexual
assault. E.g. “How many of you have had
talks from your parents, school or adults
about keeping yourself safe from sexual
assault?” “What have you been told?”

Play Clip – ‘How to Protect Yourself
from Rape’.

(Notice if you have different responses
from males and females then bring that
to the attention of the group – Why are
there differences?’).

Invite responses from young people
after the clip. Ask, ‘What message do
you think this clip is giving in relation to
how we should address sexual assault
in our community?’
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Say – Traditionally females are given
all the advice around staying safe
from sexual assault such as don’t wear
revealing clothes, only walk in well lit
areas, don’t go to the toilet on your own
etc. In the end, it is the actions of the
offender that causes the sexual assault
and people can and do get sexually
assaulted regardless of what they are
wearing or how they are behaving.
What do you think would happen if we
approach the issue of sexual assault in a
different way?
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7: SEXUAL OFFENCES AND BYSTANDER BEHAVIOUR

DESCRIPTION

• Sexual Assault definitions

In this session, young people will be
provided with the legal definitions of
sexual assault so that they understand
that there are a range of offences under
the sexual assault banner.

• G
 reater understanding of the
legal parameters around sex
and relationships and consent

The difference between bystander
behaviour and active bystander
behaviour will be revisited (from
Session 5) allowing young people the
opportunity to consider ways that they
can take action (safely) to prevent
sexual violence from occurring.

• G
 reater understanding of
rights and responsibilities
in the legislative framework

• “Who Are You?” clip
• Worksheet: How would you respond?

TIME NEEDED
60 mins

OUTCOMES

• Increased awareness around
sexting and legislation

• Greater understanding of the
difference between being a
bystander and an active bystander
• Opportunity to discuss a range
of active bystander strategies
to prevent sexual violence from
occurring (whilst considering the
safety of others and self).
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FACILITATING SESSION 6
Step 1
Explain to young people that they are
going to learn about the different types
of behaviours that are included in the
legal definitions of sexual assault.
Step 2
Encourage young people to ask as
many questions as they want to so that
they fully understand their rights and
responsibilities when it comes to sex
and consent.
Step 3
Utilise the clip ‘Who Are You’ to discuss
the difference between bystander and
active bystander behaviour and what
young people could do if confronted
with something similar to what was
occurring in the clip.
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7.1: DEFINITIONS OF SEXUAL OFFENCES

Step 1

Facilitator Note:

Say: This activity is about clarifying
what sexual assault actually is in relation
to our State law. There are different
types of unwanted sexual behaviours
that can fall under the banner of
sexual assault and sexual offences
may have different titles from State to
State to Territory. Sexual offences are
considered serious crimes under our
law and being charged and found guilty
of such a crime will have significant
impacts on your ability to find work,
travel and even a place to live.

If possible, ask a local police officer
(who is comfortable working with
youth) to run the session on sexual
offences. This session can be very
information heavy and relies on the
skills of the facilitator to ensure the
material is engaging and relevant
to young people. It is also up to the
facilitator to check that the legal
information is up to date and correct as
laws can change as in the case of the
child pornography and Sexting offences
for Victoria.
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

ACTIVITY 7.1

Step 2
Read out the definitions to young
people.
This activity can be run purely as an
information session (with a police
officer) or facilitators can run a session
similar to the ‘Types of Relationship
Violence’ activity whereby young
people match a heading with a
definition. Young people can also match
examples of the different offences to
the actual offence it falls under.
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SEXUAL HARASSMENT

Each state and territory in Australia has
legislation about sexual harassment.
Sexual harassment can happen in
person and online and may cause
someone to feel uncomfortable,
intimidated, scared, powerless and
confused. Generally speaking, sexual
harassment includes:
• verbal (comments about your body,
catcalls as you walk past, spreading
sexual rumours about you, sexual
remarks or accusations, dirty jokes or
stories)

• visual (display of naked pictures or
sex-related objects, obscene gestures,
flashing)
• online (sexual comments or rumours
spread across cyberspace)
• coercive (threats or “quid pro quo”
arrangements, such as a teacher
offering to reward a student with an
“A” grade for going along with his/her
advances, or punishing a student with
an “F” grade for rejecting them)

• physical (grabbing, rubbing, touching,
or pinching in a sexual way)
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EXAMPLES

MORE INFORMATION

Examples of sexual harassment:

For more information on Sexual
Harassment, please refer to The Human
Rights Commission website link:

• A guy is at work when another
older employee asks him if he likes
to have sex with guys and says he
thinks he should try it. He walks away
laughing. He does this a lot. He feels
uncomfortable and embarrassed.

https://www.humanrights.gov.au/ourwork/sex-discrimination/guides/sexualharassment

• A girl at school is approached by a
boy she doesn’t know. She has seen
him around; he is always staring at her
and making her feel uncomfortable.
He makes some comment as he passes
about her breasts in front of some
others who laugh. She is embarrassed.
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SEXUAL HARASSMENT
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SENDING SEXUAL IMAGES:
STATE TERRITORY AND FEDERAL LAWS

SENDING SEXUAL IMAGES

AUSTRALIAN FEDERAL LAWS

STATE AND TERRITORY LAWS

“Sexting” is a term that the adult and
media world use to refer to sending
photos of a sexual nature using digital
technology.

In Australia, the federal law states that:

States and Territories also have sexting
laws.

Young people often refer to sexting as:
• “sending nudes”
• “dick pics”

It is illegal to use the internet or a
mobile phone service to transmit,
receive, store or possess child
pornography.
Child pornography includes a picture
of a person who is under the age of
18 if the picture includes any of the
following:

The age of consent varies throughout
the states and territories in Australia,
however until a young person turns
18, they risk being prosecuted under
federal law.
Please see the next page for more
information

• the person appears to be engaged in
a sexual activity or a sexual pose
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• the person is with someone else (of
any age) who is engaged in a sexual
activity or sexual pose; or
• a dominant part of the picture
displays a sex organ or female breasts
for sexual purposes
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SEXTING LAWS
STATES AND TERRITORIES
STATE/TERRITORY

AGE OF CONSENT

CHILD PORNOGRAPHY OFFENCE

NSW

16 years

• Anyone under the age of 16 (state)

www.legalaid.nsw.gov.au

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

QLD

16 years

• Anyone under the age of 16 (state)

www.legalaid.qld.gov.au

• Under the age of 18 years (federal)

VIC

12-15 years if only 2 years difference in age.

• Under the age of 18 years (federal)

www.legalaid.vic.gov.au

16-17 years - it is an offence for a person in a supervisory role
to sexually engage with a person under their special care who
is aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

Exceptions: From 2 November 2014, you cannot be prosecuted for child
pornography offences in Victoria if you take, store or send indecent images
of yourself.
It is also not a child pornography offence if you are under 18 years old and:
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• the person in the photo is more than two years younger than you
• the photo does not show an act that is a serious criminal offence

SA

17 years

• Anyone under the age of 17 (state)

www.lsc.sa.gov.au

16-17 years - it is an offence for a person in a supervisory role
to sexually engage with a person under their special care who
is aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

WA

16 years

• Anyone under the age of 16 (state)

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

www.lawstuff.org.au/
wa_law/topics/Sexting
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SEXTING LAWS
STATES AND TERRITORIES
STATE/TERRITORY

AGE OF CONSENT

CHILD PORNOGRAPHY OFFENCE

NT

16 years

• Anyone under the age of 16 (state)

www.legalaid.nt.gov.au

16-17 years- it is an offence for a person in a supervisory role to
sexually engage with a person under their special care who is
aged 16 or 17 years e.g. teacher, foster carer, spiritual leader.

• Under the age of 18 years (federal)

TAS

17 years

• Anyone under the age of 18 (federal)

www.legalaid.tas.gov.au

In Tasmania, young people are not likely to be charged with a crime for
consensual texting (where the young people involved have agreed and
shared the media). This is because
• National pornography law cannot be used against people under 18 without
the permission of the Attorney General.
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• Tasmanian child pornography and indecency laws do not apply to pictures
of lawful sexual acts (such as consensual acts between young people who
are close in age) and
• Tasmanian police have a policy against laying charges against young
people for consensual sexting.
When there is a big difference between two people who are sexting, it’s
more likely to be a crime.

ACT

16 years

• Anyone under the age of 16 (state)
• Under the age of 18 years (federal)
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SEXUAL VIOLENCE AND THE LAW: VIC

RAPE

It is a crime to touch someone on their
genitals (breast, penis and vagina)
without their consent.

Having sexual intercourse with
someone without their permission
(consent). In law, rape is not just
having “sex”. It also means:

ADMINISTRATION OF DRUGS TO
ENABLE SEXUAL PENETRATION
It is a crime to give drugs to someone
where you intend to render that
person incapable of resisting
sexual behaviours.

• oral sex
• p
 utting a finger or any other object
in someone’s vagina or anus
Examples of rape:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with her
while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him. She
feels uncomfortable and says so.
He says she promised to do this,
and that he can’t keep waiting.
She says quietly “not yet”. He keeps
going. She freezes and does it
anyway and is crying and distressed.
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SEXUAL OFFENCES AGAINST
YOUNG PEOPLE
If you are between 12-15 years old
you can only legally consent to sexual
activity (of any kind) with someone
who is within 2 years of your age.
At 16 years you can consent to have
sex with anyone older than you as
long as they are not a family member or
someone caring for or supervising you.
Indecent act and other sexual offences
against a child under 16
It is a crime for an adult to have
sex with or engage in an indecent
(sexual) act with someone under
16. This includes exposing children
under 16 years to sexual activity or to
pornography.
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SEXUAL VIOLENCE AND THE LAW: QLD

Filming another person when they are
getting undressed, or are involved in a
sexual act, without their consent is
a crime. If someone else receives
these images and/or sends them on
they too are committing an offence
Maximum penalty: 2 years.

SEXUAL ASSAULT

RAPE

It is a crime for a person to touch
someone in a sexual manner without
consent. Sexual Assault also includes
coercing someone into performing a
sexual act.

It is a crime to have sexual intercourse
with someone without their permission
(consent). In law rape is not just having
‘sex’, it means oral sex, or putting a
finger, hand or any other object in
someone’s vagina or anus. Maximum
penalty: life Imprisonment.

UNLAWFUL CARNAL
KNOWLEDGE

Examples:
• A
 guy puts a camera in a shower
block at the beach and films women
dressing/undressing without their
knowledge.
• A
 guy films him and his girlfriend
having sex. She doesn’t know.
He sends it on to his mates on
his mobile.

It is a crime to have any form of sexual
intercourse with someone under the
age of 16 years. If the victim is between
12–16 years the maximum penalty is 14
years. If the victim is under 12 years the
maximum penalty is life imprisonment.
Examples:
• A
 26 year old male has sexual
intercourse with a 13 year old girl.
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Examples:
A girl is at a party and has had a lot to
drink. She passes out and a friend puts
her in one of the bedrooms. A guy she
knows from school comes in to the
room and has sex with her while she is
passed out.
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FILMING FOR
INDECENT PURPOSES

A girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him. She feels
uncomfortable and says so. He says she
promised to do this, and that he can’t
keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and does it anyway. She is crying
and distressed.
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SEXUAL VIOLENCE AND THE LAW: NT
PAGE 1 OF 2

INDECENT DEALING WITH
CHILD UNDER 16 YEARS

SEXUAL INTERCOURSE OR GROSS INDECENCY
WITH A CHILD UNDER 16

It is a crime for a person to do any of
these things to another person who is
under 16, even if the other person says
they can do these things:

It is a crime to have sex with or engage
in other sexual activity with someone
who is under 16. It is still a crime
even if they agree to it. In law, sexual
intercourse is not just having ‘sex’ it
includes putting a penis in someone’s
mouth, or putting any body part,
like a finger, or any other object,
in someone’s vagina or anus.
Maximum penalty: 16 years

• to touch the other person’s genitals
• t o do a sexual act in front of the
other person
• t o show them any kind of
pornography
Maximum penalty: 10 years, or, if the
victim is under the age of 10, 14 years.
Examples:
• A
 guy gets a 12 year old girl to let
him touch her under her underpants.
• A
 bouncer says he will let a 15 year
old girl into a nightclub if she touches
his penis.
• A
 14 year old girl goes to her
neighbour’s house and the father
puts a pornographic movie
on for her to watch with him.
He masturbates in front of her.

The penalty is higher for the person
committing the crime if the sexual
activity takes place in any of the
following circumstances:
• T
 here is more than one person
involved
• T
 he victim was under the care
of the person

It is a crime to do any of these things
even if the other person is over 16 if
they are under the care of the person –
for example if that person is a teacher
or a step parent or a doctor.
Examples:
• A
 19 year old guy has sex with a 14
year old girl.
• A
 guy tells a 15 year old girl with an
intellectual disability that he is her
boyfriend and gets her to let him feel
her breasts.
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• g
 et them to touch the person on
their genitals

Maximum penalty: 20 years

• A
 17 year old girl goes with her soccer
coach to a bedroom at the end of
season party and fools around.

• T
 he victim has a serious physical
disability
• T
 he victim has a serious intellectual
disability
• T
 he person took advantage of
the victim being under the influence
of alcohol or drugs

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

234

AMS.002.0239

SEXUAL VIOLENCE AND THE LAW: NT
PAGE 2 OF 2

It is a crime to do something
of a sexual nature to someone
else without their permission
This includes forced nudity and
sexual activity which is not sexual
intercourse.
Maximum penalty: 14 years.
Examples:

SEXUAL ASSAULT
It is a crime to have sexual intercourse
with someone without their permission
(consent) or without caring if
they consent or not. In law, sexual
intercourse is not just having ‘sex’ it
includes putting a penis in someone’s
mouth, or putting any body part,
like a finger, or any other object, in
someone’s vagina or anus. Maximum
penalty: Life imprisonment.

• A
 guy approaches a girl he doesn’t
know in the playground at school
and grabs her on her breast.
• A
 young woman is at her friend’s
house. She wakes up to find her
friends older brother touching her
under her underpants.

Examples:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school
comes into the room and has sex
with her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing. He
starts to take it further. He wants her
to have oral sex with him. She feels
uncomfortable and says so. He says
she promised to do this, and that he
can’t keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and does it anyway. She is crying
and distressed.
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GROSS INDECENCY WITHOUT
CONSENT

• A
 guy undoes and swims off with
a girl’s string bikini at the local
swimming pool so she has to run
to the change rooms naked.
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SEXUAL VIOLENCE AND THE LAW: NSW

ACT OF INDECENCY

SEXUAL ASSAULT

AGGRAVATED SEXUAL ASSUALT

It is a crime for someone to get another
person to touch them on their genitals
without their permission (consent).
Maximum penalty 18: months.

Having sexual intercourse with
someone without their permission
(consent). In law sexual intercourse is
not just having “sex” it means oral sex,
or putting a finger, hand, or any other
object in someone’s vagina or anus.
Maximum penalty: 14 years.

Aggravated sexual assault is sexual
assault in aggravating circumstances;
that is:

Examples:

• T
 he offender inflicts bodily harm on
the victim or threatens to do so with
an ‘offensive weapon or instrument’;
or

• A
 worker at a home for young people
with serious intellectual disabilities
pressures one of the young people
to have oral sex with him. He gives
her 5 bucks.

• A
 guy gets a girl to touch him on
his penis without her consent.

INDECENT ASSAULT
It is a crime to touch someone on their
genitals (breast, penis, and vagina
without their permission (consent).
Maximum penalty: 5 years.
Examples:
• A
 guy approaches a girl he doesn’t
know in the playground at school and
grabs her on her breast.
• A
 young woman is at her friend’s
house. She wakes up to find her
friend’s older brother touching
her under her underpants.

Examples:
• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with
her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing.
He starts to take it further. He wants
her to have oral sex with him.
She feels uncomfortable and says so.
He says she promised to do this,
and that he can’t keep waiting.
She says quietly “not yet”. He keeps
going. She freezes up and does it
anyway. She is crying and distressed.
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• The victim is under 16
• T
 he alleged offender is in the
company of another person
or persons
• T
 he victim is under the offender’s
authority, either generally or at the
time of the offender
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Example:

• A
 26-year-old male has sexual
intercourse with a 13-year-old girl.

• T
 he victim has a serious physical
or intellectual disability
Maximum penalty: 20 years

236

AMS.002.0241

SEXUAL VIOLENCE AND THE LAW: WA

INDECENT ASSAULT

SEXUAL COERCION

It is a crime to force someone to do or
see something sexual that would be
thought of as offensive to the general
public or local community. Maximum
penalty of 5 years.

It is a crime to try to convince
(compel) someone to engage in
sexual behaviour. Maximum penalty
of 14 years.

Example:

A boyfriend and girlfriend have been
going out for a month. The girlfriend
says she wants to wait to have sex.
The boyfriend often says ‘if you loved
me, you’d have sex with me,’ and tries
to take her clothes off.

A young woman is at her friend’s house.
She wakes up to find her friend’s older
brother touching her under
her underpants.

Example:

SEXUAL PENETRATION
WITHOUT CONSENT

SEXUAL OFFENCES AGAINST
A CHILD UNDER 16

It is a crime to sexually penetrate
(enter) someone’s vagina, anus or
urethra, or engage in oral sex without
their permission (consent). In law,
sexual penetration includes any part
of another person’s body (including
fingers, hands, mouth) or an object
controlled by another person.
Maximum penalty of 14 years.

If a child is aged under 16 years, it
is a crime to have sex or a sexual
relationship, to encourage or to
record that child behaving sexually
or indecently. Maximum penalty
of 20 years.

Example:

Example:
A man makes a 12 year-old girl touch
him on his penis and do a strip show.
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• A
 girl is at a party and has had a lot
to drink. She passes out and a friend
puts her in one of the bedrooms.
A guy she knows from school comes
into the room and has sex with
her while she is passed out.
• A
 girl and a guy who have been
together for a while are kissing. He
starts to take it further. He wants her
to have oral sex with him. She feels
uncomfortable and tells him. He says
she promised to do this, and that he
can’t keep waiting. She says quietly
‘not yet’. He keeps going. She freezes
up and he has sex with her. She is
crying and distressed.
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SEXUAL VIOLENCE AND THE LAW: TAS

RAPE
It is a crime to have sexual intercourse
with another person without that
person’s consent. Sexual intercourse is
the penetration of the vagina, anus or
mouth and includes the continuation of
sexual intercourse after penetration has
occurred.

SEXUAL INTERCOURSE WITH A
YOUNG PERSON
It is a crime to have sexual intercourse
with a young person under the age of
17 years.
If you are 15 years or older, you can
consent with someone who is within 5
years of your age.

AGGRAVATED SEXUAL ASSAULT

INDECENT ASSAULT

Aggravated sexual assault is committed
where any person using a part of
the body other than the penis, or an
inanimate object penetrates the vagina
or anus of another person without that
person’s consent.

It is a crime to unlawfully and
indecently touch another person.
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If you are between 12 and 15 years,
you can consent with someone who is
within 3 years of your age.
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SEXUAL VIOLENCE AND THE LAW: SA

RAPE

This includes:

INDECENT ASSAULT
It is a crime to unlawfully and
indecently touch another person.

• A person who has sexual intercourse
with a personal under 17 years old.
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Rape occurs when a person has sexual
intercourse with another person
without the consent of that person.
Sexual intercourse includes penetration
of the vagina or anus by any part of the
body of another person by any object.
It also includes oral sex.

UNLAWFUL SEXUAL
INTERCOURSE
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SEXUAL VIOLENCE AND THE LAW: ACT

SEXUAL INTERCOURSE
WITHOUT CONSENT

SEXUAL INTERCOURSE WITH A
YOUNG PERSON

A person who engages in sexual
intercourse with another person
without the consent of that other
person and who is reckless as to
whether that other person consents to
the sexual intercourse is guilty of an
offence punishable, on conviction, by
imprisonment for 12 years.

It is a crime to have sexual intercourse
with a young person under the age of
16 years.
If you are 10 years or older, you can
consent with someone who is within 2
years of your age.
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Sexual intercourse includes penetration
of the vagina or anus by any part of the
body of another person by any object.
It also includes oral sex.
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7.2: WHO ARE YOU? VIDEO CLIP

ACTIVITY 7.2

Aims of this activity
• T
 o reinforce the concept of an active
bystander
• To explore safe ways to prevent
sexual violence in relation to victim
support and challenging offender
behaviour.

Background information
The purpose of this activity is to
reinforce the idea of being an active
bystander that young people were
introduced to the concept in Session
5. The ‘Who Are You’ clip focuses on
what each and every one of us can do
to stop a possible sexual assault from
happening. Being an active bystander is
all about doing little things, long before
it gets to the point of harm.

Even though some of this clip is set in a
nightclub - imagine that it could also be
set at a party, a festival or even a small
get together with mates. Notice what
happens in the first part of the clip and
take note of people’s body language
and what is happening around them.

Step 3

Show the clip Who Are You? until
half way when the clip ends with
the statement “you could be the
difference.”

This is also the time to discuss support
services available that can support
victims of sexual assault. Please insert a
slide with this information and consider
having a resource that provides young
people with all the local and online
support service information.

Step 2

Time needed

Show the slide about Active
Bystanding. What would you do if you
were:

15 minutes

• The flatmate

Materials needed

• The friend

• Who Are You? clip

• People waiting in the line

• Worksheet: “How would you respond
to these situations?”

• Bouncer

Step 1

• Offender and his mates

Explain that we are going to look at a
clip about events that could happen
every Friday or Saturday night in and
around our city/town.
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• Bartender

Watch the remainder of the clip.
Discuss if young people feel that each
bystander action was safe - and would
they do things differently? Review
information on the ‘Tip Sheet for
Supporting A Friend’.

Step 4
If time permits, the worksheet ‘How
Would I Respond’ can be utilised as a
whole group or small group activity
to provide further opportunity for
young people to discuss how they
would handle a range of situations as
an active bystander, keeping in mind
their own safety as well as the safety of
others.
(Please consider utilising the scenarios
that are the most relevant to your
young people).
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This clip asks young people to consider
“Who am I” and what could they could
safety do to prevent sexual violence
from occurring. It offers ideas about
actions we can all take which will help
keep everyone safe.
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WORKSHEET:
QUESTIONNAIRE

HOW WOULD YOU RESPOND TO THESE SITUATIONS?

Situation

Response 1

Response 2

Response 3

Inappropriate comments
e.g. Your friends call a girl in your year a slut because they
heard she had sex with a friend of yours at a party.
Sexual Harassment
e.g. You see some boys in year 9 harassing a girl in year 7.
They are calling her names and lifting up her skirt – she looks
really uncomfortable.
Receiving inappropriate images on your phone
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e.g. Your friend sends you naked photos of his girlfriend without
her knowing.
Witnessing Relationship Violence
e.g. A couple are getting into a loud argument at a party, the guy
is really starting to yell at his girlfriend and the girl looks afraid.
Sexual Assault
e.g. You are at a party and a girl is being hassled by a guy she
doesn’t seem to know. You saw her friends leave earlier and
you know she is alone. She is not interested but the guy is starting
to become very pushy. She looks scared.
Sexual Assault
e.g. You are at a party and one of your friends
is taking a very drunk girl upstairs to a bedroom.
He has just told you he wants to have sex with her.
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8: CONSENT CULTURE

MATERIALS NEEDED

DESCRIPTION

OUTCOMES

FACILITATING SESSION 8

• Consent and Sex slide on PowerPoint

In this session, young people will
define consent, explore rights and
responsibilities around consent
and develop an understanding and
language around negotiating consent.

• Increased knowledge on
negotiating consent

Step 1

• Negotiating Consent worksheets printed and laminated
• Clips on PowerPoint

TIME NEEDED
60 mins

• Increased awareness of the
importance of consent in relation
to sexual rights and responsibilities
• Increased skills in how to
communicate and ensure consent
is being given

Explain that in this session, young
people will be exploring the concept of
‘consent’ in lots of detail.
Step 2
Explain that there are clips and scenario
worksheets and lots of opportunities
for discussion in the session.

Explain that the idea is really for
participants to actively try and create
a ‘consent culture’ in their relationships
and that they understand rights and
responsibilities when it comes to sex.
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Step 3
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8.1: UNDERSTANDING CONSENT

ACTIVITY 8.1
Background information

Step 1

The concept of consent can be
confusing for young people with many
believing that asking for consent ‘kills
the mood’ or is too awkward and
embarrassing to consider. Of concern
is the fact that many young people
(and adults) consider that consent is
just going for it until you get a ‘No!’ It
is important to provide opportunities
for young people to explore and
feel comfortable with their language
around consent. Whilst many feel
body language is enough, a young
person’s brain operates differently to
an adult due to their developing pre
frontal cortex. A young person can
often misread and perceive situations
inaccurately as they tend to operate out
of the emotional centre of the brain.
This is why the giving and receiving of
verbal consent needs to be encouraged
and practiced.

• E
 xplain that you are going to show
clips to explain consent a little more.

60 minutes
Materials needed
• Handouts
• Clips

• Ask for feedback, comments or
thoughts.
Step 2
 lay Laci Green’s Consent. Please
P
explain to young people that this clip
has an American context and that not
everything is relevant to Australia. Let
them know that the important part is
around communicating consent.
Facilitator Tip: When showing the
Laci Green clip, please make sure to
mention that Laci is American and she
may use some different terminology
to describe sexual offences. Laci also
utilises the term ‘sexual coercion’ a
number of times in the initial section
of her clip. Let young people know
that sexual coercion involves using
pressure, manipulation and/or guilt
tripping to force someone into having
sexual contact - this can also include
encouraging someone to drink a lot of
alcohol or take drugs.
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• A
 sk for feedback, comments
or thoughts.
Step 3
Make sure everyone is on the same
page in relation to consent by utilising
the Consent and Sex worksheet
on slide as a check in. A facilitator
resource is also available to support
this activity.

Facilitator Tip:
You may wish to stop the Laci Green clip
at 3:20 once the communicating consent
section has been shown. The importance
of this section is in showing young people
how to communicate around sexual
consent and to be clear around what
isn’t freely given consent. It also provides
examples of ways that young people can
communicate sexual boundaries.
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Time needed

• Play “Tea and Consent” clip
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CONSENT AND SEX
WHAT IS IT?
CONSENT MEANS: YOU ALLOW OR AGREE TO ENGAGE IN A SEXUAL ACTIVITY.
FOR EXAMPLE ‘I GIVE CONSENT FOR YOU TO... ME’, ‘I GIVE CONSENT TO DO... TO YOU’
	DO YOU NEED TO SPEAK OUT LOUD TO ASK FOR CONSENT?
(ASK IF IT ’S OK) TO HAVE SEX?

2

IS SOMEONE GIVING CONSENT IF THEY DON’T SAY ANYTHING?

3

IS SOMEONE GIVING CONSENT IF THEY ARE TOO DRUNK OR STONED ?

4

	IS SOMEONE GIVING CONSENT IF THEY ARE SLEEPING OR KNOCKED OUT?

5

	IS SOMEONE GIVING CONSENT IF THEY HAVE BEEN PRESSURED INTO HAVING SEX?

6
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1

HOW OLD DO YOU HAVE TO BE TO LEGALLY GIVE CONSENT TO HAVE SEX?

7

	CAN SOMEONE CHANGE THEIR MIND ABOUT CONSENT WHEN THEY HAVE ALREADY
STARTED HAVING SEX?

8

	IS SOMEONE GIVING CONSENT IF THEY SAY ‘YES ’ TO BEING YOUR
BOYFRIEND OR GIRLFRIEND?

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

245

AMS.002.0250

WHAT IS THE DEFINITION OF CONSENT?

DEFINITIONS

• O
 nly yes means yes…
always ask and check in…
• Never assume…
• Show respect
• Asking for consent is a responsibility.
• Giving or refusing consent is a right!

Consent as it is defined in our legal
system can appear complicated.
But when you boil it down it covers
a few key areas. It basically comes
down to this:
A person not saying ‘no’ doesn’t
mean they are saying ‘yes’
They may be too uncomfortable
to say ‘NO’, or scared, or they may
be figuring out how to get out of the
room or wondering what is happening.
So if someone doesn’t verbalise ‘NO’,
don’t take it as a ‘YES’. Only ‘YES’
means ‘YES’. Ask; check that they are
OK with what is happening.
Silence does not equal consent
Silence can mean many different
things: fear, confusion, not being sure…
You cannot assume that silence means
‘YES’. Just because someone appears
to be cooperating does not mean they
are consenting. If unsure ASK, check in.
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A person who is drunk, stoned, asleep
or unconscious cannot consent
If someone is not awake or is
unconscious for whatever reason,
they cannot consent to sexual activity.
In law if someone is substantially
intoxicated by alcohol or drugs
they cannot consent.
A person who is pressured or
intimidated into having sex does
not equal consent

Consent to vaginal and anal sex can
only legally be given by someone
aged 16 years and over in most states
in Australia.
Being in a relationship does not
equal consent
Consent has to be given each time
people decide to be sexually active
together. Sexual assault can and
most often does occur in the context
of existing relationships.

In law if someone is intimidated or
coerced by another person into having
sex or sexual activity then he/she has
not given consent. Intimidation and/or
being pressured does not have
to include physical force. We are
talking about other forms of force,
like verbal threats and pressure.
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Consent is something that has to be
given voluntarily and freely. Everyone
is responsible for making sure the other
person is comfortable and OK with
what is happening. Sexual penetration
without consent is rape and sexual
touching without consent is sexual
assault. Body language alone is not a
reliable or adequate way
to get consent:
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8.2: NEGOTIATING AND COMMUNICATING CONSENT
PAGE 1 OF 2

ACTIVITY 8.2
Materials needed

Step 1

Step 2

Step 3

• Pens

Small group activity (5 groups
required). Can also be completed as
a whole group depending on literacy
levels and support required.

Hand out 1 of the 5 different
Communicating Consent sheets
to each group.

When the groups have finished ask
everyone to come back together.

Facilitators move around the groups
checking to see if any groups are
needing assistance. See tip sheet
for suggestions for each of the
Communicating Consent activities.

Each group has a different
Communicating Consent sheet. Sheet
1 is about making the first move,
Sheet 2 is about consent and body
language, Sheet 3 looks at what they
are consenting to do or not do, Sheet 4
is about slowing down when you have
started and Sheet 5 is about stopping.

• 5 laminated Facilitator
Communicating Consent sheets

Say:
Negotiating and communicating
consent may seem difficult or awkward,
but it doesn’t have to be. Laci has given
us some really great ideas of words to
use and how to ask and check in.
It is important to know what real
consent is. Whether you are just having
a hook up or sex as part of a romantic
relationship, consent has to be there
each and every time

Say:

(Another facilitator can hold up the
Facilitator Communicating Consent
Card for each sheet so the students
can see).

Explain that we are now going to do
an activity, which will help you see why
consent is much more than Yes or No.
Each scenario is a different component
of consent including what to say or
do when you want to withdraw your
consent.
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• Communicating Consent
activity sheets
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8.2: NEGOTIATING AND COMMUNICATING CONSENT
PAGE 2 OF 2

ACTIVITY 8.2
Step 4

Step 5

Invite the students to feed back always
starting with Group 1 then in order – 2,
3, 4, 5. (This allows the young people
to explore consent as a developing
process that also includes saying ‘no’
and ‘stop’). Show the Facilitator card
for Group 1 to the larger group, reading
out the speech bubbles to set the
scene before the group shares their
responses.

Ask Group 1 to read out their responses.
(They can read out the questions or a
facilitator can read them for the group).
Allow time for discussion after each
group. Then repeat for Groups 2, 3, 4
and 5.
Say:
Always check you have consent.
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The Tip sheet has suggested responses.

THE MULTI-SESSIONED APPROACH FACILITATOR MANUAL LOVE BITES

248

AMS.002.0253

CONSENT TIP SHEET

SIX TOP TIPS
2

Why is it important to make sure
that the person you are with has
given consent?

How do you know if the person
you are with has given their
consent?

It’s important that you are sure that
the person you’re with is happy and
comfortable because non-consensual
sexual activity (anything from touching
and kissing to penetration) is against
the law. The punishments for rape and
sexual assault are severe. Not only
is it a crime, but also the emotional
consequences of sexual assault can last
a lifetime.

The only way to know for sure if
someone has given consent is if they
tell you. It’s not always easy to let
people know that you are not happy
about something. Sometimes the
person you’re with might look like
they’re happy doing something but on
the inside they’re not. They might not
know what to say or how to tell you
that they are uncomfortable. One of
the best ways to determine if someone
is uncomfortable with any situation,
especially with a sexual one, is to simply
ask. Here are some examples of the
questions you might ask:
• Is there anything that you don’t
want to do?
• Are you happy with this?
• Are you comfortable?
• Do you want to stop?
• Do you want to go further?
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CONSENT TIP SHEET

SIX TOP TIPS

Recognising nonverbal
communication
Here are some ways body language
can let you know if the person you’re
with is not comfortable with what is
happening.
• not responding to your touch
• pushing you away
• h
 olding their arms tightly around
their bodies
• t urning away from you or hiding
their face
• stiffening muscles.
Asking questions and being aware of
body language helps you to figure out
if the person you’re with is consenting
and feeling comfortable or not
consenting and feeling uncomfortable.

6
If you get a negative or non-committal
answer to any of these questions or if
your partner’s body language is like any
of the above examples then you should
stop what you are doing and talk to
them about it. Body language alone
is not a reliable or adequate way to
get consent.

Taking your time, making sure you are
both comfortable and talking about
how far you want to go will make the
time you spend together a lot more
satisfying and enjoyable for both of you.
5
Slowing things down

4
Kissing doesn’t always need to
lead to sex
Different people will be willing to do
and try different things. They might
enjoy kissing, but not feel ready to have
sex. Or they might have had sex before
and not feel like it every time they kiss.
Everyone has the right to say ‘no’ and
everyone has the right to change their
mind at any time regardless of their past
experiences with other people or the
person they are with.
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Sometimes things move very quickly.
Below are some things you can say to
slow things down if you feel that things
are going too quickly.
• Idon’t want to go any further than
kissing, hugging, touching.
• Can we stay like this for while?
• Can we slow down?

Stopping
You always have the right to say
‘no’ and you always have the right
to change your mind at any time
regardless of your past experiences
with other people or the person you
are with. Below are some things you
can say or do if you want to stop:
• ‘No’
• ‘I want to stop’
• I need to go to the toilet’
In a situation where the other person
isn’t listening to you and you feel
unsafe, you could pretend you are going
to vomit (it’s amazing how quickly
someone moves away from you if they
think you are going to be sick).
Information from FP NSW Healthline:
http://www.fpnsw.org.au/
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SHEET: COMMUNICATING CONSENT
HOW TO MAKE THE FIRST MOVE
SHEET 1 OF 5

GROUP
It is easy to make assumptions
and they can be totally wrong!

“I think they
are interested.
How can I talk about
sex with them?
What could I say?”

“I have said no
but now they are
pressuring me.
What can I do
or say?”

I could say:

Do I have to ask for consent if
I have been with them before?

¡ Yes

1

I could say:

I need to be sure they can give consent.
How will I know?

¡ No
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Introduction

Do I still have a choice about giving consent
if I have been with them before?

¡ Yes

¡ No
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SHEET: COMMUNICATING CONSENT
CONSENT AND BODY LANGUAGE
SHEET 2 OF 5

GROUP
Introduction

• Responding positively
to touch

As well as words, someone’s body
also communicates what they
are feeling.
Look at the phrases in the body
language list. Which ones match
which faces? Write them underneath
the face. You can add your own.

2

• Arms relaxed
• Looks scared
1. Not feeling comfortable

2. Feeling comfortable

• Moving closer
• No eye contact
• Crying

Body language

• Face is going red

• Good eye contact

• Smiling
• Leaning away
• Face looks frozen
• Fidgeting
© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• Looking away
• Body looks tense
• Feet tapping
• Jumpy and nervous
3. Could be either

What can I say so I know exactly
what their body language is telling
me about whether or not they
are consenting?

• Pulls away when touched
• A
 rms crossed tightly
around body
• Relaxed
• Not responding to touch
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SHEET: COMMUNICATING CONSENT
YOU WANT TO *!##**!! WHAT AM I
CONSENTING TO????
GROUP

SHEET 3 OF 5

Being clear about what you and
the person you are with wants
to do is VERY important.
Don’t make assumptions!

“They are so cute
and I can’t wait
to kiss and cuddle”

“I consent”

What could they do or say when they
realise that they are not consenting
to do the same things?

“They are so cute
and if we don’t go
all the way, then I at
least want oral sex”

What could they have said to each
other to check what they were each
consenting to?

Do they need to check what they are
consenting to do, even if they have
been with each other before?

¡ Yes
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SHEET: COMMUNICATING CONSENT
CONSENT AND SLOWING DOWN
SHEET 4 OF 5

GROUP
It can be hard to slow things down
but remember we have rights and
responsibilities - we need to check in all
the time and make sure that whatever
is happening is OK for those involved.
Don’t make assumptions!

“This is moving
too quickly. I need
to slow down.
What can I say?”

“They are not listening
to me – they don’t
want to stop.
What can I do?
What can I say?”

I could say:

4

I could say
or do:

Can I ask to slow down if I have already
said yes to being with them?

Can I ask to slow down if I have gone this far last
time we were together?

Can I ask to slow down when I have gone all the
way with them before?

¡ Yes

¡ Yes

¡ Yes

¡ No
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¡ No

¡ No
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 HEET: COMMUNICATING CONSENT
S
CONSENT AND STOPPING
SHEET 5 OF 5

GROUP
Introduction
“I want to stop.
What can I say?”

I could say:

I could say
or do:

Can I say no if I have gone all the way
before with this person?

Can I say no if I have already said yes
and already started being sexual?

¡ Yes

¡ Yes

¡ No
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It can be hard to stop things but
remember we have rights and
responsibilities - we need to check
in all the time and make sure that
whatever is happening is OK for those
involved. Don’t make assumptions!

“They are not listening
to me – I want to stop.
I don’t feel safe!
What can I do?
What can I say?”

¡ No

255

AMS.002.0260

SHEET: FACILITATOR COMMUNICATING CONSENT
HOW TO MAKE THE FIRST MOVE
SHEET 1 OF 5

GROUP

1

Facilitator response
Facilitator can ask:
What are your rights and
responsibilities when it comes
to sex? Do you need to be completely
sure that you have consent?
How will you make sure that
you are not making any assumptions
about consent?

“I think they
are interested.
How can I talk about
sex with them?
What could I say?”

I could say:
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I could say:

“I have said no
but now they are
pressuring me.
What can I do
or say?”
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SHEET: FACILITATOR COMMUNICATING CONSENT
CONSENT AND BODY LANGUAGE
SHEET 2 OF 5

GROUP
Facilitator response

Body language

Our body language communicates
how we are feeling. Sometimes it can
be hard to read body language and
that is why it is always important to
check in and make sure that consent
is being given.

• Good eye contact

2

• Responding positively
to touch
1. Not feeling comfortable

2. Feeling comfortable

• Arms relaxed

Looks scared, no eye contact, crying,
face is going red, leaning away, face
looks frozen, fidgeting, looking away,
body looks tense, feet tapping, jumpy
and nervous, pulls away when touched,
arms crossed tightly around body,
not responding to touch.

Good eye contact, responding
positively to touch, moving closer,
smiling, relaxed, arms relaxed.

• Looks scared
• Moving closer
• No eye contact
• Crying
• Face is going red
• Smiling
• Leaning away
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• Face looks frozen
• Fidgeting
• Looking away
• Body looks tense
3. Could be either
No eye contact, face is going red,
fidgeting, feet tapping, jumpy
and nervous.
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What can I say so I know exactly
what their body language is telling
me about whether or not they
are consenting?

• Feet tapping

Are you OK? Do you want me to stop?
Do you want to keep going? You can
tell me to slow down or stop at
any time.

• A
 rms crossed tightly
around body

• Jumpy and nervous
• Pulls away when touched

• Relaxed
• Not responding to touch
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 HEET: FACILITATOR COMMUNICATING CONSENT
S
YOU WANT TO *!#*! WHAT AM I CONSENTING TO?
SHEET 3 OF 5

GROUP

3

Facilitator response
Facilitator can ask:
• W
 hat could they do or say so that
they know they are each clear about
what they are consenting to do?

“I consent”

“They are so cute
and if we don’t go
all the way, then I at
least want oral sex”
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• D
 o they need to check what they are
consenting to do even if they have
been with each other before?

“They are so cute
and I can’t wait
to kiss and cuddle”
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SHEET: FACILITATOR COMMUNICATING CONSENT
CONSENT AND SLOWING DOWN
SHEET 4 OF 5

GROUP

4

Facilitator response
Facilitator can ask:
• C
 an you ask to slow down if you have
already said yes to hooking up?
• C
 an you ask to slow down if you have
gone this far or further another time?

“This is moving
too quickly. I need
to slow down.
What can I say?”

I could say
or do:
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I could say:

“They are not listening
to me – they don’t
want to stop.
What can I do?
What can I say?”
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SHEET: FACILITATOR COMMUNICATING CONSENT
CONSENT AND STOPPING
SHEET 5 OF 5

GROUP

5

Facilitator response
Facilitator can ask:
• C
 an you say NO if you have hooked
up and had sex with this person
before?
• C
 an you say NO if you have already
started hooking up but you then
decide you don’t want to keep going?

“I want to stop.
What can I say?”

I could say
or do:
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I could say:

“They are not listening
to me – I want to stop.
I don’t feel safe!
What can I do?
What can I say?”
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9: TIME TO GET CREATIVE

TIME NEEDED

DESCRIPTION

OUTCOMES

60-90 mins (depending on activity)

The creative session creates an
opportunity for young people to
consolidate their learning from the
education sessions. It’s also a chance
for facilitators to have time with young
people to debrief, ask questions and
process the information from the
program. The session also allows
young people to consider initiating
and running a campaign regarding the
prevention of relationship violence in
their community.

• Young people will produce art, music
or drama pieces that convey messages
about preventing relationship violence
in their community
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• Young people will have an
opportunity to plan a community
campaign that focuses on preventing
relationship violence.
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LETS GET CREATIVE!

Step 1

Step 2

Spend 5-10 minutes recapping the
program with young people. Over the
course of the program, young people and
facilitators may have composed posters
with words, diagrams and pictures on
them that will be helpful in the creative
sessions. Consider the following questions
to support the initial part of this session.

Share a selection of clips and artwork
from previous Love Bites programs to
support young people’s creative vision.

Reflection questions

Support young people to think beyond
the program as to how their creative
work can be utilised in the community
to start their own campaign against
violence.

• What had an impact on you (that may
have also possibly changed the way you
think about relationships and relationship
violence)?
• What do you think is essential for other
young people to know?
• How can we get messages and
information out to young people about
relationship violence?
• What needs to change in our
community to start seeing a shift in the
amount of relationship violence that is
occurring?

Get creative!
Step 4 - where to now?
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• What stood out for you during the Love
Bites program?

Step 3

Facilitator Tip: Please check out the
detailed information about creative
sessions from p. 119 to p. 147 at the end
of the One Day Love Bites Program. The
type of creative session you will run as
well as resources that are needed will
depend on time, funding and what young
people would like to do. This session
is essential for the program and allows
young people to really consolidate what
they have learnt and express themselves
creatively.
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GETTING FEEDBACK

Love Bites feedback form

Suggested questions

This is a general feedback form for
young people. It can be used at the end
of the programming.

 hat stood out for you most from
W
completing Love Bites?

It is also sometimes very useful to
follow up with some focus groups.
If you do this you will need to:
• G
 et approval from the school
principal
• G
 et informed consent from
participants
• Try to get a cross section of students
• A
 sk the same questions with
all groups

• W
 ould it change they way you behave
in your relationships?
• Is there anything that could have
been done differently?
• W
 hat was the most challenging
part of the program?
• NAPCAN are more than happy to
discuss your evaluation needs and how
we can support you in this process.
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Focus Groups

• D
 id it change the way you thought
about relationship violence or
sexual assault?

• Record their responses
• Collate responses
• Destroy any paperwork
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WHOLE OF SCHOOL APPROACH

Introduction
In the paper Respectful relationships
education: Violence prevention and
respectful relationships in Victorian
Secondary Schools (Flood et al, 2009)
it states:
The single most important criterion
for effective violence prevention
and respectful relationships
education in schools is the adoption
of a whole-of school approach.
(page 27).

Love Bites audit
Whole of school approaches have
been overwhelmingly considered
the most effective way to achieve
change. The key areas that need
to be considered when adopting
a whole-of-school approach include:
• Matching curriculum:
comprehensive curriculum
integration
• S
 chool policy and procedures:
reinforcement of violence
prevention programming

The Love Bites audit assists schools
to systematically review their school
across policy, curriculum, culture and
environment, professional development
and partnerships. It allows schools
to identify their own strengths and
weaknesses and can inform a strategic
plan for violence prevention and
respectful relationship education
that is customised for each individual
school’s needs.

The audit should be completed by
an individual or group within the
school (Ideally the principal, welfare
coordinator or group of appropriate
staff) in consultation with a violence
prevention and respectful relationships
worker. After it is completed it can
inform a comprehensive plan for
the school that can be developed in
consultation with a violence prevention
and respectful relationships worker.

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

• School cultures and environment
• S
 pecialised training for teachers
and resources
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LOVE BITES SCHOOL AUDIT
PAGE 1 OF 5

YOUR DETAILS
School Name
Name of person completing audit
Position
Date

POLICIES AND PROCEDURES

© NAPCAN – 2018 All Rights Reserved. Tracking code: 2018_V1.

Do you have an anti-bullying policy?
If yes, when was it last updated and who was involved
in the development of it? (please attach copy)
Do you have a sexual harassment policy?
If yes, when was it last updated and who was involved
in the development of it?
Do you have a policy on cultural diversity?
If yes, when was it last updated and who was involved
in the development of it?
Are parents and staff involved in the development
of policies and procedures?
If yes, what is their involvement?
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LOVE BITES SCHOOL AUDIT
PAGE 2 OF 5

What policies and/or procedures are in place for referring
students who disclose abuse?
Are there any other policies that you think are relevant to
child protection or respectful relationship education?
If so what are they?
How are policies and procedures accessed by teachers,
parents and students?
Do students understand the process to follow if they are bullied
or feel unsafe? If so what are these processes and how are they
explained to students?
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PROFESSIONAL DEVELOPMENT
What professional development do staff receive concerning
child protection, respectful relationships education?
What professional development do staff receive on domestic
and family violence and sexual assault?
Are staff able to be released for training?
If yes, how many hours could they be released for annually
for professional development?
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LOVE BITES SCHOOL AUDIT
PAGE 3 OF 5

CURRICULUM
How much teaching time is allocated to the child protection
curriculum per year?
Is there teaching time allocated to covering gender and
concepts related to gender based violence?
What materials/resources are teachers currently
using concerning respectful relationships education,
gender/child protection curriculum?
How could they be improved?
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Are there other areas of the curriculum that cover
respectful relationships or violence prevention?

THE SCHOOL CULTURE AND ENVIRONMENT
Who, as part of their role, has a focus on welfare,
health promotion or prevention?
How many of the school staff identify as Aboriginal
and/or Torres Strait Islander?
How many school staff identify as coming from
non-English background or CALD?
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LOVE BITES SCHOOL AUDIT
PAGE 4 OF 5

What is the cultural make up of the school?
Please include percentages/or numbers?
Which cultures are acknowledged in the school environment
and how is this achieved?
Does the school have any special days, assemblies or other
events to celebrate cultural diversity and promote respect?
Is the school involved in any programs or initiatives
that promote respectful relationships or interactions?
This could include mental health initiatives such as Mind
Matters or anti bullying programs. If yes, please describe
the program and how long the school has been utilising this.
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Does the school display information about positive respectful
relationships, diversity, respect, homophobia, caring behaviours
etc. Please specify which areas are addressed.
How many teachers supervise at recess and lunch?
Are there any organised activities available at recess
and/or lunch time?
Are there any identified “hotspots” in the school where bulling
and/or violence occurs?
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LOVE BITES SCHOOL AUDIT
PAGE 5 OF 5

PARTNERSHIPS AND SERVICES
Which community groups or services have connections
with the school community?
Does the school have connections with local sexual assault,
child protection, health and/or domestic and family violence
services? If yes, in what way?
How are parents involved with the school community?
Newsletters, assemblies, parent teacher nights, presentation
nights, P and C, other…
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Would the school like to improve relationships or
connections with any particular services or groups?
If so who and in what way?
How often is there a school counsellor on campus?
What is their main role within the school?
Do students know how to access the school counsellor
and what would the percentage of students doing so be?
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AUSTRALIAN RESEARCH
ORGANISATIONS

AUSTRALIAN DOMESTIC AND FAMILY
VIOLENCE AND SEXUAL ASSAULT
PREVENTION PROGRAMS

OVERSEAS PROGRAMS

•

Australian Domestic and Family Violence Clearinghouse

•

Our Watch

•

•

Australian Centre for the Study of Sexual Assault (ACSSA)

•

•

Australian Institute of Criminology

Sex and Ethics:
Professor Moira Carmody

Project Respect: Yes Means Yes;
Women’s Sexual Assault Centre, Victoria, BC
www.projectrespect.org.au

•

Respect & Responsibility Creating a safe and inclusive
environment:
Australian Football League

•

See It and Stop It. The family Violence Prevention Fund,
San Francisco,
CA c seeitandstopit.org

•

Negotiating Consent Resource Kit:
the NSW Strategy to Reduce Violence Against Women

•

The Date Safe Project,
United States www.thedatesafeproject.org

•

White Ribbon Campaign in a Box Resource Kit:
WhiteRibbon Canada

•

•

White Ribbon School Action kit:
White Ribbon Australia

Project Respect: Yes Means Yes;
Women’s Sexual Assault Center,
Victoria, BC
www.projectrespect.org.au

•

See It and Stop It. The family Violence Prevention Fund,
San Francisco, CA
cseeitandstopit.org

•

Colorado Coalition against Sexual Assault
www.ccasa.org
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THANK YOU

MAKING A DIFFERENCE

We hope that you enjoy running the program
as much as we and many other facilitators have.
We also hope that young people in your community
enjoy the program as much as young people in
our communities.
We encourage you to reflect on the content of
this package and discuss with NAPCAN staff
modifications you would like to make to meet
the specific needs of the young people
in your community.
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Finally we would like to thank the young people
who have participated in the Love Bites program
across Australia. In every Love Bites program
we, and the many other facilitators have run,
we have been continually inspired by young people
and their commitment to making a difference
in ending violence against women and children.
It is this generation of young people that will
make a difference and will reduce the prevalence
of domestic and family violence and sexual assault
in our communities.
Thank you.
– The team at NAPCAN
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NAPCAN would like to thank you very much for
taking the time to read through the Love Bites
manual and for participating in the Love Bites training.
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